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Preface
(Ms. Silvia Mascalchi, Uffizi Galleries – Education Dept. Responsible)
Giving the kick-start to an Erasmus project, the famous “kick off meeting”, means for the several
partners involved to start a knowledge path and to share what has been learnt and the experiences,
because all this made us richer and wiser and it gave us the will to get new operative goals. In the
case of Heroes project it was the proposal of new ways of involving young students into the wide
and diverse reality of artistic and cultural heritage through an educational route favoring the equal
educational method known as “Peer Education”.
In this working group there are Italians, Greeks and Spaniards, all people coming from the museums
environment or from teaching in High Schools and Universities, and everyone joined the
responsibility of offering to the new generations a driveway to the cultural heritage that would be
satisfying and captivating but at the same time not rough.
Our first meeting took place in Florence in November 2019 just at the Uffizi Galleries, that's to say
the pioneer institution of this project. On this occasion all the partners shared their time in working
sessions that provided some interesting developments and charming cultural moments.
In this expectation and curiosity ambiance no one could imagine that shortly after the Corona virus
pandemic would subvert all our plans, compelling us to create new operative paths in order to carry
on our itinerary despite the unexpected change. We carried out the international meetings thorough
video conferences and even if the digital support can't give the same effectiveness of a concrete
meeting, the matter was so new that could engage us all in looking for ideas and itineraries never
seen before. We can even state that the meetings we had in order to go on with our work could beat
time and could also lighten the hard situation we are living.
Posing ourselves methodological questions as the university colleagues from Malaga convinced us
to do, reading back art and history of our countries before proposing them to our young generations,
trying to make the students imagine better scenarios instead of bitter thoughts about our condition
during the lockdown, all these were the results of this project that has been carried out through
totally unusual conditions. Somehow our commitment in the project, that has never been delayed,
could keep our trust in the future awake and sustained us along the dark pandemic period.
This remark can concern the young users of our projects too and if already in the past some
interesting proves about the positive effects in the behaviour and in the attitude of the students
taking part in “Art ambassadors” project could be noticed, with the introduction of new way we
proposed for the school year 2020-21, that’s to say “Digital Art ambassadors” the positive results
were even clearer, at an unexpected level. Among the students taking part in the project there was
someone showing signs of demotivation and a smaller reactivity to the stimuli given by teachers;
they lived separated from their classmates and in loneliness in their homes, with a lot of uncertainties
about the future and all this caused often bad results, sometimes going very close to a real
pathology. However, many teachers informed us that during the final phase of the work, the project
itself could reawaken the motivations, making the students feel once again as proactive group and
giving them back the positive feeling of being part of a classroom and a community.
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These last thoughts allow us to give a new interpretation about the relation of young people with
cultural heritage, especially if our activity is driven by the “Peer Education” method.
“The arrival of the pandemic in march 2020 forced the Department for Education of the Uffizi
Galleries to find new strategies in order to keep the relationship with its audience efficient and to
propose some activities that would be carried out even during the closure of the museums, such as
“Digital Art Ambassadors”. This new proposal is accessible for students of High School as a tool to
achieve the PCTO task and it’s a project that was very appreciated whether by students or by
teachers because if deeply analysed, it clearly shows how it can keep all the features and didactic
methods chosen as model untouched, including of course the peer education”.

Partners’ contributions
CENTRO MACHIAVELLI, Italy
(Mr. Mario Paiano, Director)
It was July 2016 at Centro Machiavelli headquarter – during the Final Event of Youth Venture
ARTISAN, an Erasmus+ KA2 project focused on the valorisation of relevant key handicraft skills for
preserving and restoring cultural and artistic heritage – when for the first time Ms. Silvia Mascalchi
- Expert in “History of Art” and Coordinator of the Uffizi Galleries Education Dept talked about the
"Art Ambassadors" initiative to me and Mrs. Rossella Bianchi, who unfortunately is no longer with
us and strongly and enthusiastically sustained this proposal since the beginning. So long Rossella!
"Art Ambassadors" initiative, started by Uffizi Galleries Education Dept. in 2010 in cooperation with
several secondary schools of Florentine territory, is a learning pathway focused on youth and their
own self-awareness about the relevance of Cultural Heritage by playing the role of narrators to
travellers/visitors/tourists of Florence's Artistic Heritage and of its Historical Monuments, UNESCO's
World Heritage. Covering the role of "Ambassador of Art" per each of them also meant to get
involved from the linguistic and relational point of view, facing the challenge to communicate in
public by using other foreign languages, developing in this way transversal skills.
Considering the high impact of this action along the years in terms of growing interest and
awareness of youth people toward Cultural Heritage, linguistic enrichment, and the ability to express
oneself in public, we thought to give it a European dimension by developing and submitting an
Erasmus+ KA2 EDU Strategic Partnership proposal, drafted and finally submitted within the call
2019. During the drafting we agreed on the importance to include to this proposal at least a core
element, individuated in giving to the young beneficiaries the central role of narrators who tell
directly to other peers about Cultural Heritage, encouraging their motivation. This setting given to
the project proposal a concrete innovative feature, making in this way a step further for giving a
contribution to innovate the EU education systems through the adoption of the "Peer to Peer"
method in this field.
Therefore, having seen this idea as a valid response to the need to bring young people closer to
Cultural Heritage, and to the necessity to strengthen linguistic and transversal skills, we
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enthusiastically accepted to give our support to the implementation of HEROES contents and to the
creation of an appropriate partnership for the development of the proposed learning pathway: Italy,
Greece, Spain. Ancient Greece, Italian Renaissance and Spanish Contemporary Art together to build
a European Model of self-learning, self-awareness towards the importance of Cultural Heritage for
the growing of individuals since the young age. A model well summarized in these Guidelines and in
the Peer Operational Method for Cultural Heritage Education that provides the potential user with
the key tools to promote peer learning actions aimed at involving their peers in paths strongly
oriented to prepare the narration of the main Cultural Heritage of the countries involved, to the
benefit of a young, heartfelt, and active European citizenship.
Being able to manage how to generate synergy between the differences of the partner' countries it
means that we gave a contribution to the growing of a European awareness and active citizenship
among all the subjects involved. And it can surely be considered one of the main project's results.
Set-up in this way – despite the hard times for crossing the pandemic emergency in 2020 and 2021
– HEROES project appeared as a very innovative action and taken the form of an emotional journey
that allowed to create an effective cultural involvement of the different actors of all the partner'
countries, both youth beneficiaries and educators/teachers/trainers, which all gave a contribution
to create an effective cultural mixture of the involved territories, generating a shared European
awareness towards the importance of the Cultural Heritage as educational means.
Beside the implementation of the HEROES Guidelines and the Peer Education Model, a wide practical
impact has been generated by the Learning Teaching Activities (LTA) held both in Greece and Spain
in October and November 2021, when the pandemic was a bit less in emergency. During the mobility
in the partner’ Countries Italian students of ITT "Marco Polo" Technical Institute for Tourism of
Florence had the opportunity to meet their peers, testing and at the same time having benefit of the
HEROES pathway. Unfortunately, due to a formal ineligibility, the Italian NA cut the mobility
requested in the initial project proposal also for Greek and Spanish learners. It was really a pity
because it was not possible to close the circle of this pathway with a profitable mutual exchange.
Therefore, I am grateful for this experience - exciting and extremely engaging - to all the partners,
to those who were able to tell, to those who worked to develop the collected materials and to
enhance the outputs produced, and finally to those who contributed to its successful.
ISTITUTO TECNICO PER IL TURISMO “MARCO POLO”, Italy
(Ms. Elena Radicchi, Teacher and Erasmus+ Coordinator, ITT Marco Polo)
The participation of ITT Marco Polo High School in the Erasmus project + “HEritage and culture ROots
for innovative peer Education Strategies – HeRoEs”is part of the internationalization process
initiated by the School in recent years. Marco Polo opens up to Europe, alongside the more
traditional mobility and language exchanges for students, a new type of cooperation project such as
strategic partnerships that focus not only on student and staff mobility, but also on the
implementation of products and services for teaching. The adventure of Heroes represents for the
School an opportunity for work and doing research in a European dimension, to stimulate processes
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of innovation and improvement and promote the values of inclusion, active participation, the
personal and professional growth of pupils and teachers.
The design of an innovative pedagogical path shared at a European level based on a participatory
approach to Artistic and Cultural Heritage, is also part of the process of enhancement of teaching
experience and School Work Program that for years has involved the Marco Polo School as an active
partner in the path of Ambassadors of Art. Participation in the European Partnership of Heroes
consolidates and qualifies the activity carried out in recent school years by the teachers of the
Institute in order to promote knowledge among students, sharing, a sense of responsibility and
belonging to the Cultural Heritage, considered as a 'common good' and a means to develop the
independence and growth of the younger generations.
The experimentation and application of the Peer Education methodology is now more than ever a
crucial tool to encourage interaction and collaboration not only between students, but also between
students and teachers. Experiential learning strengthens both young students’ specific transversal
skills and attitudes, but also contributes to the improvement of learning motivation.
Especially in the current historical period, where the pandemic has not only greatly reduced the
opportunities for socialization, but also increased the sense of bewilderment of many - hence further
exacerbating the lack of interest for a collective cultural fulfilment, the participation in the HeRoEs
project has allowed teachers to both finalize and refine educational content,, while also allowing
them to keep their passion alive for their role as 'teacher' giving them an opportunity to finalize
and refine the educational content .It has also allowed students to savour the taste of travel and
discovery, thanks to the Learning, Teaching, Training Activities held in Athens and Malaga, moments
of confrontation and exchange between peers have enriched the cultural expressiveness of the
students, their relational skills and their way of thinking and acting.
EKEDISY, National Centre for Research and Preservation of School Material, Greece
(Ms. Evangelica Kantartzi, Director of the School Life and Education Museum)
The Heroes project was embraced by our team in School Life and Education Museum and the wider
community to which it was disseminated. It is an innovative program as it is based on the active
involvement of students in culture that makes them see Museums, cultural heritage and culture in
general with a different perspective. Their participation was enthusiastic and we believe that the
continuation and expansion of the program will offer a methodology that will have multiple benefits
to the cultural and educational community.
A second point that we want to emphasize is the cooperation between museums and schools, which
is often sought but not easily realized. Through the program, a natural and problem-free way was
achieved, which is what is required, i.e. teachers from the schools and museum workers to get
together and work with a lot of enthusiasm and fun for common goals.
In addition, the students who are the target group of the program showed that although at first they
were cautious, then they were enthusiastic, helpful and surprised us positively with the responsibility
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they showed, the creativity with which they designed the activities and the seriousness with which
they collaborated with each other.
It is very important that they were given the opportunity to work with students from another country,
to exchange views, to speak English, to lay the foundations for further development of friendly ties
and to gain general confidence. Of course, it was important to achieve the cognitive goals, but in
such a way that while they acquired more knowledge than a course in a formal context, this was
done in a entertaining way. Thus the principles of learning by playing and peer educuation found its
full development and implementation through the program.
We as project partners expanded our knowledge and our methodological tools, our staff and
volunteers built their European identity by collaborating with colleagues from other museums,
institutions and universities.
UNIVERSIDAD DE MALAGA, Didactics of Languages, Arts and Sports Dept., Spain
(Ms. Rosario Gutierrez Perez, Decana Facultad de Ciencias de la Educación)
The important value of Malaga's cultural heritage as part of the identity of its population and our
commitment to teaching in the historical and artistic field have led the University of Malaga team to
participate in this European project ERASMUS + Education KA2, on Heritage, Cultural Roots and
Innovative Peer Education Strategies. In it we have worked a group of teachers from the Faculty of
Educational Sciences of the University of Malaga, coming from areas of knowledge as diverse as
Didactics of Plastic Expression, Social Sciences and Language and Literature, united by a common
interest: the study of heritage and educational innovation in this field.
It has been a privilege for all of them to participate in this project under the coordination of the Uffizi
Gallery and to share this experience with the Machiavelli Center, the Marco Polo School, and the
Ekedisy Museum. Together we have carried out an intense and rigorous work that has allowed us to
explore new ways to teach heritage from the perspective of cultural educators and secondary school
teachers.
Once the project is finished, we want to highlight the results of the theoretical study carried out for
the construction of the HEROES model and the practical proposals for peer education provided by
each partner. From now on, we consider that its real development by educational and cultural
centers will require a collaborative work that must be recognized by the participating institutions if
we want that the museum-school collaboration to take place effectively and taking into account the
particular needs of the students. Thus, we hope that its dissemination will generate the changes that
heritage teaching demands and that the institutions responsible for this task will receive it with the
enthusiasm and interest that all participating partners have put into its design and development.
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PART I – GENERAL INTRODUCTION
The HEROES Model constitutes the core output of the Erasmus+ Project named “HEritage, cultural
ROots and innovative peer Education Strategies – acronym HEROES”, a KA2 Strategic Partnership
within EDUCATION, developed in collaboration by the Uffizi Galleries – School & Youth Dept., the
Applicant Coordinator, and the European partners: EU Project Dept. of Centro Machiavelli – Italian
Language School and Cultural Center, Istituto Tecnico per il Turismo “Marco Polo” Secondary School,
the Universidad de Malaga, Didactics of Languages, Arts and Sports Dept. and National Centre for
Research and Preservation of School Material (EKEDISY) of Athens.
The Model, based on the principles of the Peer Education and on the Non-Formal approach, is
composed by original Guidelines and by concrete educational propose - included in a proper Annex
- useful to design and carry out specific actions focused on the knowledge, protection, promotion
and accessibility of cultural heritage, shared at European level. The Model is aimed to Secondary
School teachers and cultural educators, as a priority, to make them able to create engaging, creative
and interactive activities to approach and train young students to cultural matters as well as to
support them in their personal development and growth. Also, the peculiar activities proposed
within the Model can contribute to sustain the professional synergies between cultural institutions
and Schools and to promote their mutual collaboration for educational purposes
This opening part is aimed to introduce the key concepts on which is based the whole HEROES work
as well as to provide the readers some relevant references to better understand how the Guidelines
– and the related Peer Educational Method - are placed within the general frame of the European
(and international) policies for Cultural Heritage Education. A special focus will be placed on those
issues concerning the role played by the Cultural Heritage Education for the civil and personal
growth of young people and for their knowledge and awareness, that could be enhanced also
through the sharing, participation and responsibility toward the common European cultural identity.
In this section will be also presented some of the most significant results and information achieved
within the preliminary mapping phase in partner countries.

1. MAIN ROLE AND GOALS OF THE CULTURAL HERITAGE EDUCATION
1.1 The European Dimension
(Centro Machiavelli)
The concept of heritage education in Europe dates back to the 1980s, when the idea was to integrate
interdisciplinary projects focused on cultural heritage into schools. It was only at the end of the
1990s that this concept took on a more systematic and leading role in European educational policies.
In 1998, in fact, the Council of Europe adopted Recommendation N.R. (98) 5 concerning the
pedagogy of cultural heritage (17 March 1998), thus marking official recognition of heritage
education as one of the crucial and primary elements in educational processes. Indeed, the
Recommendation defines “heritage education” as “a teaching approach based on cultural heritage,
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incorporating active educational methods, cross-curricular approaches, a partnership between the
fields of education and culture and employing the widest variety of modes of communication and
expression;" (Article 1.2). It is starting from these premises that in the following years a broader
reflection on the meaning and role of heritage education in contemporary society would develop in
Europe which would find its maximum expression and conceptualization in the so-called "Faro
Convention 2005"1 (Council of Europe Framework Convention on the Value of Cultural Heritage for
Society) and in the report by Tim Copeland "European democratic citizenship, heritage education
and identity", drawn up for the Council of Europe in 20062, which fully acknowledges this spirit.
Among the principles established by the Faro Convention there is the discussion on the value of
knowledge of heritage as the right to participation of (European) citizens in the cultural and social
life of the Union and a vision of heritage itself as a precious resource, not only for human
development, for the enhancement of cultural diversity and for the promotion of intercultural
dialogue, but also as a model of economic development based on the sustainable use of resources.
The principles of the Faro Convention were also taken as a reference point for the conception of the
HEROES project. Through its specific objectives and activities, it has aimed to carry out the
promotion of cultural heritage education among young people by combining curricular and extracurricular school activities, fully integrating their values and ultimate goals. Heritage education
therefore cannot be considered as only a simple subject of teaching and it is the same Copeland
who in his study defines it as Global Education. The ultimate goal of heritage education at the centre
of his reflection is therefore not the mere transmission of content, but the concrete possibility of
contributing to culturally and socially improving the life of each individual. The transmission of
heritage knowledge and values contributes to affirming the cultural dimension of individuals and
produces positive social impacts, because it stimulates the processes of identity construction and
strengthens the sense of belonging to one's community. Heritage education can also be configured
as an actual economic value in the case, for example, in which specific skills (for example those
relating to conservation and restoration or the use of traditional techniques) are used as a driving
force for local development. Educating to appreciate cultural heritage therefore does not only mean
acquiring new knowledge about it, but it also entails developing concrete skills in addition to one's
own creativity. The heritage towards which we should direct educational actions includes in fact
both its material dimensions (museums, art galleries, architecture, etc.) and immaterial aspects,
understood as a set of identity expressions and heritage of the past to be transmitted to future
generations (traditions and oral expressions and languages, traditional craftsmanship techniques,
performing arts, social customs, rituals and festive events, etc.).
By its very nature, heritage education has then a strong interdisciplinary character and, for this
reason, favours the use of active and participatory methodologies for its teaching. It also requires
1 COUNCIL OF EUROPE - (CETS NO. 199) FARO, 27.X.2005
2 The report was produced on the occasion of the European Year of Citizenship through Education (2005) and
promoted by the Department of Culture and Cultural Heritage of the Council of Europe. Directorate General IV:
Education, Culture and Heritage, Youth and Sport.
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strong synergy between the territory and its educational agencies, involving both the operators of
the formal education system (schools, universities) and those who work in the fields of non-formal
and informal learning, with particular reference to that of cultural heritage.
More recently, Decision 864 of the European Parliament and of the Council of Europe promulgated
on May 17th 2017, established the European Year of Cultural Heritage3 for the year 2018, which
represents the culmination of a long process of rethinking the role of culture and ways of managing
heritage in European policies. This European initiative emphasizes the need to promote greater
access to cultural heritage, recognizing its importance in promoting diversity and social cohesion
and emphasizing its positive effects on the quality of life of individuals. This can only imply a strong
and structured commitment also in the field of heritage education itself. The Decision of May 2017
was preceded by the "Recommendations of the Committee of Minister to Member States on the
European Cultural Heritage Strategies for the 21st century”4, issued with the aim of meeting the
challenges that arise today in the protection, conservation and the sharing of cultural heritage in
terms of citizen participation and the economic, social and environmental conditions for its use.
The European Cultural Heritage Strategies for the 21st Century are based on an inclusive approach
and involve not only local, regional, national and European public authorities, but also all
stakeholders in heritage, including professionals, non-governmental organizations, volunteers and
civil society. These strategies are conceived in the hopes that citizens will be encouraged to play an
active role in their implementation, also working in the context of public action and in closer
collaboration with the work carried out by concerned professionals and public institutions.
Within the Strategies, particular attention is paid to the topics of knowledge and education5,
promoting greater integration of cultural heritage education into school curricula and the
implementation of actions that encourage the participation of young people in this area of interest.
The centrality of the educational aspects supported by these Strategies is also reiterated in the
importance attributed to the need to support the development of studies and research on matters
related to cultural heritage and the circulation of the results, as well as enhancing the training of
professionals from other sectors, in order to raise awareness on the value, the meaning and role of
cultural heritage itself.
It is in this general framework that the HEROES project comes into action and, in particular, in the
goals and contents developed by its main product: the HEROES Model. This is a model of cultural
heritage education based on the principles of non-formal learning and peer education, designed to
3 https://europa.eu/cultural-heritage/node/2_en.html
4 Recommendations of the Committee of Minister to Member States on the European Cultural Heritage Strategies for
the 21st century, LIMASSOL, CIPRO, 6-7 APRIL 2017; CM/Rec(2017)1 https://www.coe.int/en/web/culture-andheritage/strategy-21
5 “The “knowledge and education” component focuses on the relationship between heritage and shared knowledge,
covering awareness raising, training and research”. Cap. VI.III THE “KNOWLEDGE AND EDUCATION COMPONENT” (K),
p. 20 et seq.
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promote the knowledge and participation of young people in their shared European cultural
heritage. The participatory approach proposed by this model leads to enabling young people to be
active protagonists of their learning, whereas heritage education becomes an engaging lever that
supports knowledge, individual development, interculturality and active citizenship.
The model consists of a theoretical part for the adoption of non-formal educational strategies and
the use of the peer instruction method applied to heritage education (Guidelines) and a practical
appendix, with an indication of activities to propose to young people. The contents are for high
school teachers and cultural educators working in the educational departments of museums or
other organizations that deal with the promotion and protection of heritage, helping to outline a
new course of action that encourages collaboration between Schools and Cultural Institutions.
These synergies will help foster the creation of interdisciplinary (and intersectoral) learning paths
and thus stimulate personal and social growth in young people. The proposed approach will thus be
able to profitably add to the traditional methodologies adopted in the school environment,
providing both teachers and students with effective and fresh resources capable of boosting interest
and supporting the motivation and participation of young people in the construction of their
knowledge and of themselves.
The desired awareness and active involvement of young people in the cultural heritage which is key
to the HEROES project is also reflected in the needs expressed by young people aged between 15
and 24 who participated in the survey that the European Commission - Directorate-General for
Education, Youth, Sport and Culture - entrusted to Eurobarometer, in view of the European Year of
Cultural Heritage. The 2017 survey, calibrated to investigate the attitudes and opinions of young
Europeans on the matter of heritage, involved citizens residing in all 28 EU member countries. From
the image which emerged from the Eurobarometer survey6, the young people interviewed appear
to be scarcely inclined to consider the real value of cultural heritage, showing however a basic
curiosity towards what it represents and what it consists of. And it is precisely to address this
curiosity, which the activities of the HEROES project promote and carry out, by trying to approach
and educate young people about cultural heritage and, at the same time, by supporting them in
their growth towards becoming critical, aware and active citizens.
In general, the main results of the survey show, however, that most of the people interviewed:
 Live in the vicinity of monuments or sites of historical interest and more than half of them are
personally involved in cultural heritage;
 Consider cultural heritage important for themselves and for the community, their country, and
Europe;
 Are proud of their cultural heritage and agree that it can improve the quality of life and the sense
6 Full report "Special Eurobarometer 466 - Cultural Heritage report”,
https://ec.europa.eu/commfrontoffice/publicopinion/index.cfm/Survey/getSurveyDetail/search/466/surveyKy/2150
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of belonging to Europe;
 Think that cultural heritage and related activities create jobs;
 Believe that public authorities should devote more resources to cultural heritage and should,
including the EU, do their utmost to protect it.
The general results that emerged from the Eurobarometer survey provided further useful
information to direct the contents of the Model as much as possible towards the real needs of young
people, who represent its indirect recipients and final beneficiaries.
1.2 The International Dimension: The UNESCO policy for Youth
(Centro Machiavelli)
Among the holistic policies promoted by UNESCO within its mission, the education to cultural
heritage as well as its knowledge and protection are fundamental prerequisites for intercultural
understanding and social cohesion. Since their inception, these policies attribute to youth a role of
primary importance in the development of policy processes related to the construction and
promotion of dialogue for peace, sustainable development and eradication of poverty: “Youth have
always been a major focus in UNESCO’s programmes. Since its creation -and its mandated mission
regarding education- UNESCO was the first agency of the United Nations System to define and
develop specific programmes for young people. Immediately after the Second World War for
example, UNESCO -with only 20 Member States at the time- helped organise international youthvolunteer work camps to aid in the reconstruction of Europe”7.
The cardinal principles, concerning the relevance and role of youth in the context of heritage policies
and actions, cross transversally all the work of the United Nations Organization for Education,
Science and Culture until their most recent realization in the “UNESCO Operational Strategy on
Youth 2014-2021”8, that provided further food for thought useful for the conception and
development of the Cultural Heritage Education Model envisaged by the HEROES project.
In fact, UNESCO's strategy for young people states “UNESCO will apply a comprehensive and futureoriented vision recognizing youth as agents of change, social transformations, peace and sustainable
development. Such vision embodies the ways in which youth are concerned or affected by UNESCO's
work: as beneficiaries of services and activities; as independent actors; as partners through their
organizations. The work on youth will allow to: (i) capitalize on their creativity, knowledge,
innovation and potential to drive change; (ii) address challenges affecting their development, both

7

UNESCO and Youth: https://www.un.org/youthenvoy/2013/08/unesco-and-youth/
UNESCO operational strategy on youth 2014-2021, Published in 2014by the United Nations Educational, Scientific
and Cultural Organization. UNESCU Digital Library: https://unesdoc.unesco.org/ark:/48223/pf0000227150
8
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at governance and societal levels; and (iii) reach the unreached and those who have lost a sense of
community and hope in the future”9.
The central and active role of youth, promoted by UNESCO, finds its correspondence in the centrality
of the student at the basis of the HEROES Model and its non-formal methodology, based on the
principles of Peer Education, for the approach to education to cultural heritage. By enhancing their
creativity and their potential for innovation, young people thus become "agents of change" and
protagonists of their own learning and growth path.

1.3 Cultural Heritage Education for critical, aware and active young citizens
(Gallerie degli Uffizi)
The three countries involved in the Heroes project - Italy, Greece and Spain - well represent the vast
diffusion of both tangible and intangible cultural heritage in a territory of nations with a long and
complex history, such as that of the European countries. In this regard, the value of the recent
recommendation of the Council of the European Union (2018) on life-long learning, is clear.
Particular attention is placed on the issue of cultural awareness and, consequently, on the
development of a sense of co-responsibility towards the protection and enhancement of cultural
heritage.
Artistic and cultural heritage is the living foundation of our history and our values; understanding
and protecting it allows us to travel the journey of growing leading to a solid understanding of how
to be responsible adults and citizens. Acquiring a new conscience and awareness of being a citizen
involves welcoming these skills, regarding heritage, into the cultural development of the younger
generations. Even the etymology of the term patrimony, referring to all the things that belong to
the father and that are left to the children, summons the responsibility of intergenerational
transmission that must be as harmonious as possible, despite the inevitable deterioration brought
on by time.
With the Heroes project, the practice of peer instruction unites with the encounter with cultural
heritage, in a way that can only bring advantages in the education of young people, a benefit that is
precisely in the direction of the development of critical, active and aware attitudes.
With the responsibility of reporting to their peers what they have learned about the cultural
heritage of their geographic area, it is assumed that students will develop active and at the same
time critical attitudes. In the desire to perform their tasks in the best possible way, the students will
have to deal with various ways of learning and narrative performances that are historically correct
9

Operational Strategy on Youth 2014-2021, UNESCU 2014, pg. 8
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and emotionally engaging. This process will support their growth in both skills and conscience,
contributing to what is stated in the same title of this paragraph.

1.4 An Accessible Heritage: Educational purposes and meanings
(Gallerie degli Uffizi)
20

Accessible means “easy to access”, which consequently identifies activities, contents, tools and
spaces designed to be enjoyed by the greatest number of people.
Today physical accessibility to cultural heritage sites, museums and cultural institutes, is the norm.
However, much remains to be done in the direction of full cultural accessibility which consists in
guaranteeing to everyone the correct and satisfactory use of the contents, and consequent
understanding of the values of which cultural heritage is the bearer.
Those who currently work in the field of cultural heritage education understand how the goal cannot
be limited to the elimination of one or more barriers, a result that with adequate resources can be
achieved even in a very short period of time. They will have to orient their actions in a way that they
are always able to respond adequately to the characteristics, needs and expectations of a constantly
evolving society.
Those who are entrusted with education actually carry out the job of cultural accessibility based not
on the enhancement of differences, but on the desire to welcome and give voice to the plurality
that has always characterized every society and that manifests itself:
 in the presence of various age groups of people who approach the knowledge of cultural heritage
(children, adults, the elderly);
 in linguistic and cultural affiliations, today more varied than ever as a result of globalization that
has brought together people from all over the world, bringing into discussion the myth of national
identities;
 in learning methods, which require the application of flexible and customizable educational
methods;
 in personal interests and life experiences, so that, if properly valued, they allow people to
develop a closer connection to heritage;
 in individual needs, which must be considered in the planning phase of an educational activity to
limit the factors of fatigue and discomfort;
 in the cognitive characteristics of the person, creating the best conditions of use even for those
with challenges that hinder or limit learning;
 in the answers that people give to stimuli from the media, society, the historical moment, the
economic situation. An educator must also be able to grasp emotions, reflections, topics of
interest that can be further discussed and developed.
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Many ways have been tried in order to respond effectively to this multiplicity of needs and
experiences, some of which have become best practices replicated even in different contexts. It
would be impossible (as well as ineffective) to convey and crystallize all these experiences into a
single method. However, in most cultural heritage education experiences designed to be accessible,
there is a recurring element that maintains its effectiveness without time limits and on a truly
transnational scale: the careful and accurate search for an adequate language of communication.
21

2. BEST PRACTICES & CULTURAL HERITAGE EDUCATIONAL EXPERIENCES IN PARTNERS COUNTRIES
2.1 General overview on activities, projects and cross-sectoral partnerships for Cultural Heritage
Education
(Centro Machiavelli)
The three partner countries involved in the HEROES project represent three different scenarios very
rich of cultural heritage assets, full of history, local traditions and artistic peculiarities. All together,
they outline an ideal continuum of the European cultural heritage that starts from the ancient
civilizations' cradle in Greece - thanks to the heritage guarded in Athens – passes through the
Renaissance and the Humanistic Culture of Florence in Italy, and culminates in the extraordinary
workshop of experimentation of contemporary art and culture of Malaga in Spain. For sure, this is
just an exemplification useful to make an imaginary travel through the cultural roots all pooling the
involved countries, because each of them offers also excellent examples of different and remarkable
cultural assets coming from several historical periods as well as interesting intangible heritage
credits that contribute to define both their own local and national cultural identity. These single
peculiarities also constitute the pieces of a wider puzzle representing the whole European Identity,
that shows us the common roots of which all the European citizens should be aware - starting exactly
from the youngest ones - as they are founded on a shared heritage.
Within the preliminary activities carried out by partners to implement the HEROES Model, specific
researching actions have been developed in each country to highlight the school programs and the
educational pathways focused on cultural heritage. The results achieved within the research phase
showed very similar schemes for cultural heritage education among all the involved countries. The
more in use detected practices, indeed, mainly consist in study trips to destinations with a high level
of national and foreign heritage significance, didactic tours to places of cultural interest in the city
or across the country, including also those marked by significant landscape heritage, conferences
with cultural heritage experts and seminars held by art historians, and visits to temporary
exhibitions, museums and cultural institutions, which often also include workshops for students.
The latter ones - in particular - allow to appreciate the positive work synergies between school
teachers and cultural educators for the students' benefit, as they can mix and match their respective
instructive methodologies. Within these activities – indeed – school and cultural education
professionals have the opportunity to make the most of their expertise and educational approaches
to cultural heritage. This is the case, for example, of the Picasso Museum in Malaga, which
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combines visits to Pablo Picasso's rooms with practical work in the workshop area and the "Tactile
Path" to the Uffizi Gallery in Florence10. The workshops at the Picasso Museum are designed so
that students can approach Picasso's work by exploring artistic techniques11, while the special
Florentine path in the dark makes blindfolded students exploring with touch some ancient Uffizi
sculptures. This way, students have the opportunity to directly know and experience the
masterpieces as well as to orient themselves in the museum, being guided by a companion. This
activity intends also to propose a new way of getting in touch with the heritage assets and - at the
same time – of raising the awareness of sensory disabilities (especially those affecting vision). The
same combination of expertise and methodological choices between teachers and cultural
educators within tailored workshops focused on heritage emerged also in Greece, where these
activities are integral part of the educational field trips. Moreover, it is interesting to note that in
Greece the Schools have to go to 8 educational field trips per year. Most of these trips are to
museums or archeological sites where students – indeed - attend educational programs and
workshops designed and implemented by museum educators.
As for the Greek experiences for educational activities regarding Cultural Heritage it should be
underlined that they also foresee the applying of ICTs tools and multimedia strategies. These
specific pathways combine the technological assets - to which the youngest generations are today
very accustomed - with educational purposes for the treatment of cultural matters and they are
very useful to foster the students' participation to the whole knowledge process. This is the case for example - of the "Museum kits" with educational contents that are used mainly in remote
location schools, that are unable to visit museum or archeological areas. So, thanks to the ICT
potential, it is also possible to overcame the possible difficulties for some students to approach and
enjoy the heritage, making it more accessible.
As reported within the experiences of the teaching staff and cultural educators detected within the
researchin action, the educational activities are mainly designed and arranged to develop the
students' interests towards cultural heritage and to promote its humanistic values. It allows to
strengthen also the national identity and encourage the integration of fragile or marginalized social

10

As regards the results obtained by the "Tactile Path", for the 2019/2020 school year the local schools requested to
activate 14 activities. The Tactile Path to the Uffizi gained a lot of success among the students (and teachers) and it
became very popular among them as it offers a completely new way of enjoying the masterpieces. The Museum - par
excellence - is the place of the "forbidden to touch", while, thanks to this experience, the students can have direct
contact with the original works (and not with their copies). That allows young people not only to rediscover the potential
of touch as sense of knowledge other that the sight, but also to approach the museum in a more welcoming and inclusive
way.
11

“Cada una de estas actividades se adapta a las características del grupo y, desde el Segundo Ciclo de Infantil, pueden
además realizarse también en inglés, francés, alemán o de modo bilingüe, de forma que la actividad se convierta en una
buena oportunidad para practicar la lengua extranjera que los alumnos estudian en el colegio. Consulte las diferentes
opciones y solicite una reserva a la que más se adapte a sus necesidades”.
https://www.museopicassomalaga.org/programa-educativo/comunidad-escolar-curso-2019-2020)
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groups (adolescents with difficulties or complex social background such as fragile families or with
possible social, economic or integration obstacles).
Tab. 1 – School Programs, activities and/or other educational pathways regarding Cultural Heritage

Most diffused educational activities for Cultural Heritage Education in partner countries
● Study trips to destinations with a high level of national and foreign heritage relevance,
including also those marked by significant landscape heritage;
● DidacEc tours and dialogued visits to places of cultural interest in the city or across the
country (e.g. educational visits to Museums/Archeological sites)
● Visits to temporary exhibitions, museums and cultural institutions;
● Conferences with cultural heritage experts and seminars held by art historians;
● EducaEonal workshops also applying Non-Formal learning methodologies that approach the
students to cultural matters and enable them to research on their own or in groups (artistic and
visit workshops in schools, museums, cultural organizations);
● Museum kits with educational content (used mainly in remote location schools, that are
unable to visit museum or archeological areas);

The contributions provided by the Secondary School teachers as well as those coming from the
cultural educators involved in the Focus Groups done in the research highlighted that the actions
for cultural heritage education are mainly framed within the extra-curricular, especially if based
on Non-Formal approach. Anyway, one of the most significant exceptions is constituted by the
Italian experience of "School-Work Alternation" in the cultural sector, as it is integral part of the
curricular activities for schools, although totally based on the learning-by-doing approach12.
Otherwise, within daily school curricular programs, we can observe mainly a mix of formal and nonformal methods, according to the didactic needs and educational purposes identified by the teacher.
Activities such as study visits, seminars, conferences, and workshops in museums represent fruitful
supplements to the ordinary school activities and frontal lessons (complementary activities related
to the school curriculum). This scenario is substantially common to each partner country.
The peculiar combination of Formal and Non-Formal approaches carried out in tandem by school
teachers and cultural educators is well described - for example - by the activities for the "ArtAmbassadors" done by the MARCO POLO Institute and the Uffizi Gallery.
On the other side, focusing the peculiar educational and training actions expressly based on the
Non-Formal methodologies, we find specific references to the adoption of the Peer-Approach from
the Greek contributions. According to the mapping's results, the activities that explicitly use peer
education methods are mainly through Erasmus+ student exchange projects as well as in some
cultural activities in schools (in Thessaloniki and Nafplio), where students toured their classmates in
12

Law 107/2015 so called "La Buona Scuola", that officially systematizes and makes compulsory - during the Secondary
School - the "School-Work Alternation" training experience. Within the Italian Dual System for Education, the "SchoolWork Alternation" is a complex but very useful testbed to establish and expand innovative educational partnerships
between School and cultural institutions, identifying original synergic pathways for their mutual collaboration. With the
Law n. 145 of 30 December 2018, the "School-Work Alternation System" was further refined and modified, transforming
itself into "PCTO - Pathways for Transversal Skills and Orientation".
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exhibitions that functioned within their school. In Greece, Peer education methods are also used in
Second Chance schools (public adult education schools).
Moreover, we have also an interesting Spanish overview on the Non-Formal educational
opportunities developed directly by the cultural centres, that displays several significant examples
of teaching/approaching of heritage, such as:
1. The plastic creations that are carried out from specific works of art and that facilitate access to
the work of artists from different periods.
2. The dramatization and staging of artistic works.
3. The works on the intangible heritage of the city of Malaga; for example: the creation of a carnival
chirigota - as a form of musical expression typical of the city of Malaga -, or the construction of a
vegetable garden because it forms part of the customs of the environment of students attached
to the land due to its link with the rural and agricultural world.
4. The artistic works developed from collaboration and exchange projects with other countries13 .
5. The artistic participation of students in Art Biennials and Schools that facilitate the approach of
students to contemporary art14.
6. Research projects carried out by students and teachers with an interdisciplinary approach and
in which heritage is a priority.
The latter point allows us to introduce another key element characterizing the educational activities
focused on cultural heritage, strictly related to the adoption of a Non-Formal approach (or to the
combination between Formal and Non-Formal): the INTERDISCIPLINARY dimension. This element
emerged transversally from the contributions coming from all the partner countries as it is
unavoidable that a proper education to the Cultural Heritage provides for the connection and the
circularity of different knowledge, stimulating the study appreciation in students.
As concerns the research projects focused by the University of Malaga – indeed - it is worth noting
that there have been numerous examples of artistic and heritage initiatives in which content from
different disciplines is linked. This is the case of interdisciplinary projects carried out around
transversal themes such as, for example, “La Escuela como Espacio de Paz" or "Mujeres investigando
por la Paz". Along the same lines, work projects have emerged on content, initially outside the
cultural and artistic sphere, but whose design and development is clearly linked to the world of art
and heritage; this is the case of: "Las fracciones de Mondrian" and "Si el hombre de Vitruvio fuera…”,
workshops coordinated by teachers from the area of mathematics who participated in the survey.
Even the contributions from Italy highlighted how the educational strategies for cultural heritage
are strongly characterized by the interdisciplinary dimension. As the Italian teachers and cultural
educators reported within the focus groups done within the mapping phase, the several
13
14

http://www.iesbelen.org/html/
http://bienalarteyescuela.blogspot.com/
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implemented paths very often foresee connections with subjects other than the pure History of Art
and involve multiple disciplines such as – for example - archeology, literature, history and foreign
languages (sometimes the activities are carried out in English or include detailed studies on
grammar or sectoral lexicon). This multifunctional approach allows students to develop and
strengthen not only thematic and cultural competencies but also relational, linguistic and social
skills, underlining the holistic value of the cultural heritage education and how it is strictly linked a
to an all-embracing concept of lifelong learning (see the European Framework of Key Competences).
Therefore, it is essential to promote ever closer relationships and synergies between schools and
cultural institutions for educational purposes, and this emerged also by the wills of cultural and
educational institutions detected within the mapping activities, especially through the interviews to
the key witnesses. Indeed, the research provided also for a set of tailored interviews with
responsible belonging to Cultural and Educational areas, such as Secondary School Principals,
Managers and/or Heads of Educational Depts. of Cultural Institutions and Museums' Curators and
Directors. The interviews allowed to examine more in deep some key topics about the value of
Cultural Heritage Education as means to promote knowledge, intercultural dialogue, identity
building processes, and civil participation among the youngest.
To date, most of the activities for the cultural heritage education are realized within specific
programs or thematic projects, while a steadily and more systematic cross-sectoral collaborations
between these contiguous and complementary dimensions should bring to an integrated
educational system for cultural heritage including both curricular and extra-curricular activities.
Tab. 2 – Main features of Cultural Heritage Education activities

Key aspects of Cultural Heritage Education activities
● Mainly framed within the extra-curricular, especially if based on Non-Formal learning, or
representing complementary activities related to the school curriculum;
● Often realized in tandem by school teachers and cultural educators within thematic projects
or specific educational programs
● Developed through the blended adoption of mixed methodologies combining Formal and
Non-Formal approaches to develop sectoral and cultural competences as well as life and
transversal skills (EU Recommendation for Key Competences May 2018);
● Peer Approach mainly applied in E+ exchanging programs for students, tailored workshops
done by cultural educators or empirically realized within school activities, although this
methodology had not been formally designated for this purpose
● INTERDISCIPLINARY dimension as holistic approach to the cultural heritage education
● Permanent training and professional updating of teachers and cultural educators on
cultural heritage education issues and methodologies

Finally, among the common elements found in the three countries we find the relevance attributed
to the permanent teachers' training on Cultural Heritage Education issues and on the different
methodologies that can be used for this purpose. In each country are carried out specific training
sessions or workshops focused on these contents and aimed to familiarize them also with the
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methodology of non-formal learning and the relationship between formal and non-formal
education. These activities are often realized with the cooperation of cultural institutions that
provide the most adequate professionals and expertise to train the teachers.
One last element worthy of mention regarding the activities for cultural heritage education is
referred to less conventional initiatives that could be connected to the INFORMAL learning area15.
These initiatives – for example – include: multidisciplinary artistic events and discussion groups
based on other artistic disciplines such as literature, music and dance, Cultural evening events,
Meetings with artists, Concerts, Theatre and Performances.

2.2. A taste of European Best Practices from Greece, Italy and Spain
(Centro Machiavelli)
In this paragraph will be presented a selection of the most significant and representative best
practices detected by partners within the preliminary research on the cultural heritage education,
pointing out especially those focused on Non-Formal approach or those profitably combining Formal
and Non-Formal learning. All the highlighted activities are essentially aimed to young
people/adolescents (who represent also the HEROES main target group) and they are designed and
realized to approach them to cultural issues both concerning the tangible and intangible heritage.
Moreover, since one of the HEROES Model’s pillar is constituted by the relevance bestowed to the
accessibility both of the cultural heritage itself and of its education, for each country are also
presented the most significant practices for this purpose. This key topic - indeed - is a transversal
value detected in all partner countries, combining equal opportunities and the right to the
knowledge and participation to cultural heritage as means for youth personal and social
development and for their identity building process. The concept of heritage's accessibility has to
be considered in its extended meaning of widest inclusiveness to overcome all the obstacles - not
only physical, cognitive and sensorial, but also educational, economic or linguistic - that could limit
access, knowledge and participation (and then protection) of the heritage itself. Therefore,
accessibility constitutes at the same time the prerequisite for the proper fruition of the cultural
heritage and the essential base to spread its potential as personal enrichment. The main goal that
has to be sought anyway within this fundamental issue is try to ensure the widest access and usage
as possible of the cultural heritage so as to achieve the maximum expression also of its educational
potential and value.
GREECE
Among the several educational activities aimed to promote the cultural heritage education, the
Greek partner chose to present one of the most representative carried out by EKEDISY itself. The
Museum, indeed, conducts many educational programs for different groups of the public. In
particular, here the specific features and goals of the training aimed to cultural educators on this
peculiar theme has been detailed. It is not to forget – indeed - that the tailored professionals’
15

See the Spanish report on preliminary mapping, pg.9
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training on innovative educational strategies, learning methodologies and approaches as well as on
special cultural contents constitute an unavoidable component for the proper design and realization
of effective and engaging activities focused on the heritage to be proposed to young people.
The described program takes place every year and constitutes a yearlong museum education
workshop in which people who want to work as museum educators are trained.
The program is implemented through the blended education method (live, digital, internship) and
is aimed at those interested in Museum education (teachers, museologists, animators, students and
people who are interested in this field).
The workshop is structured in two parts, Theoretical and Practical. In the Theoretical part there are
presentations with the methodology of adult education and experiential workshops by specialized
scientists.
In the Practical part, the trainees attend the educational programs of the School Life and Education
Museum, but also visit other Museums. The last part of the workshop is the design and
implementation of their own educational Program.
Indicative structure of the Program:
Museum education and training
Learning in the Museum: Learning Theories
Learning in groups (creating groups)
Experiential activities at the Museum
Game in educational programs: board and floor games
Art in education
Learning through art at the Museum: Music
Learning through art at the Museum: Theater
Learning through art at the Museum: Visual Arts
Learning through art in the Museum: Creative writing
Learning through art in the Museum: Fairy tales and storytelling techniques
Learning through art in the Museum: Literature and Museum
Storytelling with paper figures
Museums and New Technologies
Audiovisual literacy
Designing educational programs
Educational programs for Primary Education
Educational programs for Secondary Education
At the end of the program the participants:
Will acquire the required knowledge and skills so that they can familiarize the visitors of a Museum
with different forms of Cultural heritage and Art by offering them learning experiences, direct
contact with real objects, possibilities of multiple interpretations of exhibits, increasing their interest
and offering them a well-rounded experience.
Will be equipped with the necessary knowledge and acquire the appropriate skills to learn to
design, implement and evaluate their own educational programs either at the Museum or at school.
Will be able to take advantage of the visits to Museums and Cultural Spaces with the best possible
benefit in the educational process.
EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
Project HEROES
HEritage, cultural ROots and innovative peer Education Strategies
Code 2019-1-IT02-KA201-062320

27

Will acquire knowledge and skills that will help them to enrich their teaching practices.
Among the educational and/or cultural programs promoting the accessibility of the heritage and
focusing on people with special needs, we can remember the “Museum Together” Program at the
Museum of Cycladic Art in Athens, and the educational program "Aspects of Everyday Life in the
Early Christian Era" at the Museum of Byzantine Culture in Thessaloniki. The first one offers free
workshops for children and adolescents 5-17 years old with learning and developmental disabilities
(eg. autism, diffuse developmental disorders, mental retardation, motor problems), people with
blindness, deafness, hearing loss and more, and the second educational program can be diversified
by allowing deaf children or children with mobility problems to become acquainted with the
profession of archaeologist, to record artifacts and to familiarize themselves with the subject and
the interpretative process.
ITALY
The Italian research team composed by the Uffizi Gallery, the Marco Polo Institute and Centro
Machiavelli chose to present among the most significant initiative for cultural heritage education
that have been realized, selecting that considered as the main interesting example of how to
combine Formal and Non-Formal approaches to introduce and train young people (with special
regard to the Secondary School students) to cultural issues: the “Ambasciatori dell’Arte” (the
Art-Ambassadors - Action for "School-Work Alternation16").
This action represents one of the most successful activity carried out by the School & Youth Dept.
of the Uffizi Galleries with the local Secondary Schools, including the “Marco Polo” Institute. After
an initial tailored historical and artistic training, the students are prepared to welcome and guide
visitors in the museums belonging to the Uffizi network. Within this operational phase – indeed –
they are able to provide brief explanations on museums’ rooms and collections, also using foreign
languages (both those studied at school or in mother tongue, if they don’t have Italian origin). The
“Art-Ambassadors” action introduces young people to the cultural heritage education through an
interdisciplinary approach that enables them to know, recognize and appreciate the heritage itself
as means fostering their own critical thinking, self-empowerment and cultural and civil awareness.
As Ambassadors – indeed – the students can acquire interdisciplinary skills and self-confidence as
they are tested in a professional context (other than school), having the opportunity to personally
show their own qualities and competences. Even the students with lower school performances
often gained excellent results in the museal setting. It demonstrates how an integrated and
nonformal approach to cultural matters - combining curricular and extra-curricular programs – can
trigger and sustain students’ learning motivation. Being able to present a masterpiece requires
16

Law 107/2015 so called "La Buona Scuola" officially systematizes and makes compulsory - during the Secondary School
- the "School-Work Alternation" providing the concrete opportunity to students to test themselves in real professional
settings (companies and public and private entities, professionals, entrepreneurs, workers and operators of associations
share with the School the educational responsibility towards the youngest).
Within the Italian Dual System for Education, the "School-Work Alternation" represents a useful testbed to establish
and expand innovative educational partnerships also between School and cultural institutions. Through their
experiences within the cultural sector, the Secondary School students can taste the several opportunities offered both
for their personal progress and possible (future) professional development, experimenting different working positions,
environments and roles in this area. According to its main features and objectives, we can affirm that even the "SchoolWork Alternation" program can contribute to a stronger openness of the cultural participation among the young people.
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knowledge of history, literature, art history, geography, foreign languages, law, economics,
philosophy, artistic techniques, etc., therefore all these contents are proposed to students through
an integrated and multidimensional training based on the fruitful mixing of formal and non-formal
methodologies.
As concerns the achieved results, the teaching staff and cultural educators involved in the Focus
Groups organized within the preliminary mapping phase highlighted how the Ambassadors’
activities contributed to the enhancement of the students' historical-artistic and cultural
knowledge, foreign languages’ mastery as well as of significant transversal skills such as
communicative skills, leadership skills (especially the shyest), and problem-solving capabilities (to
face and solve raising unexpected critical situations). They learned how to convey their emotions
and to involve the audience, creating empathy and interest for the shown works, also getting selfconfidence from their dress code (the uniform) that - at the same time - empowered and made
them to feel responsible. The students also acquired useful techniques to manage their role and
duties in a face-to-face setting and demonstrated to be able to transfer and use the acquired
knowledge in classroom and to team with classmates for common purposes. Among the relevant
outcomes produced by this activity it is not to forget, for sure, the increased sensitivity shown by
the wide majority of the involved youth towards the cultural heritage and to its value as common
identity root.
The peculiar combination of Formal and Non-Formal approaches carried out in tandem by school
teachers and cultural educators in this activity is at an early stage. The traditional frontal lesson –
indeed - were designed to foresee the blended adoption of the most engaging teaching strategies,
such as: storytelling, cooperative learning, learning by doing, applied within several laboratory
experiences also done directly on the museum sites. Additionally, individual and small group
research activities were carried out both autonomously by each student. As the activity of the small
groups was based on the sharing and the circulation of knowledge among the students and it was
aimed to the empowerment of each one, we can recover at embryonic level and - only empirically
realized - the idea of the peer approach, although this methodology had not been formally
designated for this purpose. These methodological choices allowed to promote among the students
a critical approach to the knowledge as well as to favor their own self-confidence and awareness,
being responsibly and proactively involved in the whole learning process.
In 2019 was born also the “Greenery Art Ambassadors” action as extension of the above-mentioned
project. It focuses the historic and botanic dimensions of the greenery art. Within this activity the
students learn how to recognize and appreciate the aesthetic and structural features of historic
gardens, starting from the Boboli one, where they act as guides for the visitors proposing them
historical, artistic and botanical itineraries to the Garden in several languages (Italian and foreign).
As concern the specific activities promoting accessibility within cultural heritage education, among
the most significant actions locally carried out we would like to remember the "Tactile Path" to the
Uffizi Gallery in Florence. It is designed not only to meet the need of blind or visually impaired
students but also to allow young people in general to rediscover the potential of touch as sense of
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knowledge other that the sight, and to approach the museum in a more welcoming and inclusive
way. The Tactile Path gained a lot of success among the students (and teachers) and it became very
popular among them as it offers a completely new way of enjoying the masterpieces. The Museum
- par excellence - is the place of the "forbidden to touch", while, thanks to this experience, the
students can have direct contact with the original works (and not with their copies).
SPAIN
The University of Malaga detected on its reference territory several important educational
experiences directly related to the teaching of art and heritage. Among the most representative
practice, the Spanish partner chose to mention those carried out in the IES Cartima, one of the
secondary schools that were involved by UMA in the preliminary mapping and whose director they
have had the opportunity to interview. The selected practices are: the "Guia de la Alhambra", the
"#MineCathedral" and the "BTOY". In all these actions it is possible to observe how the
collaborative work between peers, that is, the participation and cooperation of the group of
students that develops each project, constitutes a central element for the learning that these
activities generate.
Alhambra Guide17
Guía Alhambra "(the Alhambra Guide) is an interdisciplinary project with a focus on the teachings
of history and geography and carried out for 4 consecutive academic years. With the 'excuse' of
discovering the Alhambra, one of the most famous monuments in Spain (Granada) consisting of a
complex of gardens, palaces and a fortress, the students worked on the flora, fauna, culture of the
Arab world, music and even on geometry, through the particular decorated surfaces and roofs of
the Alhambra. The final objective is that the students develop a guide digital and interactive with
which anyone is able to visit the Alhambra. Among the many educational and training activities of
the intervention, the students made a visit to the monument where they collected audio and video
contributions by taking photos and making personally the videos that they later included in the
guide itself. Considering the excellent results achieved in the 4 editions dedicated to the Alhambra,
the local schools decided to borrow the experience to build a guide to the Alcazaba, the Muslim-era
fortress that dominates the center of Malaga.
#MineCathedral18
Interdisciplinary project carried out involving the teaching of plastic education, geography and
history thanks to which the students of IES Cartima created real "stained glass windows" that
transformed the main corridor of the institute into a Gothic cathedral. With the plastic education
17

For further details on the “Alhambra Guide”, consult: https://proyectocartama.es/portfolio-item/proyecto-guiaalhambra/
18

For further details on “#MineCathedral” and to see the special effect created in the school corridor consult:
https://leccionesdehistoria.com/2eso/vidrieras-proyecto-minecathedral/
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teachers, the students worked out all the design necessary for the realization of the windows, chose
the materials and materially created the work, while from the other teachings they drew the
theoretical framework and the historical and artistic contextualization of their work. The aesthetic
result was truly spectacular: a party of colors in the entrance corridor whose windows have been
transformed into Gothic stained glass windows (the windows also have a very important useful
function in the institute because they protect from the heat of the spring months).
BTOY19
This is a project, awarded by Fundación Telefónica España (https://www.fundaciontelefonica.com/)
in which the inclusive school for which the IES works has reached its maximum expression: all the
students have had the opportunity to shine in some of the many tasks they have had to perform;
and all the members of the educational community have been able to see that the talents of each
one are diverse and enriching.
The result was a mural created with the stencil technique under the artistic direction of Andrea
Michaelsson - aka BTOY20 - which shows three female figures proposed by the students and who
were identified starting from their previous research on the women whose work was significant for
the local reality. The mural was therefore transformed into a message aimed not only at enhancing
the work (and role) of women in very different fields but also at stimulating debate on a very
important social issue. The choice fell on three women belonging to three different generations:
María José Subires, a young university student from the city (Estación de Cártama), with a brilliant
academic career focused on cooperation projects in various African countries; Isabel Fernández,
Head of the Prosecutor's Office for Minors of Malaga, whose resolutions are characterized by a
strong pedagogical nature in favor of the integration of the most disadvantaged minors, and
Mercedes Labrador, a secondary education teacher, whose actions and commitment professional
continue to be recognized even today after his death. According to the director of the institute,
proposing this project helped to create a global learning context, which encouraged reflection on a
very important issue such as the recognition of the role of women, stimulated creativity and
fostered the feeling of belonging to the community (both school and local) in which each individual
actively participates in its life and development.
A specific mention should have been done for the Museum Jorge Rando21. In its brief history
(inaugurated in 2014), many different educational projects have been carried out. In this sense, it is
19

For further details on the BTOY Project, consult: https://proyectocartama.es/portfolio-item/btoy-en-el-ies-cartima/
Andrea Michaelsson, better known as Btoy, is a Spanish stencil artist best known for her works based on old
photographs of iconic women, most of which date back to the 1920s and 1950s (See https://www.streetartbio.com /
artists / btoy /
21
(https://www.museojorgerando.org/); (https://www.museojorgerando.org/educacion.html)
“La misión pedagógica del Museo es colaborar con los centros educativos para situar el Arte como instrumento
fomentador del aprendizaje y del desarrollo de la capacidad intelectiva. [...] La metodología que el Museo plantea es de
carácter interactivo, el alumno forma parte de la visita fomentando la continua participación y el aprendizaje activo. Las
acciones que proponemos se mueven dentro de la pedagogía del arte y el patrimonio, desarrollando diferentes
estrategias didácticas que hagan de la visita al Museo o centro de exposiciones una experiencia enriquecedora. Este
proyecto pretende fomentar la educación cultural y patrimonial para que el alumno aprecie las manifestaciones
artísticas como elementos de comunicación de la Sociedad”.
20
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essential to highlight, firstly, the museum's link with the Malaga City Council, which offers regular
visits to the centre by schoolchildren through its Municipal Educational Programmes, specifically
from the program Málaga para los Escolares (A) the Malaga in its action called Conoce los Museos
y Espacios Culturales. The museum's main objective is a didactic-educational commitment focused
especially on the student community and has an educational plan adapted to each of the cycles
around its clear Expressionist and Neoexpressionist aspect.
The museum's philosophy is that it should be a space open to culture and creation and particularly
restless, to develop stable links with the groups with which it works. Thus, in addition to the
numerous school visits regulated in the Educational Plan of the museum, the Atelier para pequeños
artistas and the Escuela Randonia, composed of children who attend the center weekly and have
just exhibited at the China Biennial, stand out.
As for the accessibility the Museum Jorge Rando gives special relevance to inclusion as a result of
the social responsibility that the institution itself acknowledges and which is evident in the very
location of the museum in the heart of the city. That is why it develops inclusion and artistic
expression projects on an ongoing basis. It also has an agreement with UNITAR22 (United Nations
Institute for Training and Research) - CIFAL - to achieve the Sustainable Development Goals of the
UN Agenda 2030. Some of the organizations and groups with which it maintains a continuous work
are CEAR (Spanish Commission for Aid to Refugees) and ACCEM23 (collective for the re-insertion of
immigrants and refugees), with which it has been working for five years; Red Cross, AMAPPACE24
(people with functional motor diversity, and especially, people with cerebral palsy and related) and
ONCE.

22

UNITAR The network comprises 20 International Training Centers (CIFALs) and aims to serve as a platform for
capacity-building of government authorities and civil society leaders on sustainable development topics, as well as the
global mandates and goals of the United Nations.
23
ACCEM: https://www.accem.es/organizacion/
24
AMAPPACE: Asociacion Malagueñas de Padres de Paraliticos Cerebrales de Malaga, http://www.amappace.es/
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PART II – THE SCIENTIFIC AND EDUCATIONAL FRAME
This part is mainly aimed to provide the theoretical frame of the Peer Educational Method and to
explain how it is applied to the Cultural Heritage Education and the related expected results. In the
Part II will be described the Non-Formal Learning features, how these can integrate the traditional
school teaching - with a fresher and more interactive way to introduce learners to Cultural Heritage
issues - and the main characteristics of the Peer Method. Within the brief theoretical excursus on
the Peer Approach, it will be explored how the “group” can be used as educational tool to activate
a process of natural sharing of knowledge, emotions and experiences among peers, making the
adolescents protagonists of their own learning path.
A special focus will be placed on how to apply the peer methodology to cultural matters, showing
in what consists the role of the teacher (or the cultural educator) as "Peer Facilitator", the key
aspects to design and lead the peer-activity (e.g group's creation, theme or contents' selection,
students' proactive involvement) and the expected results in terms of acquired competences by the
students, both for cultural heritage and transversal.
The indications provided by this section will allow to make really transferable and sustainable the
Model's educational contents, so as to be adopted by other educative professionals (cultural
educators, teachers of Secondary School), who could be interested in applying the HEROES Model,
according to their own peculiar didactic needs.

1. THE THEORETICAL FRAME OF THE HEROES MODEL
1.1 Main features, learning purposes and outcomes of Formal and Non-Formal Learning: synergies
and mutual interactions to strengthen learners’ motivation
(Universidad de Malaga)
1.1.1. State of the issue: formal and non-formal learning
Analyzing formal and non-formal learning from a global approach is part of the necessary confluence
between the two. It also requires taking a clear positioning and recognizing that learning occurs
throughout life, in very different ways and, in no case, is it exclusively conditioned on the formal
school educational context par excellence (Aguirre and Pérez, 2004). According to Foresto (2020)
"the school no longer meets the current training needs of students and, to compensate, additional
training offered by other educational settings is needed" (p. 25).
In order to define the conceptual framework of both learnings, it is essential to start from definitions
that are open and assumed by the scientific community. Thus, following Aguirre and Vázquez (2004),
"Formal (school) education could be defined as: the highly institutionalized, chronologically
graduated and hierarchically structured educational system that extends from the early years of
primary school to the last years of university" (p. 4). For its part, the original definition of Coombs
and Ahmed (1975) proposes that non-formal education "is any organized, systematic, educational
activity, carried out outside the framework of the official system, to facilitate certain learning classes
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to particular subgroups of the population, both adults and children" (p. 27). This term, by its very
nature, poses more difficulties of delimitation and to this initial can be added that of Pastor-Homs
(1999) for whom non-formal education:
ENF comprises any educational process differentiated from other processes, organized, systematic,
planned specifically according to certain educational objectives, carried out by identifiable and
recognized groups, persons or entities, that is not an integral part of the legally established
educational system and that, although related to it, does not directly provide any of its degrees or
qualifications. (p. 184)
In this sense and in order to make visible the indissoluble triad that make up these terms, it is
essential to refer to informal learning that, in the words of Albes da Silva and Ferreira (2016) "is the
process by which people acquire the knowledge, skills and attitudes with the daily experience and
exposure to the environment in which they live" (p. 8).
When we refer to formal and non-formal learning, it is common to start from the differences that
emerge from comparative analysis between formal and non-formal environments and not from the
educational processes themselves which, as Colom states (2005), can occur in both contexts from
multiple confluences:
Today, we find so many similarities between them that we find it difficult to distinguish them;
neither by its institutions, nor by the age of users nor by approaches of a pedagogical nature; schools
now promote non-formal education, and non-formal education centres develop formal education
programmes. All this leads us to promulgate that between formal and non-formal education there
is a continuity in what would be pedagogical architecture and complementarity in terms of its
practical development (p.9).
This tendency to a separate study (Colom, 2005) is partly the result of an excessive categorization.
However, the connections are so obvious that it is essential to position themselves at the
intersection between the two contexts so that the associated processes are nourished by the
diversity of experiences that both enable and become instruments of change and socialization
(Foresto, 2020). On the other hand, these possible transitions are necessary in today's society. Thus,
including also the informal dimension, the same author states how "the three learning
environments contribute to the development of the personality of young people and can lead to
the sustainable development of society through a process of interdependence" (Foresto, 2020, p.
32).
In the current context, hyper-connected society demands the need to take on unprecedented social,
cultural, economic or environmental challenges that require training that is poured around a
longitudinal or lifelong axis - as proposed by the European Union in its Council Recommendation of
22 May 2018 - and also from a cross-cutting plane that views the learning experience as a living
process , necessarily transdisciplinary and which, in no case, can be limited in classroom space. This
integral and transformative conception is also apparent from the Second World Conference on
Artistic Education (UNESCO, 2010), which establishes clear purposes articulated around longitudinal
artistic training or lifelong learning, which promotes the necessary access to culture and artistic
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experience (Gómez y Vaquero, 2014), and a cross-cutting training that adopts artistic teachings as a
pedagogical model extrapolated to other disciplines.
In the specific framework of this project and from the necessary confluence between the school and
the diversity and richness of the cultural environments involved in it, heritage education is formed
as a natural meeting space and as an alternative for integral training and for life. For Gutierrez (2012)
the interpretation of the heritage not only has an impact on the identity construction, but also
promotes the construction of knowledge around the Natural and Cultural Heritage, also favoring
the development of an awareness of its conservation. Therefore, "his knowledge contributes to
positively connecting the individual with his natural and cultural environment, since, to the extent
that he recognizes his environment and represents him, he assumes it as his own, developing and
building his own identity" (Gutiérrez, 2012, p. 287).
Heritage education, as a true localized learning, provides an experience that, transcending the
boundaries of the classroom, favors the confluence of two essential training areas and among which
there is now a clear compromise: formal and non-formal education. For the true activation and
consolidation of these synergies "it is necessary to resizing the importance of learning spaces and
environments and their implications in educational quality" (Soto, 2017, p. 172) and, likewise, "it is
essential to rethly regret the educational practices that are carried out in museums and schools
(Coca y Pérez, 2011, p. 24).

1.1.2 Heritage education as a meeting point between formal and non-formal learning
The concept of heritage education is developed at European level from the 1980s with the intention
of integrating interdisciplinary projects focused on cultural heritage into school didactics. The
Committee of Ministers of the European Union recommends that member state governments
develop pedagogical and youth heritage awareness actions. For this reason, in the appendix to
Recommendation N.R. (98)5, defines cultural heritage as "any material and immaterial trace of the
mark created by man", and also "every trace created by man and nature". This Recommendation,
on heritage pedagogy, points to the recognition of heritage education as a crucial element for
European education policies. In Article 1.2 we find it defined as an "education based on cultural
heritage that integrates active methods of teaching, a liberation of disciplines, a collaboration
between education and culture, and the widest variety of modes of expression and
communication".
Cultural heritage is now conceived by much of society as a set of objects that justify its existence by
a purpose of collective enjoyment. Sometimes the lack of clear interest on the part of the
institutions can be understood as a burden on the same society, among other reasons because the
purposes of the laws do not specify their social function. This is where it needs to be influenced to
be valued through formal and non-formal education (Fernández-Inglés, 2019).
Heritage education integrates aspects such as tolerance, civics and social integration. It is not a
subject, but a knowledge aimed at educating aspects of the person imbricated in continuous
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learning; in this way, it is likely to be transmitted from a wide variety of disciplines and abilities.
Using a constructivist method, based on the search for solutions in a collaborative process, it fosters
a significant encounter between heritage assets and the spectator public, in addition to achieving
an adequate understanding of cultural assets (Rodríguez, 2008).
In turn, heritage education is interdisciplinary by its nature, in it must intervene not only formal
education within the framework of school discipline at all levels, but also the non-formal one that
comes from agents, associations and cultural and professional organizations that act in the cultural
and environmental field, from the field of heritage to that of contemporary creation (Fernández,
2019). In this way, it must be understood as a formative activity from a formal, non-formal and
informal perspective, a vertebrate axis of the teaching-learning process. For this reason, strategies
are being implemented for teachers to incorporate to support other content, and cultural managers
and mediators integrate it into the training process (Coca y Pérez, 2011; Cuenca, 2013; Marín, 2013).
Zabala and Roura (2006) argue that: "(...) Heritage Education, while basing its didactic action on
clear and defined conceptual content, does not seek to empower people on specific topics, but to
form values, to arouse concerns, to promote participation, understanding, respect and assessment
of what belongs to all, and from there to build identity as a community" (p. 235). In this sense,
knowledge of cultural heritage helps us to see critically our beliefs and our identity, reinforcing
identity and awareness that there are values shared with other cultures (Fernández, 2019).
Objects themselves do not bring real and authentic meaning. Museum didactics aims to bring the
younger public closer to cultural heritage by favoring the image of a museum that communicates
the sense of belonging to heritage, a concept that implies the notion of heritage and an order of
fidelity and responsibility (Rosati, 2009). The activities that are integrated into the educational offer
of museums around the didactics of cultural heritage in their non-formal approach seek to enhance
knowledge and reflection on artistic, historical, economic and even territorial and environmental
aspects, but without regard to those ideological implicit in cultural goods (Bellido, 2018). Ferrante
and Sartori (2012) contend that: Educating involves dealing not only with relationships between
people, but also with roles, narratives, motivations, ideals, representations, expectations,
prejudices, affections, times, spaces, bodies, symbols, rules, procedures, evaluations, techniques,
methods, rituals, strategies, which must be understood both individually and in particular in their
mutual entanglement (p. 244).
If the museum speaks and communicates for training purposes, collaboration with formal education
is fully justified at any educational level, especially in higher education courses, because it promotes
aesthetic and artistic experience, helps the student to be active within the museum and motivates
the approach to art, fundamentally contemporary, of which it has few theoretical-practical
references (Alonso, 2011; Olivar y Coca, 2014; Fernandez, 2019; Peña y Porcel, 2019; Zuccoli, 2020).
Both artistic education and museum didactics and heritageal education are interconnected, because
in them are present the axes that constitute the integral formation of the person: perceptual,
cognitive, sensitive, interpretative-critical, environmental and communicative.
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1.2 The Social Mediation educational methods within the Lifelong & Lifewide learning for
adolescents’ personal growth and social and cognitive development
(Universidad de Malaga)
1.2.1. Mediation for adolescent social and cognitive development: lifelong learning and personal
growth
Mediation generates a social order resulting from life in society, and has as its mission the resolution
of particular and social conflicts since citizen participation and, as Gorjón Gómez collects (2016, p.9),
is directly involved as a sine qua non element of all its production processes, seeking the common
good and social justice to achieve peace in an environment of justice and equity.
Mediation is a flexible and dynamic concept, and is raised with a clear objective in the face of a real
case seeking the understanding of both sides, in a process of common recognition. That is why it
generates new models of coexistence and new ways of addressing social problems, thus generating
its own spaces and strategies of dissemination and bodybuilding. For Gorjón Gómez (2016), it would
be an emerging social science, even though it has been present in the evolutionary history of
humanity and has been a decisive factor in social progress.
To bring the process to fruition requires an intellectual process, the creation of knowledge based on
the observation of the environment, the data available, the perception of our senses and needs,
and the necessary connection of universal systems and models and our survival instinct. This creates
a new culture by constantly innovating this alternative methodology.
Second, it is important to demonstrate and justify its implementation, since mediation arises in
response to a social need, generating specialized knowledge and requires someone to implement it
with specific activities. It is important that after the instrumental stage a reflection is generated and
with it, models and theories that account for all exponential thinking. Only in this way (Gorjón
Gómez, 2016), mediation can be considered to have generated new, useful and relevant knowledge.
The need for social mediation is based on the search for better social coexistence, based on better
coexistence and early resolution of conflicts.
Since the human being is a sociable being by nature, where the other occupies a space to be
recognized, one can think that all human beings are potentially mediators. The purpose of mediation
is to study the transition from conflicting human relations to harmonious relationships, causing
transformation in humans and therefore their evolution. In short, they propose new formulas of
social self-participation, the result of social life and social movements and promote the citizen
movement of justice in the social imagination, with the direct participation of individuals in the
resolution of conflicts and thus giving validity to the transitional paradigm of resolving our conflicts
ourselves, a basic parameter of the science of mediation (Gorjón Gómez, 2016).
Delgado Aguiar (2011) collects four mediation models, which are not exclusive. On this occasion it
is worth noting the Fisher-Ury method that emerged in the 80s and the transformative model of
Floger and Bush. For Fisher and Ury, the important thing is to reach consensus on people's interests
while for Floger and Bush, the important thing is to improve the social relationships of the
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interveners, assuming the conflict an opportunity for the moral growth of individuals. From this
model, one of the most relevant aspects of mediation is empowerment. Subjects become aware of
the importance of their goals by seeing that a whole deck of options exists. In this way all parties
involved learn to listen, understand and thus in future conflict situations they will have already
traveled a path to the prevention of it.
Finally, Delgado Aguiar collects a fourth model, that of Sara Coob, professor and mediator at the
University of California, who proposes the circular-narrative method. Here communication is
treated as a whole (the parts plus the message), taking into account verbal and nonverbal elements.
In this model it is important to assume differences in interests and perceptions. You have to let
yourself be seen as parts of a group and learn to observe yourself as people, only in this way is a
space of dialogue and communication built.
If we focus this reflection on adolescent mediation, the first thing that draws attention is the social
dynamism when identifying generations from the middle of the twentieth century to the present
day. Studies on the adolescent population emphasize the new type of youth that is emerging.
According to Uppers magazine, teens would currently be between generation Z and the Alpha
generation or Generation T. The speed with which we seek to identify new cultural subjects and
their habits of cultural consumption is indicative of the changing social movements. This new
generation Z and/or T would be characterized by its status as global, cosmopolitan and its ability to
face reality from totally new parameters built on its digital culture. They grow up accompanied by
uncertainties and instability that lead to a growing vulnerability. Hence, the proposal of new
collaborative working methodologies to help these young people acquire education skills to help
them in their process of integration into adult society is extremely interesting (Benedicto etal.,
2014).
Learning for life has been a concept that has been present in the concept of education for centuries.
Vargas (2017) collects four moments in history when the concept has become important. From the
illustration in the seventeenth century, the Industrial Revolution of the nineteenth century, through
the interwar period in the twentieth century in which the work of John Dewey, Democracy and
Education was published, to the second half of the twentieth century, in which lifelong learning is
consolidated as a principle that vertebrates all educational work. Following II World War, UNESCO
was responsible for developing the mandate to "contribute to peace and security, strengthening,
through education, science and culture, collaboration between nations (...)" (Vargas, 2017: 2) and
gufor this, the values that an dichas actividades guide it in these activities that revolve around the
principles of equity and equal opportunities. This meant that education expanded lifelong learning
opportunities.
One of the hallmarks of this concept is the move from education to learning in educational
discourse, what recognizes learning as connatural to human existence, that is, a process throughout
life that goes beyond educational systems, in which the person who learns, their needs and
aspirations at the center of the process is put, and in which it is prioritized that individuals take
responsibility for their own learning throughout their lives (Vargas, 2017, p. 5) .
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The European Union's 2018 approaches to the acquisition of skills in education are based on changes
in skills, as more and more jobs have been automated, technologies are more relevant in all areas
of work and life, and entrepreneurial, social and civic skills are becoming more important in ensuring
resilience and the ability to adapt to the environment. It is therefore important to invest in an
education that includes extracurricular activities and an overview of skills development, which will
undoubtedly improve levels of capacity acquisition. Capabilities such as conflict resolution, critical
thinking, ability to cooperate, creativity, computational thinking or self-regulation are more
essential than ever in an ever-changing society: "These are tools to make what has been learned
work in real time, to generate new ideas, new theories, new products and new knowledge"
(C189/2).
Member States, among others, are therefore encouraged to contribute to the development of key
competences by paying particular attention to increasing the level of personal, social competence
and learning to learn as a basis for learning and participation in society from a lifetime perspective.
Similarly, it recommends facilitating the acquisition of key competencies by using good practices to
contribute to the development of key competencies. All of which has special resonance in the
Competition in Citizen, and the Competition in Conscience and Cultural expression.
To this end, it’s important to carry out good practices that contemplate a variety of approaches and
learning environments, especially with regard to interdisciplinary learning, the associations between
different levels of education and training and learning actors as well as concepts such as
comprehensive school approaches, with their emphasis on collaborative teaching and learning,
active participation and decision-making of students to enrich learning (C189/12).
1.2.2. Educational methods of social mediation linked to heritage education
Lev Vygotsky’s Sociocultural and Constructivist Theory of Learning places social mediation at the
basis of human development (2017). It occurs when people connect lower and higher mental
functions, through signs and tools that mediator in the elaboration of meanings about the world.
Language, as a sign, represents a form of semiotic mediation (Vila, 1987) that, together with tools
such as cultural heritage, acquire a symbolic function.
Social mediation is a practice that is substantial to social and cultural processes, in which the sense
of identity and belonging develops, by extension knowledge and awareness is built (Kozulin, 1984).
It is generated in the membership group, in contexts of social interaction, along with people with
who learn cultural patterns from which personal meanings are derived.
Cultural Psychology studies the use of cultural expressions as tools of mediation, in order to
understand how they contribute to giving meaning to the world and guiding our actions (Coll, 1999).
Cultural mediation practices aim to bring communication around heritage and art closer together
to reflect on vital experiences and expand people's forms of knowledge.
Education itself is an act of social and cultural mediation, institutions such as the school and museum
represent contexts of interaction relevant in learning and for personal and social development. In
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them, mediation practices are developed in which, from a constructivist approach, we find three
key elements:
1. Teachers and educators. They assume the role of mediator and act as a nexus between students
or public of a museum and knowledge.
2. Heritage good. It is the mediation tool that serves as a bridge for understanding social and cultural
reality, in the past and in the present.
3. Students or public of a museum. They are the main figure of the process, participating in a context
that promotes an active, collaborative and dialogue attitude in the mediation process.
In the interaction of these three elements, social mediation requires methodological strategies to
promote access to cultural heritage and build meanings in formal and non-formal educational
contexts. They are based on critical pedagogy and the work of:
1. Paulo Freire (1970) who is committed to dialogue action to promote free and critical learning.
2. He and his theory of communicative action, in which knowledge is understood as a form of
understanding that is generated from arguments made with claims of validity.
3. Gordon Wells (2001) and the dialogical research or willingness to question reality to find answers
of his own.
According to these principles, teachers and educators create conditions for dialogue and provoke
curiosity, from which cognitive activity is generated in people, creating thought and awareness that
gives meaning to the heritage elements. Knowledge is built in an open dialogue that takes place as
a group, actively and collaboratively participating in the creation of cultural meanings and in the
development of critical consciousness.
Learning communities, interactive groups, dialogue talks are the most common methodological
strategies. In them, dialogue is based on respect and empathy between educators and educators;
listening and exchanging ideas; in the rapprochement and understanding of the heritage good. With
these strategies, inclusive social and cultural mediation is promoted when egalitarian mediation
practices are generated, the educational needs of certain groups and communities are worked on,
the needs of students are met and museum audiences expanded.
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1.3 The Peer Approach
(Universidad de Malaga)
1.3.1. Concept and key elements
The concept of peer learning is necessarily linked to a modern teaching model that reviews and
rethinks the basic principles of the traditional model: order and vertical relationships in learning
contexts; school, as the only place to learn; the figure of the teacher as a transmitter of content and
reference of authority in the classroom; students as a taxable person and recipient of information;
learning understood as a mechanical and repetitive task that leads to the memorization and
description of objective concepts; encouragement of learning through award and punishment
strategies; and evaluation as a way to check the knowledge acquired and quantitatively translate
the results of the learning process.

Fig. 3. Frato, 201525

In the face of this, modern teaching recognizes and assumes that educational work may be formal,
non-formal and informal, depending on the context in which it develops, its status as a rule or unre
rulerized teaching, and the level of intentionality and planning in which it is carried out.
From this open and inclusive perspective, the idea that knowledge is not transmitted but is
constructed and reconstructed as we assimilate and incorporate into our cognitive structure new
ideas from previous experiences (Vygotsky, 2012) and it is proposed that the formative task involves
generating meaningful learnings (Ausubel, 2002) that contribute to the integral development of the
individual.

25

Recovered in: https://dehijosypadres.files.wordpress.com/2015/10/fabrica-escuela.jpg
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Continuing with its main hallmarks, the school - the usual place of formal teaching - identifies in
modern education as an open space to the environment, which fosters social participation,
interaction and dialogue, and in which the teacher assumes the role of mediator in the training
processes and works collaboratively with social agents and students to provide the group with
learning experiences that contribute to their training (Dewey, 2008, p. 41).
In the same line and from a free, critical and democratic positioning, the student actively
participates in the classroom individually and collectively to achieve clear and transferable
competencies to his daily, personal and professional life.
All this also leads us to an evaluation model that, beyond quantifying results, aims to shed light on
the teaching and learning process, using instruments of a qualitative nature. Its objective is to be
permeable to indicators that show the progress of students' capacities and the formative
effectiveness of teaching strategies; in short, researching what happens in school from a critical
positioning that leads to understanding and facilitates the development of improvement actions
(Santos, 1996).
In this context of modern teaching, which highlights the importance of the interaction of the subject
with its social, historical and cultural context for the construction of knowledge, we place peer
learning, a method developed by Harvard professor Eric Mazur, in the 1990s, which encourages
active participation and dialogical learning that is generated by interaction and communication
between peers. Using these exchange processes, certain knowledge begins to be built, which,
although they may initially have a social and intersubjective character, are also a starting point for
the construction of their own or intra-subjective knowledge.
This dialogical learning - an essential element of what we call 'learning communities': groups of
students, teachers, families, friends, neighbors, volunteers, etc., whose collaboration allows
learning to progress and improve coexistence – is the basis of the peer-to-peer teaching model; a
model of work that, under the positive influence of peer interaction, enhances instrumental
learning, promotes the creation of personal and social meaning, facilitates the development of
solidarity principles and promotes equality and difference as compatible and enriching values
(Aubert, A.; Arrow, A.; Garcia, C.; Arrow, R.; Racionero, S., 2008).
With these premises, the peer-to-peer model relies on the use of a common language that promotes
the involvement, active participation and inclusion of those involved in the process; stimulates
learning through the positive feeling of equality generated by membership in the same group;
enhances individual thinking and knowledge building; promotes communication, collaboration,
responsibility; and encourages discussion, constructive communication and critical thinking.
1.3.2. Peer learning in the cultural, artistic and heritage fields
While the construction of knowledge in any disciplinary field requires the interaction of the subject
with its natural, social, historical and cultural context, in order to heritage education this interaction
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is an indispensable starting point, both in formal and non-formal education, experience is the
starting point.
Our goal, that of this model, is that this interaction with the context is also linked to the educational
experience generated by the relationship between peers.
The principle that should govern a collaborative project is the absence of hierarchies, since the
intention is to work with and not for someone. Using peer learning, creating and sharing knowledge,
involves thinking about inclusion in democratic terms, starting not only from the museum space,
but from the creation of educational content and practices that identify and respond to individual
characteristics and different learning styles (Gómez and Gil, 2018). The goal of working for and with
people contributes to the creation of a fairer and more tolerant society. Therefore it is necessary
not only to design tasks for the student community, but to discover and work on the perception that
teachers have of themselves in relation to cultural heritage, the responsibility they must assume
around their transmission, and break the relationship of dependence with the museum/museum
educator to empower themselves (Fernández, 2019); on the other hand, the museum educator and
his response to the inclusive but independent function that he must manifest with respect to other
functions of the museum. In this way, communities that come from formal and non-formal
education become active learning communities, due to the interaction generated in an environment
of dialogical exchange and their openness to the participation of other visitors/users involved in the
training action (Mallarino, 2011; Del Valle, 2016).
When the meeting between members is interactive, the contribution of experiences raises the
degree of commitment, improving mediation and, with it, the ideas of emerging projects. That is
why the relationship between these groups must have a horizontal methodology, so that it is
constituted as an interdisciplinary work in which collaboration follows a logic of peer learning
breaking hierarchies. David Fleming (2014) argues that the democratic museum integrates into the
lives of its communities, engages with visitors and users as a container of their voices because it is
fundamentally based on dialogue.

2. HOW TO APPLY THE PEER METHODOLOGY TO CULTURAL HERITAGE EDUCATION
2.1 The Peer Facilitator’s role
(Gallerie degli Uffizi)
The whole Heroes project is centered, beyond the fundamental action of cultural heritage
education, on the methodology of "Peer Education", being in fact the final purpose of the
educational process to prepare young people to share contents and considerations on cultural
heritage assets with their peers. This methodology was chosen for its characteristics that allow,
especially in the adolescent age group, for more effective and stimulating relationships with the
process of learning and also because it has been possible to verify - for example during the
actualization of the “Art Ambassador” project of the Uffizi Galleries - an increase in the level of selfesteem and awareness of the participating students. Peer Education is "an intervention that sets in
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motion a process of global communication, characterized by a deep and intense experience and a
strong attitude of research, authenticity and harmony among the subjects involved." (Panzavolta
2004).
The goal to be achieved is to have young “Heroes” trained to communicate contents and reflections
to their peers, through peer education, possibly transmitting interest and raising curiosity
concerning cultural heritage. The path to achieving this goal involves the commitment of various
professional figures who contribute primarily to the careful training of their Heroes and who are
able to collaborate by overcoming the categories of formal and informal education, also connecting
with each other, being adults who are inserted in already consolidated educational practices. Peer
Education methodology is in fact applied not only to children, and therefore to the final actors of
the project, but to its entire development, thus consolidating an innovative and effective way of
working also with adults, becoming more familiar with it in order to be able to better convey it to
their pupils. In fact, only those who are fully convinced of the use of this educational practice will
be able to transmit it effectively to young people.
Already in the student training period it is essential to encourage peer learning methods, stimulating
dialogue, the ability to observe and re-elaborate acquired knowledge. It is important to ensure that
the contents acquired through more or less traditional educational channels such as schools and
museum educators, are absorbed by encouraging dialogue within the group of trainers and
students, encouraging the sharing of reflections and helping each other during the training process.
Part of the training also covers the more exquisitely practical aspects of the activity that the children
are asked to carry out: relationships and collaboration with the personnel working in the institution
in which they work (museums, excavation sites, historical buildings), dress code during collaborative
activities and strategies to be implemented once they are in the field. These aspects, which may
seem of minor importance, have instead proved crucial in carrying out, for example, the "Art
Ambassadors" project. Young people appreciate being recognizable as part of an organization and
integrated with the permanent personnel. It appears to make them more effective and selfconfident even in the activity of communication with groups of their peers, and while illustrating
the cultural heritage for which they have acquired competence and awareness.
Starting from these assumptions, it is interesting to note how a change of perspective is required
from the teachers (or cultural educators) from which to consider the dynamics of teaching,
transforming themselves into "Facilitators", or rather "directors'' whose fundamental role is to
coordinate peer education activities while managing all those social, organizational and emotional
factors that frame the learning process. The task of the Facilitator will therefore be to create the
conditions for an educational setting (classroom, museum, etc.) that is inclusive, dynamic, open to
dialogue and discussion where young people can be active protagonists of their own path of
knowledge and growth by giving their tangible contribution to the development of the activity and
circulation of knowledge. Peer education methodology also requires the presence (and adequate
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preparation) of PEER EDUCATORS, young people belonging to the school classes who are chosen
and trained to play the role of educators towards their peers. Peer Educators, perceived as similar
in age, condition and experience by the other members of the group, thus carry out the fundamental
function of socialization agents towards the contents they intend to develop. They activate coconstructed learning dynamics and promote awareness of their peers of their role within the group.
The effective identification and preparation of Peer Educators represents, therefore, one of the
essential aspects that characterizes the work of the Facilitators, who must take into account in their
choices the characteristics of individual students as well as their personal predispositions and
aptitudes.
But what makes a teacher (or educator) a good Facilitator?
The Facilitator must be able to:
 Always favor the horizontal dimension in sharing knowledge and experiences in favor of the
free expression of the potential of each member of the group. The cooperative dynamics that
will be activated among the young people will contribute to the achievement of the learning
objectives identified in the chosen work for cultural heritage education;
 Identify the most suitable students within the group to fill the role of PEER EDUCATORS. The
selection of the Peer Educators is one of the crucial points in carrying out the activity and can
take place either at the request of interested students or through the direct suggestion of the
teacher. Encouraging the spontaneous candidacy of the students is strongly recommended, as it
focuses on their actual motivation and avoids any kind of favoritism and discrimination. A good
Peer Educator should have strong dialectical and leadership skills, a good disposition towards
teamwork and empathy. It is preferable to always keep male and female presences balanced
because an activity conducted by a couple, as has been experimentally demonstrated, has better
results than those conducted by a single person or by couples of the same sex;
 Prepare Peer Educators to carry out their role, sharing with them the objectives of the heritage
education activity you intend to implement. The preparation of Peer Educators will have to
enhance their communication / relational, coordination and leadership skills as well as develop
a sense of empathy and creativity. The more the youngsters feel engaged and involved, the more
effective the preparatory phase will be. It is therefore recommended to use inclusive and
informal settings (e.g. sitting in a semicircle, without desk separation, using icebreaker games,
warm up sessions and role-playing games for simulating the management of educational
activities), to illustrate what peer education consists of and their role as "group activators",
contextualizing it with the activity to be carried out and its learning objectives.
 In designing and preparing contents for the training of Peer Educators, the Facilitator must always
bear in mind that they are the only ones who have the opportunity to communicate with the
other students on the same level, using the same communication tools. In fact, it would be a
serious mistake to approach the figure of the peer educator as that of "adults who teach". The
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peer educator always remains the companion of his "peers", and it is precisely on this point that
the educational strength of peer methodology and the non-formal approach lies;
 Supervising the success of the activity by analyzing the different moments of the work carried
out by both the peer educators and the group as a whole. Supervision does not mean exercising
control but offering stable support throughout the activities.
2.2. Key aspects to design and lead the Cultural Heritage peer-activity
(Istituto Tecnico per il Turismo “Marco Polo”)
The main goal of the project is to provide solutions for innovative teaching methodology for the
relevant cross-disciplinary fields. There is a need, therefore, to establish a “didactic workshop”
model - based on the principles of non-formal learning and peer-to-peer education - that includes
activities, methodologies, and content different from the frontal lecture. It is a method which
actively engages students on knowledge-building paths in the field of cultural heritage education.
For “didactic workshop” we mean a teaching method whereby students are offered the opportunity
to integrate both operative and formal aspects in different learning contexts.
The practice of the expressive arts has a great influence on the improvement of the cognitive,
emotional, social, and communicative skills, in addition to the development of creativity. In this
sense, the activities implemented and proposed have the common themes of analysis, study,
experimentation, the development of creativity, and figurative languages.
The next paragraph provides the basic methodological indications useful to the teacher (or cultural
educator) who intends to make use of the educational ideas proposed by the HEROES Model for the
design and implementation of a peer education activity focused on the themes of cultural heritage
education. The proposed activities fall within the broader spectrum of participatory-based
interventions, aimed at placing the student at the centre of the learning process by positively
combining traditional formal teaching with the main orientations and methodological ideas relating
to the field of non-formal learning.
To design a peer activity focused on the themes of cultural heritage education, the first essential
aspect lies in asking the teacher / educator to abandon his/her traditional role as an instructor who
is used to working in a mainly asymmetrical relationship with the class. This way he/she can employ
those features of the Facilitator. By adopting the perspective of the facilitator, it will be easier for
the teacher/educator to rapidly promote a vital and constructive climate within the educational
setting (classroom, museum, etc.), which acts as a background for forms of participatory
communication (with strong circularity) among the pupils and thus allowing the activation of
individuals within the objectives defined for the group (empowerment). An inclusive climate can
also enable the teacher / educator to easily manage any difficulties, such as possible conflicts or
reluctance, shyness expressed by students in approaching the proposed activities. The adult,
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therefore, guides and monitors the progress of activities in an atmosphere of open dialogue and
discussion in which students become the active protagonists of their own learning path.
The work phases that comprise the process of designing and implementing a peer activity with a
focus on cultural heritage education are divided into the following steps:
1. FEASIBILITY ANALYSIS - analysis of the needs of the class group
2. DEFINITION OF THE RECIPIENTS OF THE INTERVENTION
3. DEFINITION OF THE AIMS AND GENERAL OBJECTIVES OF THE ACTIVITY
4. PLANNING OF ACTIVITIES (in this macro-phase the operational aspects essential for the practical
organization of the intervention are identified such as: the assignment of roles to individuals within
the class group, the choice of contents in relation to the analysis of the needs initially operated, the
identification of the methodologies to be adopted in its development, the definition of the timing
of implementation and the human, logistical and financial resources to be used).

1) Feasibility analysis
The Model put into effect is the result of the analysis and elaboration of the following specific
learning needs:
 To inspire in the youth a sense of citizenship specifically regarding the safeguard, protection, and
value of the artistic heritage;
 Promote the education of the historic-cultural -artistic culture as a useful tool to convey positive
values for both the individual and society, enhancing curricular knowledge, encouraging wellbeing, social inclusion, and socialization;
 Encourage the integration and qualification of educational exchanges between
 schools and student groups of various educational backgrounds;
 Deepen the linguistic and historical-artistic skills of the students-actors of the project;
 Encourage the centrality of the students, their personality, and the learning process to enhance
their cognitive styles and personal contribution to the school community. Therefore, the school
becomes a place for dialogue and constructive criticism, practicing the value of participation.
 Consolidation of the base competences in various disciplines;
 Acquisition of new life skills;
 Development of relational skills and one’s own critical sense;
 Foster youth entrepreneurship in the field of cultural heritage.

2) Activity target audience
Students at the upper secondary schools (Lyceum, Technical and Vocational education) between 16
and nineteen years of age, no one excluded. Therefore, inclusion will be particularly taken care of,
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in its various aspects to make active the participation of foreign students, disabled students, and
students with learning disorders whose unique potential can be explored.
(Student-tutor for the junior and senior years).
3) Purpose and general objectives
Purposes
For the activity to be effective, it must be coordinated by and among various class boards. The
teachers involved should have the following common goals:
















Knowledge of the artistic- cultural heritage;
Safeguarding of the artistic - cultural heritage;
Enhancement of artistic-cultural heritage;
Knowledge of the various technical and artistic processes for the various mediums of art;
The redistribution of the acquired contents through verbal and/or media;
The acquisition by the pupil of different communication skills (verbal and non-verbal);
The ability of the pupil to be his own carrier of culture;
Strengthen students’ ability of responsibility and autonomy;
Encourage capacity-building in student tutors and their ability to be aware of their knowledge,
their individual traits, methodology, and skills; conditions which aid the development of those
skills that enrich the student’s personality making him an autonomous constructor of his own
future in all fields of social, professional, and human experience;
Encourage solidarity by promoting accessibility and inclusion;
Improve ability to manage assigned activities independently;
Improve the ability to interact and collaborate with others;
Enhance the understanding and respect of the rules and assigned roles;
To develop and mature the sense of responsibility for specific assigned tasks.

To achieve the best results and appreciate the real holistic educational value of the proposed activity
on cultural heritage, the strong synergies and the mutual collaboration between School teaching
staff and cultural professionals are essential. The sharing of purposes, objectives and strategies to
manage students' needs are the fruitful premises to make the most of the specific expertise both of
teachers and educators in approaching young people to cultural matters and realize the most
suitable and engaging activity for them.
Objectives
 Stimulate students to the value of Artistic Good as a cultural identity;
 Enhance the Museum as a place of research, protection and cultural attraction;
 Enhance cultural diversity and promote intercultural dialogue;
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 Strengthen historic and artistic knowledge of the involved territory;
 Increase knowledge of foreign languages especially to terms related to artistic techniques;
 Reinforce communication skills in all the languages involved or related to the project (example:
Chinese, Arabic, Philippine, etc.);
 Acquire and strengthen digital communication skills through web texts and video - clips to
narrate the stories about the museum as part of a wider artistic cultural heritage. These
dissemination skills can be especially useful during the forced closing of museums, or when
entrance to the gallery is allowed only to a reduced number of visitors, as seen during the Covid19 pandemic;
 Acquire new ways or manners to relate to different people of all types (children, teens, adults,
senior citizens, disabled people), locals and foreigners -adjusting language accordingly to the
different levels of understanding of the visitors;
 Enhance cultural differences and promote intercultural dialogue;
 Appreciate the museum as a place for research, conservation, and cultural attraction;
 Enhance the sense of return and reciprocity for what has been learned in the foreign languages;
 Selection of student-tutors, in collaboration with the respective class boards whose teachers
know their students’ skills and key competences.
 Activation of workshop/lab method where students participate actively both as tutor and
student;
 Acquisition of more efficient study methods;
 Encourage collaboration between students within the individual classes, between different
classes, and between students and teachers;
 Provide simple pedagogical tools to student – tutors.

4) Planning of Actions
Organizational and managerial Actions:
1. Presentation of the draft of the project to the School Principal (beginning of the school year).
2. Meeting with the management of the museum / gallery / institute or cultural foundation chosen
as partner in the implementation of peer educational activities aimed at students;
3. Proposal, presentation, and approval of the project according to the internal procedures (e.g. the
school board, the class board, etc.);
4. If the proposal is confirmed, the class board of teachers reviews the project proposal in detail,
then a new meeting with the museum / gallery / institute or cultural foundation partner is
organized to share final activity’s goals and operational methodology;
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5. Presentation of the estimated costs and plan of activities to the Director of the Administration of
the school, and then waiting for consent given from both the Principal and the Director of
Administration;
6. Bureaucratic steps according to the internal procedures of the School;
7. Activate a collaboration between class coordinator and the teachers for the presentation of the activity
to the whole class-group.
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8. Students' individual motivations analysis and interest shown by them in the proposed activity
(through a specific questionnaire, interview or other methods as deemed most appropriate and
effective by the involved teachers/educators). This initial assessment is useful also to identify
those students who could fill the role of Peer Educator within the class group.
9. Preparation of information for families to illustrate the path that will involve their children as
active protagonists.
10. Planning of the preparatory training for the activity implementation aimed to the involved
students according to the single School internal organizational needs. The training, held in
tandem by teachers and cultural educators, will include a part for the illustration of the main
educational goals and methods to carry out the activity, to be carried out with the entire class
group, and a part dedicated to the specific training of previously identified Peer Educators (both
on spontaneous application and on teacher's suggestion).
11. Preparation of tailored registration forms to document the activities (according to internal School
organizational standards).

12. Carrying out the activities according to the times and methods provided for by the specific
intervention to be implemented (e.g. group lessons, public speaking sessions, external
laboratories at museums, galleries, institutes or cultural foundations partner in the
implementation of the intervention, self- assessment, etc.).
13. Feedback in-itinere: monitoring the activity progress through the analysis of the different
accomplished work steps both by the peer educators and by the whole class-group; evaluation
of the level of participation shown by the students during the action and of its perceived
educational effectiveness (it will be carried out jointly by the involved teachers and cultural
educators).
14. Final activity's evaluation and analysis of the learning outcomes and competences gained by the
students. The final evaluation will also include a final return of the experience to be discussed
with the class group on what has been learned and on the value of the activities carried out.
15. Final satisfaction assessment (to be carried out through a specific questionnaire) by all the
involved subjects (students, teachers, cultural educators), and closing report on the activity.
5) Contents
The phase of the formation of the student-users sets the goal to construct a solid know- how tied
to the Material and Immaterial Cultural Heritage of the territory, with respect to the Convention to
safeguard the Immaterial Cultural Heritage, adopted by UNESCO in Paris on October 17th, 2003. This
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Convention was born specifically to create an instrument inexistent up to 2003, for safeguarding
and raising awareness, above all with the new generations, regarding the importance of these
resources of identity.
UNESCO, in fact, takes into account the evolution and extension of the concept of Cultural Heritage,
considering also the intangible aspects of culture with the aim of promoting the richness of the
cultural diversity, in any form and expression. The Recommendation about the safeguarding of the
folklore and traditional culture, 1989, art. 1, “the diversity, with the uniqueness, and multiplicity of
the identities of groups and societies which constitute humanity. Like resources for cultural
exchange, innovation and creativity, the cultural diversity is necessary for humanity as biodiversity
is for nature. In this sense, the common heritage for humanity should be recognized and affirmed
for the good of the current and future generations.
6) Time
The whole duration of the intervention depends on the specific features of the proposed activity to
be carried out. In general, it can be estimated in a school year, therefore the start of the activity
should coincide with the school starting.
7) Methodology
The acquisition of the contents and the abilities by the students provides the integration of many
tools and methods, all classified under “Peer Education”, which, in fact, offers the school a new
instructional and formative potential able to strengthen the development of psycho-social skills or
Life Skills through the involvement and activation of the resources among peers. Consequently, this
approach requires the need to delineate a new Teacher role and to select new useful tools and
strategies which can combine the leadership of the adolescents with the skills of the adults.
“Peer Education” is a teaching method based on giving responsibility to some members of a group
(peer educator) who, after having been informed, have a role as tutor inside their original group.
The peer educator aims to strengthen skills and knowledge, a reciprocal relationship is established
based on the use of a common language, with mutual feedback students learn to strive for new
solutions on their own.
Peer Education is different from education led only by adults. Peer Education aims to empower the
adolescents to have a pivotal role of change among their classmates or peers.
There are three different Peer Educational models:
PURE MODEL

MIXED MODEL

SELECTION

Carried out by the
teachers

Varying Criteria

OBJECTIVES

Established by the
teachers

Established by the
teachers
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EMPOWERED MODEL
Student-participants
Established by the teachers
and student-tutors (peereducators)
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PURE MODEL
TRAINING

PLANNING

EVALUATION

Carried out by the
teachers
Managed by
Teachers

Conducted by the
teachers

MIXED MODEL
Participatory
Teachers/student-tutors
Managed by Teachers
Students-tutors (peereducators)

Varying Criteria

EMPOWERED MODEL
Participatory
Teachers/student-tutors (peereducators)
Managed by Teachers
Students-tutors (peereducators)
Carried out by Teachers/
Student-tutors (peereducators)

For the Heroes training, one could apply two different models:
PURE MODEL – To use during the beginning of the project, it includes short instructional
interventions where the teachers and cultural educators have the role to decide the various themes
to work on, or content, choose the student-participants and within the group the student-tutors.
EMPOWERED MODEL – To use in the second phase. This phase is characterized by numerous
dialogues between adults and student-tutor’s skills and capabilities, allowing students to take the
lead and to organize the work by themselves, even if supervised by the teachers.
The traditional lecture will be aided by digital tools such as interactive whiteboards to observe works
of art, museum spaces, and the different types of museums found in the surroundings of each local
territory.
Learning strategies involved:






Storytelling
Cooperative Learning
Learning by doing (carried out in the museum workshops)
Both group and individual research assisted by the student-tutor;
Debates

The various methodologies indicated are designed to support shared learning which fosters a critical
approach to knowledge and aims to facilitate the enhancement of self-esteem of each student
participant.
In addition, the appointment of student-tutors in shifts should allow them to follow the project in a
responsible and engaging way, enhancing the student-tutor’s proactive role (The figure of the
student-tutor corresponds to that of student who fills the role of PEER EDUCATOR).
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8) Human and financial resources
The number of people involved in different capacities, availability of facilities.
The Heroes activities involve a wide range of professionals in different capacities. While the facilities
will be the classrooms and museums, the instructional activities will rely on the teachers of the
various disciplines and the students. The teacher can vary the number of subjects, however, the art
history and EU language teachers, and if available, non-EU language teachers are fundamental.
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It is suggested that five to six teachers actively participate in the Heroes education model for one
part of the year. In addition to the school activities, extra-curricular time should be dedicated to the
organization of workshops.
Human and financial resources are as follows:
 Teachers of the class operate in the hours of curricular teaching
(Usually, no extra costs for the school);
 Wokshops activities conducted by the museum/gallery/foundation could have an individual cost
for each student.
Other possible costs may include:
 Short foreign language enhancement courses in extracurricular hours
 Photocopies, other materials requested and useful to implement the activity.
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2.3 Accessibility Precautions
(Gallerie degli Uffizi)
To create an accessible educational activity, there are 7 basic rules to observe:
1) Differentiate the proposed activities. There are as many interests and learning styles as there
are people on Earth! Therefore, it is useful to be prepared to offer a wide choice of different
activities: the more variety, the more the needs of the participants will be met
2) Acquire information about the future participants before carrying out the activity. Before
organizing a group activity, it is a good idea to find out who the participants will be: this is key to
planning (or co-designing with them) an activity tailored to them, that is, responding to their
interests which will also be suitable if there are participants with special needs within the group.
3) Encourage creativity. A search for accessibility must not slow down creativity. On the contrary,
it must be a stimulus to find new solutions and face ever-changing challenges. Ask yourself: how
you can balance aesthetic needs and usefulness. For example: when creating educational
materials, how can I have attractive graphics that are also easy to read?
4) Have a warm, welcoming attitude. Educators are like keys: they allow people to overcome
barriers (which can be cultural, linguistic, sensorial, etc ...) to access an experience (museum,
theater, etc ...) and fully enjoy it. To make this happen, a relationship of trust must be established
between the educator and the participant so that they both feel at ease. The first step, in this
case, is usually up to the educator, who, mostly through body language (gaze, proximity control,
non-abusive attitude, reassuring tone of voice) must inspire reliability. Conducting an activity
must not turn into an ostentation of personal skill, into a monologue preventing any external
contribution. Instead, it is necessary to encourage participation, stimulate dialogue where
mutual points of view and reflections find the same space, without one overriding the other and,
above all, without prejudice. After all, listening is also a communication technique and it is the
key to a welcoming attitude.
5) Use simple, clear language. The educator must constantly strive for maximum comprehensibility.
The use of infrequent words, of specialized terms without a follow-up explanation, of sentences
rich in subordinates that cause the loss of the train of thought if not well structured, should be
excluded.
6) Limit fatigue. It is important for each activity to be designed in such a way that respects the basic
needs of a person, in order to limit conditions of fatigue, providing, for example, moments to sit
down, and limiting the number of works of art to be explored calmly (max 6).
7) Accept that it is not always possible to achieve perfect accessibility. Indeed it is very difficult to
create something that can be perfectly experienced in the same way by everyone, especially by
people with various types of disabilities.
A description of a work of art for blind people who appreciate precise descriptions, who like to dwell
on details, to have information on position and size, etc..., for example, would be very tiring to read
and understand in the case of a deaf person (who is used to more concise language). Therefore, it
is not always possible to make the (numerous and different) needs coincide with what it is possible
to achieve on the basis of our skills, our budget, and the context in which we operate. But we can
surely try to do our best with what we have.
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These 7 general rules can be considered as the base for designing an activity intended for everyone.
Then when there are people with permanent or temporary disabilities, or people of another
language and culture, we can provide additional measures to promote inclusion and, above all,
participation.
Presence of people with visual impairments (blind, visually impaired)
When a group of participants includes the presence of one or more people with visual disabilities,
there are two useful precautions needed in order to provide a good level of inclusion:
 Focus mostly on the description of what you see / what is going on: during a visit to a museum,
for example, dwell on the description of the works, providing information on the dimensions, the
techniques, the description of the general representation and then move on to the description
of the details, giving broad indications so that a person can mentally reconstruct the depicted
subject (the character in the center of the picture, the female figure on his right, etc...). These
stratagems, useful for the blind person, do not disturb the experience of the other participants
who only have to listen to a more detailed description than usual.
 Stimulate the use of the other senses: learning is also achieved by bringing into play senses other
than sight! In some historical gardens, for example, itineraries dedicated to the scents of some
floral species are proposed; in some restaurants the experience of "dinners in the dark" or "blind
dinners" is offered where participants are asked to taste the dishes relying only on the sense of
taste. Museums, which in our imagination remain as places of "don’t touch" par excellence, have
in fact been equipped for some time now to offer tactile experiences, in general on relief
reproductions of paintings and statues but sometimes even on the originals, especially
sculptures. Blind people, who are used to decoding the sensory data they receive from touch,
can thus better understand shapes, consistency of materials, etc ..., even more so if supported
by an explanation that can guide them in their exploration.
An activity that involves multisensory experiences is generally much appreciated by participants of
all ages, including the seeing, as it expands the learning possibilities while, at the same time, leads
to discovering or rediscovering the potentiality of senses that are usually less involved than sight in
exploration activities.
Presence of people with hearing disabilities
In this case, the main obstacle is communication, hence mutual understanding. In this case, it is
useful for the proposed activity to be accompanied by a Sign Language translator or conceived in an
automatically understandable manner even in the absence of speech. In the case of a performance,
for example, it can also be based on mimicry alone.
A large part of hearing impaired people all over the world find that the use of sign language creates
an opportunity to become a community rather than being just an individual disabled person. It is
for this reason that they are striving for the recognition of sign language to be considered on a par
with all other national languages. From this point of view, a truly inclusive activity could involve deaf
people teaching some words in Sign Language to the hearing (for example, how to sign “what's your
name”), or perhaps during a cooking class (for example the names of the ingredients used).
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In the event that the activity involves the making of a video, subtitles must always be included: not
all the hearing impaired, in fact, know sign language. If the video includes sign language interpreting,
the interpreter must be framed from the waist up, their hands visible at all times; their face must
be evenly lit (never from below up) and the use of a dark background is to be preferred.
Presence of people with motor disabilities or difficulty in walking
In this case, one must always limit fatigue and search for suitable spaces for sitting or standing
(avoiding, for example, situations in which the person in a wheelchair is constantly surrounded by
people who disturb the view).
Presence of people with cognitive disabilities
This is the category most in need of attention and it is not always possible to plan activities that
favor the inclusion of these people in a heterogeneous group in the absence of specialized support.
A cognitive disability can be congenital (e.g. autism) or acquired (e.g. Alzheimer's) and varies in
characteristics from person to person, consequently it becomes difficult to find a set of always valid
solutions. Generally, it is essential to limit fatigue, and also situations that can generate stress
(crowding, noise), and to choose very simplified language. Manual / creative activities are generally
welcomed, as are activities that are connected with various aspects of daily life.
In the case of people with Alzheimer's, activities can be focused on re-elaborating memories (real
life episodes, favorite songs, etc...) that also involve their caregivers.
For autistic people, it may also be useful to propose visual activities, rather than verbal ones,
combined with the use of simplified language with the symbols of the A.A.C. (augmentative and
alternative communication).
Presence of people of different languages and/or cultures from the main group language/ culture
Linguistic and cultural matters can either be barriers or opportunities. As we have seen in the case
of the hearing impaired, even people of different languages have to overcome a communication
barrier. If their purpose is to carry out an activity to learn or improve their knowledge of the
language of the country of residence, it is recommended to use simplified language and a slow
narrative rhythm, where every word is well articulated. If, on the other hand, these people do not
have sufficient knowledge of the language, the presence of a linguistic mediator is advisable. In any
case, activities that make it possible to compare and intertwine different knowledge and
experiences starting from themes of common interest are always interesting and engaging.
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2.4 Expected results and learning outcomes
(Istituto Tecnico per il Turismo “Marco Polo”, Gallerie degli Uffizi)
The primigenial seed of the HEROES project lays in the 10 years experience of the School and Youth
Dept. of Uffizi Gallery achieved by the “Art Ambassadors” (previously named “Communicating Art”)
realized in collaboration with several local Secondary Schools. This specific intervention was born
with the aim to enhance the students’ linguistic and historical artistic skills but over time, thanks to
the continuous dialogue with the involved teachers, it was realized that the activities done were
activating a whole variety of positive effects, both on individual students and on the participating
class or work group. Among the most interesting evidence shown by the involved students, those
related to the improved team-working abilities have been appreciated, especially by implementing
spontaneous help practices towards more disadvantaged or disabled classmates. The usual
classroom dynamics – developed in the school daily context – often changed when students tested
themselves on the field practice within museums or cultural sites. Young people initially motivated
to leave the School due to personal conditions or low performances, found a renewed motivation
to continue their own study path as well as the majority of those who took part to the activities
declared that it increased their self-confidence and gave them useful indications for future career
choices. A particularly interesting aspect emerged over time was the great activity's utility for first
generation Italian students as they shown great satisfaction in being able - at the same time - to
communicate the heritage in their native languages and to show a more conscious appreciation of
the cultural heritage of the territory they live. Also, a particularly interesting aspect emerged over
time was the great utility observed by the first generation Italian students as they appreciated a lot
to be able - at the same time - to communicate the heritage in their native languages and to show
a more conscious appreciation of the cultural heritage of the territory they live.
So, the HEROES project picks up the legacy of this former experience and renews it, benefiting of a
full and rich European dimension thanks to knowledge, expertise and educational contributions
brought by all the involved institutions in the cultural heritage field. All those aspects related to
expected results and learning outcomes that we wish to achieve by applying the HEROES Model
represent the shared theorization, systematization and enrichment done by all partners of the most
important aspects appreciated within the previous activities for cultural heritage education.
The main outcome of the peer education process will be for the teenage students the acquisition of
awareness of the value of a specific type of cultural heritage. They will be enabled to improve their
art, history, and verbal communicative skills. They will also be introduced to a certain
professionalism inside the world of Cultural Heritage. The students, in fact, through the educational
path of study both inside and outside the classroom based on methods such as Learning -by-doing,
replicas, simulations, role plays, and frontal lectures, will deepen their knowledge of the cultural
heritage and specifically the “historic and artistic heritage” in their native language and other EU
languages.
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We expected to have “learning outcomes” addressed to the following four main categories of target
audience: STUDENTS, TEACHERS/EDUCATORS, USERS, COMMUNITY.
1. Students
At the end of the learning path, students involved in the activity will have enhanced the following
European key competences:







multilinguistic skills
digital capabilities
personal, social, ‘learning to learn’ skills
civics- citizenship skills
entrepreneurial attitude
cultural awareness and expression skills

Inside the activity framework the students will acquire the following specific competences:
 Critical thinking: the capacity to analyse situations and experiences, make decisions, solve
problems, manage projects
 Creative thinking
 Collaboration
 Clear Communication
 Digital skills.
In terms of cross-curricular skills, the students will acquire the following soft skills, which can be
described in main three macro-areas:
A -The knowledge area
B- Relating with others
C- Dealing with, facing problems and situations
The transversal competences, integrating with the knowledge and key competences, will allow the
acquisition of fundamental skills for the students’ success anywhere they are called to act: for work,
in society, in life.

2. Teachers and Cultural Educators:
On the part of the teachers, the activity encourages:
 The improvement of relations with others, team building, constructive comparison in the class
councils which can be extended to the teacher staff meetings, with a positive effect on the wellbeing of the school community for both the planning and implementation of the educational
activities.
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 Interactive teaching consists in a continuous exchange among teachers and students in a
constant educational relation of the most suitable tools where the method of the flipped
classroom becomes a key factor for the growth of the whole school.
 The promotion of the cross-curricular projects, developing paths which integrate themes in an
organic and critical construction of artistic, landscape, and cultural heritage;
3. Users:
The peer education activity may also have a beneficial such as:
 Facilitation of the exchange of experience “among peers”: students in the role of educators
attract towards cultural heritage issues a target of the same age group;
 Encouragement of interactive exchanges from a cultural point of view, (encounters between
Countries and cultures) and from a point of view of discussion among different generations.
4. The Community:
The activity can also spill over to international, national, and local communities:


Enhancement of the cultural, artistic, scenic heritage, as a common good and potential for
democratic growth through educational practices of workshop-labs.



Enhancement of the School as an active community, open to its surrounding local communities,
comprising the organizations of the third sector and businesses.



Strengthening relations with the institutions responsible to protect, promote and enhance the
cultural heritage to create an integrated system aimed at facilitating the inclusion of upper
secondary school students on learning paths for professional school-work programs in
international contexts.
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PART III – DESIGN AND MANAGEMENT OF PEER EDUCATIONAL ACTIONS
FOCUSED ON CULTURAL HERITAGE
This part is propaedeutic to the Model's real applying, as it frames the activities within the cultural
heritage of each involved country, focusing the peculiar local cultural assets of Florence, Athens and
Malaga, and as it describes how the operational Annex is conceived and structured. Within the Part
III, the Method's sheets included in the Annex of the Guidelines will be introduced, by explaining
how to consult them and organize the activities.
A special regard will be placed in highlighting the connections between the expected results and
learning outcomes of the activities and the European Framework for the Key Competences for
Lifelong Learning (2018/C 189/01 - Council Recommendation of 22 May 2018).
The activities’ proposal provided by the Model is aimed to valorize the tangible and intangible
cultural heritage with special regard to that of the partner countries. For that reason, it will be
organized in three main thematic fields, which will be (very) briefly introduced, describing: historic
and cultural context, main references, educational choice's motivation, relevance of the activity for
the local cultural heritage and its promotion.
The proposed thematic fields are:
 Greek Intangible Heritage and Ancient Art and Culture
 Italian/Florentine Intangible Heritage and Humanistic and Renaissance Art and Culture
 Spanish/Malaga Intangible Heritage and Contemporary Art
Within the Part III will be also presented a general descriptive overview on the whole HEROES
experience. Some of the most significant results achieved within the Model’s testing (both local and
European, made through the Learning Teaching Training Activities - LTTA) will be introduce as well
as some brief references on the preparatory training of teachers and cultural educators who
participated to the Internal Workshops, where they experienced the Model’s educational contents
and strategies.

1. THE HEROES MODEL: STRUCTURE, EDUCATIONAL PURPOSES AND ACTIVITIES
1.1 The HEROES Model: description and applying methodology for teachers and cultural educators
(EKEDISY, Centro Machiavelli)
The HEROES Model is composed by specific Guidelines and by the Peer Educational Method that
introduce teachers and cultural educators to innovative pedagogical strategies combining Cultural
Heritage education with non-formal learning. In particular, the latter one is conceived as
operational Annex to the Guidelines themselves, offering a concrete educational proposal useful to
design and carry out specific non-formal training actions focused on Cultural Heritage Education for
Secondary School students. The Method – indeed – includes several pragmatic examples on how to
apply peer educational strategies to cultural heritage matters.
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These strategies could be effectively added to the traditional formal ones, being an effective
resource to sustain students’ motivation and participation to school life other than providing
teacher/educators with renewed competences for managing adolescents’ most delicate educative
and growing transition stages. The methodological choice to base the Model on the Peer Approach
can contribute also in improving relationships quality between students and teachers and- most
widely – learners and educational system, making it more inclusive and so limit different potential
disaffection dynamics such as Early School Leaving (ESL).
Thanks to the pragmatic suggestions and work instructions provided by the Method's activity
sheets, even the specific features and aims of the teacher's role within a peer educational process
are clarified. It is not to forget that applying this methodology means requiring to teachers (or
cultural educators) a change of perspective from which to consider the learning dynamics. Teachers
- indeed - should transform themselves into "Facilitators", whose fundamental role is to coordinate
peer education activities taking care of all those social, organizational and emotional factors that
frame the learning process. The Facilitator should be able to create the conditions for an educational
setting (classroom, museum, etc.) that is inclusive, dynamic, open to dialogue and discussion where
students can be active protagonists of their own path of knowledge and growth by giving their
tangible contribution to the development of the activity and circulation of knowledge.
The peer educational activities proposed within the Heroes Model have been originally designed by
partners and their implementation followed a shared multi-step path, developed during the course
of the whole intervention. After jointly focused the key pedagogical pillars of the HEROES Model, in
each country a pilot group of teachers (and cultural educators) was identified to be trained on its
theoretical background and on the learning objectives and practical arrangements required to
perform the several activities created by each involved institution. The training was carried out in
proper workshops realized mainly through distance session, due to the pandemic restrictions that
unfortunately affected much part of the project. After this phase, the activities have been locally
tested with different ways of applying, combining both remote and in-presence actions. The core of
the testing was represented by the Learning Teaching Training Activities (LTTA), where the peer
approach for cultural heritage education has been experimented, promoting the exchange among
Secondary Schools students from Florence, Malaga and Athens in a real European dimension. The
results gained from the whole testing phase - both local and transnational, contributed to refine the
overall Model's contents.
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1.2 The thematic fields
1.2.1 Greek Intangible Heritage and Ancient Art and Culture
(EKEDISY)
Greece has a vast history and cultural heritage that dates back to the Neolithic Age. Classical Greek
culture, especially philosophy, had a powerful influence on ancient Rome, which carried a version
of it throughout the Mediterranean and much of Europe. For this reason, Classical Greece is
generally considered the cradle of Western civilization, the seminal culture from which the modern
West derives many of its founding archetypes and ideas in politics, philosophy, science, art and
education.
Within the context of the Heroes Project we focused on two aspects of Greek Cultural Heritage that
our organization specializes on:
The History of Education in Greece
EKEDISY as a cultural initiative aims to promote the values of Greek culture and education through
the development of activities for the promotion of literacy, education, literature and culture. Within
these goals EKEDISY has founded the School Life and Education Museum in Athens, Greece. The
School Life and Education Museum of EKEDISY vision and aim is to preserve the historical memory
through the conservation, research and study of the history of education and schools.
Within the context of the Heroes project and our experience in designing educational activities we
will help the participants to co-design and implement peer educational activities that will allow them
to discover the values that education carries through time.
Ancient Greek Culture
School Life and Education Museum of EKEDISY is located at the oldest street of Athens, Tripodon
Street, in the neighborhood of Plaka at the historical center of Athens on the footsteps of the
Acropolis hill and carries a history of centuries from antiquity to the present day. Tripodon is
considered the oldest street not only in the Plaka district, but in the whole of Europe, and it has kept
the same name for 25 centuries. In ancient times the road was very wide, six meters wide, and
connected the theater of Dionysus to the Prytaneus in the ancient agora. The prytaneum
(πρυτανεῖον, prytaneion, "presidency") was, in ancient Athens, the public building where the first
magistrate (pritano, Πρύτανις) was originally housed and where the sacred hearth of the city was
kept and the guests of particular regard o worthy citizens could be hosted. The name "Tripodon"
refers to the monuments that were placed along the road to commemorate the winner of the Great
Dionysia, celebrations in honor of the god Dionysus, son of Zeus and of the Princess Semele of
Thebes, patron saint of arts, fertility, harvest, of winemaking and joy. The Great Dionysias took place
in spring and, during them, tragic and comical theatrical performances were staged and a special
jury established the winner once the shows were over (tragic agons and comic agons). The wealthy
Athenian citizen who took care of the costs of writing and training the choir of the winning
performance (the corego, from χορηγία, choregía the practice of financing the theatrical
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performances), received as a prize a crown and the tripod which he would later dedicate to a divinity
and which would have been placed on what would become the street of the same name. Tripodon
street is also the link from the monument of Lysicrates to the Tower of the Wind, inside the Roman
agora.
Therefore, taking the advantage of the location of our Museum and in the context of the Heroes
Project we will help the participants to discover the history of ancient Greek Culture through the
proposed educational activities thus learning the key ideas that are the foundation stones that
Modern Western Culture was built upon.

1.2.2 Italian/Florentine Intangible Heritage and Humanistic & Renaissance Art and Culture
(Gallerie degli Uffizi)
The topic of intangible cultural heritage can be considered central in the implementation of the
activities of a project such as Heroes. It can be used in all territorial realities, it represents an
important cultural acquisition for the younger generations, reinforcing their sense of responsibility
towards the important function of protecting their heritage. They discover its incomparable wealth
and it can be a constant source of inspiration for the implementation of future work activities.
In the encounter with cultural heritage, promoted by this project, both the intellectual values and
the material aspects of this heritage will be made evident to the young participants. These aspects
determine not only the forms of the figurative arts but also those of all other artifacts, from archival
documents to musical instruments or botanical cultivations. Once the two great
intellectual/material categories are made clear, the tasks of the trainers is to help young people
understand the numerous lines of conjunction between tangible and intangible cultural heritage, as
well as showing how the protection of their heritage is not an exclusively conservative action but
that it is also a way to produce future and/or economic opportunities.
There are innumerable examples of this in the case of Italy and Florence, in particular. For this
reason, we will discuss some of them to make this connection more evident.
When discussing the materiality of artistic artifacts, the need to know ancient techniques is evident
in order to proceed with philologically correct restoration actions, demonstrating to the young
students a possible declination of their future studies in order to become restorers. In addition to
the simpler connection Ancient techniques / Restoration, many others can arise linked to the
modern re-proposal of artistic techniques of the past or the use of these techniques in the solution
of problems related to sustainability. The whole sector of craft activities can provide inspiration both
in the knowledge of traditional artistic artifacts and the ways in which they were made.
Consciously retracing certain production routes will also lead young generations to greater and
more responsible knowledge of their own territory and of the social and cultural dynamics that are
its expression.
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A classic example of the countless intertwining of tangible and intangible cultural heritage, of
economic, social and urban developments, is precisely that relating to Palazzo Pitti, seat of the
Grand Duchy Court, and its neighborhood: Santo Spirito / San Frediano. This city area, called
Oltrarno, is historically the area of artisan shops and this preference originated precisely when there
was the presence of the Court, privileged clients who often commissioned handicrafts made with
very elaborate and refined techniques.
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Another interesting and fitting example is linked to the forms of worship that developed in the city
and the building of convents in the various city areas. The great churches were important
commissioners for artists and artisans, but also the convents represented places of artisan
production, often with very particular specialties such as gastronomic productions linked to certain
religious occasions or pharmaceutical perfume products as in the case of Santa Maria Novella.
Making these dynamics intelligible to young people becomes a formative action of considerable
importance both for the establishment of their civic awareness with respect to cultural heritage but
also as an essential tool for their intellectual growth and awareness of the territory in which they
live. This action becomes particularly significant in areas with a high tourist vocation as it will be
possible to produce future operators capable of proposing and strengthening aspects of their
territories that are not standardized but authentically correlated with historical events and local
traditions.

1.2.3 Spanish/Malaga Intangible Heritage and Contemporary Art and Culture
(Universidad de Malaga)
The focused Spanish cultural heritage - both intangible and tangible - has been chosen pointing out
the peculiarities of Malaga city and taking into special account that selected to develop the
educational peer activities proposed within the HEROES Model.
Intangible cultural heritage: Holy Week as a reference
The Holy Week, together with Flamenco, represent two of the most representative examples of
intangible heritage in Spain (Moreno Navarro, 2007), which they find in Andalusia and Malaga,
special roots and universally known forms of expression.
The origins of Holy Week go back to the counter-reform pedagogical programme (reaffirmation of
Catholicism against Protestantism) and, by extension, to the iconographic project of the Baroque
(representation of pain and death). Over five centuries, it has evolved into a complex, diverse and
rich phenomenon of socialization, in which we find examples of material cultural heritage (movable
goods such as carvings and equipment) and intangible (staging, gastronomy, music), as well as
cultural landscapes that contextualize them (streets, temples, landscapes).
Every spring they are staged in the streets of our country and, with special presence, in the streets
of the city of Malaga, sequenced ritual acts that represent the passion of Christ, accompanied by
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music, smells, cultural and symbolic codes. We are faced with a phenomenon that goes beyond
religious fervor, tradition, faith, emotion and fun converge in it. It represents a set of cultural
manifestations that generate a sense of belonging, cohere to the social group and create identity
apart from beliefs, around celebration and celebration (Carrera Díaz, 2013). We are faced with a
form of complex and polysémic cultural heritage because it is expressed and lived differently and
with different meanings and intensity, both in a large city such as Malaga, and in a small village.
Easter is now set up as a total social event with continuity and re resigning. Its survival responds to
different causes, in the transit to modernity it has acquired new forms of sacredness to become a
diverse phenomenon (Moreno Navarro, 2003), in which brotherhoods and brotherhoods become
references of collective identification (Moreno Navarro, 1999). In each locality of our country it
adopts a particular form of expression and is imbricated in the common history (Moreno Navarro,
2002). Its political and economic instrumentalization keeps it alive not without putting it at risk in
the face of the globalization and homogenization of our society (Carrera Díaz, 2017).
After the Council of Trent, the Counter-Reformation is the multiplier of images in the style that
defines it, the Baroque. And with the Baroque the exaltation of the festival that uses festive
constructions and ornaments declared ephemeral art, but, as Isabel Cruz de Amenábar points out
(1997, quoted in Escalera, 2012, p.262) "the art of the feast ... it was also meant to last." The staging
of the annual festivities transforms Malaga into a pro of ephemeral architecture. In this way,
religious, rhetorical and laical festivals , such as corpus and processional tours - inspire civil
celebrations. Decorated with triumphal arches, altars, catafalcos, artifacts and machines, built for
use for a few days, they included symbolic content to transmit values for a didactic and propaganda
purpose (Escalera, 2012). An architecture born ephemeral becomes "party architecture" called to
evolve its formal structure linked to artistic, economic, political and sociocultural changes.
To bring this Malaga intangible heritage so representative to students means to make them
partakers of value beyond their festive and devotional side. It is about understanding it not only as
a source of emotions and feelings that can be treated as socio-historical categories (Bolaños, 2015),
but also artistic and aesthetic in its appreciative, reflective, interpretive and productive dimension.
The understanding of intangible heritage can be raised through dramatization, closely linked to
flamenco, (Steingress, 2002) since it allows to develop "new situations and responses using
linguistic, bodily, emotional, musical, plastic and gestural resources" (Borda, 2015, p.249).
Contemporary Art as a member of The Malaga Heritage
The city of Malaga has experienced in recent decades an unprecedented phenomenon linked to an
obvious cultural character (Silva y Fernández, 2017; López-Bravo and Navas-Castillo, 2019). In this
transformation, the relationship between heritage and urban action (Fernández y Silva, 2017) is
decisive as a strategic action of the Tourism Area of the City of Malaga, which aims to consolidate
the brand: 'Malaga City of Museums'. In this context, the city is progressively entrenched as a
Spanish headquarters of relevance in relation to local, national and international contemporary art
and, to this day, it is undoubtedly a hallmark of Malaga, a claim for cultural tourism that the city has
been able to promote (García y García, 2015).
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This reality sets up a particular cultural context linked to what Gómez-Redondo, Fontal and IbáñezEtxeberría (2016) call "the contemporary dimension of culture as a potential heritage" (p. 54) and
which Heritage Education must face as an inescapable challenge from two necessarily connected
spheres: formal and non-formal education.
Contemporary art, as a living heritage, proposes a double aspect from the field of heritage
education. On the one hand, it acts as a framework that brings together the previous artistic
heritage which, in turn, is the one that enables its own materiality and its configuration as an artistic
artifact. On the other hand, the approach of contemporary social problems that it proposes, directly
challenges what it promotes, not only the resignification of the work itself, but also our positioning
before it, thus contributing to the identity configuration from a local perspective, connected with
the present day. In this sense we must take into account that appreciating the cultural values of
each place, discovering its meanings, has an important educational value to the extent that it
contributes to the construction of individual and group identity, helping people to recognize
themselves thanks to a better knowledge of the environment that surrounds them (Gutierrez,
2012).
In this line, contemporary art that meets in the city of Malaga offers multiple possibilities of
encounter with artistic experience and culture that allow, from an educational point of view,
students to connect with their own historical, cultural and social context. Its exponential growth as
part of the cultural offer of the city in recent years and the emergence of cultural centers of the
relevance of the Picasso Malaga Museum (MPM) in 2003, the Carmen Thyssen Málaga Museum and
the Russian Museum - both inaugurated in 2011 - or the Pompidou Malaga Center in 2015, demand
a specific training of young people that favors the experience of their city from the cultural
perspective that gives it contemporary art.

1.3 Operational proposals for Peer Educational Actions focused on Cultural Heritage
(EKEDISY, Centro Machiavelli)
The educational proposal elaborated by project’s partners and included in the above-mentioned
Guidelines’ Annex (the Method for Cultural Heritage Education) is conceived starting from a
common structure useful to design the peer educational activities suggested within the HEROES
Model according to the thematic fields and respecting the historical, cultural and artistic
peculiarities of each involved partner organization, which prepared their specific contents.
Each activity is described through a proper Method’s Sheet including instructions for the teachers
and cultural educators who intend to make use of the methodological suggestions proposed by the
HEROES Model for the design and implementation of educational intervention focused on cultural
heritage education adopting a non-formal approach based on the principles of the Peer Education.
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The Method Sheets provide the following focal points for the activity implementation:
 TITLE OF THE ACTIVITY
 FOCUSED HERITAGE to identify the patrimonial object to be focused within the activity (e.g,
artistic asset, museum, historic garden, element of intangible heritage on which the activity is to
be centered);
 TARGET GROUP to identify the addressees of the activity, their features and age group (the
actions can be proposed and adapted to the several age stages of the secondary school students);
 EDUCATIONAL GOALS to point out the main educational purposes linked with the activity
implementation;
 EXPECTED RESULTS to highlight the educational outcomes and achievements to be pursued
thank to the activity implementation;
 ACTIVITY DESCRIPTION to give explanations about how the educational action can be put in
practice;
 FACILITATOR’S ROLE to describe the role and the most important tasks assigned to the adult
figure (teacher and/or cultural educator) within the peer educational process to design,
coordinate and oversee the activity;
 TOOLS, EQUIPMENTS, MATERIALS to help the teacher/cultural educator in identifying all the
necessary material resources for the activity implementation;
 REMARKS (possible accessibility requirements) to provide teacher/cultural educators useful
suggestions to make accessible the educational activities fostering the active involvement and
the profitable participation to them also by students with special needs;
 KEY COMPETENCES FOR LIFELONG LEARNING to give a clear reference to the European
Framework of the key competences that can be improved by the students thanks to the activity.
The features of each activity make them possibly transferable and adaptable to different cultural
objects, according to the educational goals - and local heritage assets – that could be chosen by
teachers and students. The proposed activities are designed to valorize and focus both Intangible
and tangible cultural Heritage.
How to Use the Method’s Sheets
The Method’s Sheets can be used by the teachers that participate in the project, as well as the
museum/cultural educators overseeing the peer education activities. It is also a basic reference and
guidance tool for teachers, educators and peer educators themselves. How the tool is used depends
on the stage of the activity – it can be used to design a new activity or offer guidance about
assessment and quality improvement once the activity is well under way.
The Sheet introduces the fundamentals for each standard of the designed activity and can serve as
a practical reference document or checklist.
The Method Sheet is a really important tool that can be used to verify your objectives and goals
while performing the activity and can help by creating new ideas for each step of the educational
action.
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1.4 EU Key competences of Lifelong Learning and Cultural Heritage Education
(Centro Machiavelli)
Education and Culture represent the driving forces in support of the promotion of basic
competences26 within the common European Education Area. It is thus animated through
cooperation, mobility, mutual confrontation and exchange among learners, educators, trainers and
organizations belonging to these two important fields. Education and Culture are in fact for the
benefit of employment, social justice and the exercise of active citizenship as well as being
indispensable tools for knowing and experiencing the European identity in all its variety. It therefore
becomes essential to encourage opportunities for interaction between the educational systems and
the cultural fabric of the various member states. It is precisely in this perspective that the
fundamental objectives and training strategies of the HEROES project are located.
European society and economies are experiencing a phase of change and innovation, mainly in the
technological and digital sense, which make it essential to acquire and develop a wide range of skills
such as creativity, critical thinking, initiative and problem-solving skills. These skills are configured
especially for the youngest as flexible elements supporting their ability to manage the complexity
of the environment that surrounds them and the transformations of the society in which they live
and where they are formed. It is therefore no longer sufficient to equip young people with fixed
skills and knowledge but it is rather necessary to enable them to develop resilience and adaptation
to change. The evolution of society, the labour market and, consequently, also the characteristics
and purposes of the European Education Area are also reflected in the evolution of key competences
for lifelong learning. Twelve years after the publication of their first edition (18 December 2006),
the Council has in fact adopted a new Recommendation (22 May 2018) which outlines a new and
updated version, capable of intercepting emerging needs and adapting to the changes in progress.
In fact, since 2006, the methods of teaching and learning have rapidly transformed, welcoming the
changes introduced by the increasing use of new technologies and non-formal and informal
approaches, capable of offering - especially to the youngest - new acquisition opportunities (or
consolidation) of skills.
For these reasons and thanks to the potential for growth and development that is naturally inherent
in heritage education, every activity envisaged by the HEROES Model is linked to the framework of
key competences. In fact, it was considered of primary importance to guarantee a correspondence
between the framework of key competences and the learning objectives set up for the individual
heritage education actions, thus providing young people with the opportunity to develop knowledge
and skills useful for conscious and active participation in social and civil life of their communities, as
well as to acquire specific skills in the historical and cultural fields.
The multifunctional approach developed by the HEROES Model therefore intends to favour students
in acquiring and strengthening not only thematic and cultural skills, but also all those indispensable
26

https://ec.europa.eu/education/education-in-the-eu/council-recommendation-on-key-competences-for-lifelonglearning_en; COUNCIL RECOMMENDATION of 22 May 2018 on key competences for lifelong learning (Text with EEA
relevance) (2018/C 189/01)
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relational, linguistic and social skills, which underline the holistic value of cultural heritage education
as an effective lever to support lifelong learning. Therefore, taking up the legacy of Tim Copeland27,
the concept of Cultural Heritage Education promoted within these Guidelines and its proposal of
peer activities, aimed primarily at adolescents, concerns the Global Education. Its contents cannot
be considered only as simple teaching subjects based on mere transmission, but as a concrete
possibility to contribute to the cultural and social improvement of the life of each individual.
What is meant by key competences?
For the purposes of this Recommendation, competences are defined as a combination of
knowledge, skills and attitudes, where:
 knowledge: is composed of the facts and figures, concepts, ideas and theories which are already
established and support the understanding of a certain area or subject;
 skills: are defined as the ability and capacity to carry out processes and use the existing
knowledge to achieve results;
 attitudes: describe the disposition and mind-sets to act or react to ideas, persons or situations.
Key competences are those which all individuals need for personal fulfilment and development,
employability, social inclusion, sustainable lifestyle, successful life in peaceful societies, healthconscious life management and active citizenship. They are developed in a lifelong learning
perspective, from early childhood throughout adult life, and through formal, non-formal and
informal learning in all contexts, including family, school, workplace, neighbourhood and other
communities.
The key competences are all considered equally important; each of them contributes to a successful
life in society. Competences can be applied in many different contexts and in a variety of
combinations. They overlap and interlock; aspects essential to one domain will support competence
in another. Skills such as critical thinking, problem solving, teamwork, communication and
negotiation skills, analytical skills, creativity, and intercultural skills are embedded throughout the
key competences.
The Reference Framework sets out eight key competences: 1. Literacy competence, 2. Multilingual
competence, 3. Mathematical competence and competence in science, technology, engineering, 4. Digital
competence, 5. Personal, social and learning to learn competence, 6. Citizenship competence, 7.
Entrepreneurship competence, 8. Cultural awareness and expression competence.

27

European democratic citizenship, heritage education and identity”, T. Copeland, 2006. The study was realized within
the European Year for the Citizenship trough Education (2005) and promoted by the Department of Culture and Cultural
Heritage, Directorate General IV: Education, Culture and Heritage, Youth and Sport of the European Council.
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EU KEY COMPETENCES
1. LITERACY COMPETENCE
Full ability to communicate, both in oral and written form, in one's own language,
adapting one's register to contexts and situations. Critical thinking and the ability to
evaluate reality are also part of this competence.
70

2. MULTILINGUAL COMPETENCE
It involves knowledge of the vocabulary of languages other than one's own, resulting in
the ability to communicate both orally and in writing. The ability to enter socio-cultural
contexts other than one's own is also part of this competence.
3. MATHEMATICAL COMPETENCE AND COMPETENCE IN SCIENCE, TECHNOLOGY,
ENGINEERING
The mathematical skills considered indispensable are those that allow individuals to
solve problems related to everyday life. Those in the scientific and technological fields,
on the other hand, are resolved in the ability to understand the basic natural laws that
govern life on earth.

4. DIGITAL COMPETENCE
It involves the ability to use new technologies with confidence, for the purposes of
education, training and work. For example, this competence includes: computer literacy,
online security, digital content creation.
5. PERSONAL, SOCIAL AND LEARNING TO LEARN COMPETENCE
It is the ability to organize information and time, to manage one's own training and career
path. It also includes the skill to make one's own contribution in the contexts in which
individuals are called to intervene, as well as the ability to reflect on oneself and to selfregulate.

6. CITIZENSHIP COMPETENCE
It involves the ability that allow an individual to act as a conscious and responsible citizen,
fully participating in the social and political life of their country.

7. ENTREPRENEURSHIP COMPETENCE
Entrepreneurship competence refers to the creative skill to be able to analyse the
context of action and find solutions for complex problems, using imagination, strategic
thinking, critical reflection.
8. CULTURAL AWARENESS AND EXPRESSION COMPETENCE
Competence in cultural awareness and expression involves having an understanding of
and respect for how ideas and meaning are creatively expressed and communicated in
different cultures and through a range of arts and other cultural forms. It involves being
engaged in understanding, developing and expressing one’s own ideas and sense of place
or role in society in a variety of ways and contexts.
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2. THE HEROES EXPERIENCE IN PARTNER COUNTRIES
(Centro Machiavelli)
The whole HEROES experience in partner countries was sequentied in several phases including:
 A preliminary survey action, aimed to investigate and map the best practices already in use to
promote cultural heritage education among the youngest and if and how any non-formal
methodologies are applied to this matter both in school and/or by cultural institutions;
 The first drafting of the HEROES Model's contents, taking into account the results gained
through the research phase and the main educational goals connected with cultural heritage
education for the benefit of the young generations. During this step, the partners carried out a
methodological study, deepening the pedagogical issues useful to fruitfully combine the
principles of the peer approach and of the non-formal learning with cultural heritage issues, and
they outlined a specific educational proposal composed by several learning activities focused on
knowledge, participation and appreciation of the most relevant local cultural assets and
specificities (in Florence, Malaga and Athens);
 The realization of a set of peculiar workshops aimed to Secondary School teaching staff and to
cultural educators belonging to museums or to other organizations/institutions devoted to
cultural heritage promotion and protection. Thanks to these workshops the peculiar educational
contents developed by the HEROES Model have been discussed and refined with these
professionals and they have been trained on how to perform the specific peer educational
activities included in the Method that - together with the theoretical frame offered by the
Guidelines - forms the HEROES Model itself;
 The experimentation of the educational contents of the Model through the practical testing of
the peer activities for cultural heritage education done both at local level, involving Secondary
School students and teachers of Florence, Malaga and Athens, and in a widest European
dimension, when Italian students from the project's pilot school - the Istituto Tecnico per il
Turismo "Marco Polo" - were hosted in Malaga and in Athens to be leaded by their Spanish and
Greek peers to the discover of the cultural heritage of their cities.
In the next paragraphs we would like to offer to the reader a general overview of all the abovementioned working phases, that leaded partners to the creation of this Guidelines and to their key
annex, that provide teachers and cultural educators useful suggestions and methodological advices
to be adopted in their daily educational assignments for the right promotion of cultural heritage as
means of growth and knowledge for the youngest. A special focus will be placed in describing
especially the testing activities as they represent the core and more successful and satisfying phase
of the whole HEROES project experience in partner countries.
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2.1 The Preliminary Mapping Phase
The Preliminary Mapping allowed to collect essential contents and information concerning Cultural
Heritage Education in each partner country useful to implement the core output of the HEROES
project: the HEROES MODEL. Through this general survey, the partners also promoted their mutual
exchange of didactic experiences, pedagogical competences and know-how about introducing
Secondary School students to Cultural Heritage Education as a common value and responsibility,
developing an overall view of the current most significant activities made by Schools and/or Cultural
Institutions in this area. Also, the survey allowed to highlight the best practices and the most
adopted methodologies by teaching staff and cultural educators for this purpose, taking in special
account those based on non-formal and participative approaches. Aware of the characteristics of
the detected subject and of the related multiplicity of its possible variations, the results of this
general survey do not intend to be totally exhaustive of the whole educational activities combining
School and Cultural Heritage Education in each partner country (Italy, Greece and Spain). Therefore,
the survey was not conceived as deep scientific research, but as preliminary definition of the general
operational framework for the Model’s development.
According to these premises, the preliminary mapping phase conducted in Italy, Spain and Greece
was mainly aimed to:
1. Detect and compare the most used methodologies and good practices already adopted by the
involved partners and their local stakeholders (museums, schools, cultural youth centers, etc.) to
approach Secondary School students to cultural heritage issues - both in curricular and extracurricular activities – with the aim to identify the more significative ones and to point out their
most effective elements to be re-elaborated and renewed, for flowing in the original HEROES
Model;
2. Highlight and value the possible existing collaborations between Educational Institutions
(School, University, Cultural Training Centers, etc.) and Cultural Institutions, devoted to Cultural
Heritage promotion and protection (Museums, Art Galleries, Cultural Foundations, etc.) to
approach the individual target groups to Cultural Heritage Education. The adopted concept of
Heritage should be considered in its extended meaning: not only artistic, museums and
monumental patrimony, but also all the other significant life elements constituting the cultural,
historical, identity and social heritage of territories and populations;
3. Identify and trace new potential and innovative ways of collaboration for educational purposes
between Cultural and Educational Institutions, that could be disclosed in knowing and adopting
the HEROES approach focused on European Cultural Heritage to foster permeability between
different educational and training pathways.
The data concerning methodologies and good practices already in use recovered during the initial
survey, have been compared and re-elaborated as initial base to design the HEROES Model. Then,
the Model’s structure and contents have been jointly developed by all the involved partners, taking
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into account the heritage of the former experiences and mainstreaming the principles of Peer
Education and other innovations to create their new original approach. The European team-work
also identified the three main pillars of this approach to be used as methodological cornerstone for
the whole Model’s implementation and consisting in:
 Providing to Teachers and Cultural Educators specific expertise enabling pupils to become
protagonist of their own personal development and knowledge path, fostering their active
involvement in educative and cultural activities;
 Fostering among adolescents the educative value of mutual knowledge, critical thinking and
respect of differences as means to develop intercultural awareness, combat prejudice and
encourage European identity and active citizenship through Cultural Heritage Education;
 Adding the concept of the value of accessibility to the concepts of youth participation and wide
access to the common European cultural heritage. All Model’s educative practices include
activities which pay attention also to special needs, underlining the heritage’s innate value of
inclusion.
From the strictly operational, the preliminary survey provided for a theoretical part, essentially
carried out by desktop study and documentary collection concerning the focused issues, and for an
empirical part, realized through the direct contributions of Secondary School teachers, Cultural
Educators and of a selected group of main representatives of educational and cultural Institutions
(Key Witnesses). The first one was aimed to define the general theoretical frame in which are placed
the activities for Cultural Heritage Education highlighted in each partner country, and it has been
conducted collecting and pointing out possible interdisciplinary studies, scientific references and/or
possible national legislative landmarks on the focused topics (e.g. references on Cultural Heritage
Education activities in School, existing formal Educational Programs based on Cultural Heritage
Education, use of Peer Education methods applied to cultural activities or to curricular/extracurricular activities in School, etc.).
The empirical part has been carried out through two different actions: 1) Local survey workshops,
attended by Secondary School teachers and by professionals working for the Educative Departments
of cultural institutions and organizations. These workshops have been conducted with the Focus
Group methodology and they were aimed to explore the focused issues on Cultural Heritage
Education, detecting and collecting the most significant approaches used by Cultural Educators and
Teaching Staff to introduce young people (mainly adolescents) to Cultural Heritage. 2) A set of
tailored interviews with key witness belonging to Cultural and Educational areas, such as Secondary
School Principals, Managers and/or Heads of Educational Depts. of Cultural Institutions and
Museums' Curators and Directors. The interviews allowed to examine more in deep some key topics
about the value of Cultural Heritage Education as means to promote knowledge, intercultural
dialogue, identity building processes, and civil participation among the youngest. The interviewees
also underlined the importance of the accessibility (in its most wide and extensive meaning) to this
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heritage, as unavoidable prerequisite for the active citizenship of young people, and how the
synergies between educational and cultural institutions can be strengthened and improved, so as
to offer increasingly effective educative pathways for their personal and social growth.
(To consult the complete research, see the “Preliminary mapping Report” freely available in English
from the HEROES Platform at this link: http://www.heroes-edu.eu/library.page)
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2.2 Local Workshops for teaching staff and cultural educators
After the pedagogical contents of the HEROES Model have been developed, in each country specific
Internal Workshops aimed to show to teachers and cultural educators how the principles of
the peer education can be concretely combined with those of cultural heritage
education have been organized.
The first draft of HEROES Model – indeed - was evaluated and validated through these workshops
where the participants deepened and discussed the Guidelines’ practical and
theoretical contents, as preparatory action for the field testing.
During the workshops all the involved professionals explored the educational proposal
designed by each partner organization with the aim to promote the knowledge and the valorization
of the common European heritage in its extended meaning: not only as school matter
but as active means encouraging intercultural dialogue, identity building processes,
and civil participation among the youngest. The Internal Workshops carried out in
Florence, Malaga and Athens have been similarly structured: the first session was
devoted to discuss and deepen the theoretical (and pedagogical) frame of the Model
(the HEROES Guidelines), while the second one focused the practical and
methodological aspects useful to realize the peer educational activities designed in each country.
These activities - that could be fruitfully added by teachers to the traditional school teaching on
cultural heritage contents – indeed are strongly rooted in the specific features of the partners' local
area and draw an ideal continuum that starts from Athens, passes through the Florentine
Renaissance and culminates in Malaga between contemporary art and local traditions,
embracing the idea of heritage both in its material and immaterial dimension.
This specific project’s phase has been carried out by all partners during the sanitary emergency due
to the Covid pandemic that run all over the Europe. Therefore, the workshops have been realized
essentially in online settings and using distance means, leading both the coordinators from partner
organizations (who organized and managed the training sessions) and the participating teaching
staff and cultural educators to massively resort to ICT technologies, facing a still unusual way of
work at that time. The particular circumstance, although linked to a very difficult general situation,
allowed the partners to become more familiar with digital assets and to improve their virtual
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cooperation as well as to tangibly explore the ICT potential applied to educational and/or training
processes.
Finally, the positive professional mix between teachers and cultural educators made during the
workshops contributed to promote the fruitful exchange of different educational experiences and
approaches so as to further enrich the activities for the students’ benefit.
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2.3 The HEROES Model Local Experimentation
The pilot activities in partner countries followed the working phase devoted to the Internal
Workshops, where teachers and cultural educators explored the concrete educational proposal
offered by the HEROES Model and aimed to support them in designing and carrying out specific
learning actions for adolescents focused on knowledge, protection, promotion and accessibility of
cultural heritage. The testing phase - indeed - involved Secondary School students, teaching staff
and cultural educators from Florence, Athens and Malaga so as to locally perform appealing,
creative and interactive activities to approach and train the young participants on cultural matters
as well as to support them in their personal development and growth.
The HEROES educational proposal - developed with the contributions of each partner country - is
divided into a series of activities designed to make the students active protagonists of their learning
path and the education to cultural heritage an engaging lever to support knowledge, individual
development, interculturality and active citizenship.
The peer educational activities tested in partner countries were:
The “Digital Art Ambassadors” by the Uffizi Galleries, consisting in the creation of short videos
whose subject has been cultural heritage as a reason of inspiration for the restart of the country,
where students declined this peculiar subject starting from works or motifs present in the local
museum they chose;
The “FIRENZE the Right Way 2.0” by Marco Polo Institute, the historical city centre of Florence is
the subject of this activity where the students were engaged as “guides” to help visitors and
residents to discover the historical, cultural and environmental beauties of the territory, also
suggesting them hospitality, leisure and catering services with the aim to raise their awareness on
good travelling practices and etiquette to fully appreciate the Florence city centre.
The “Treasure Hunt in Ancient Greece” by EKEDISY, a discovery path across Ancient Greek History
and Athens tangible heritage, aimed to learn about different periods of local history and
masterpieces;
The “Virgen de la Victoria de Málaga” by UMA, an activity focused on the Virgin’s icon between
ancient and contemporary art, including: approach, research and study of the Sanctuary and the
Malaga Cathedral devoted to the Virgin and the Jorge Rando Museum, where the contemporary
reinterpretation of her icon (by Jorge Rando) is guarded.
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All the proposed educational activities provided an effective and fresh resource able to support
interest, motivation and participation of the young students in the construction both of their
knowledge and themselves.
In each country the testing of the HEROES methodology for cultural heritage education faced the
limitations due to the Covid 19 emergency, that strongly impacted on its applying. Unfortunately,
the pandemic marked not only the 2020 but also a large part of 2021, significantly affecting all the
school and cultural activities. It required to all the involved actors a great effort and organizational
commitment but, at the same time, it offered a great opportunity to put themselves out there. The
students, teachers and cultural educators accepted the challenge launched by the pandemic by
making the most of all the potential offered by ICT. The students attended online lessons for the
theoretical preparation to the peer education activities, they did virtual visits to several heritage
sites (museums, galleries, external sites) and pushed the research of new ways of expression
combining education, digital technologies and cultural heritage. This way, the experimentation
activities - beyond what was initially planned - proved to be "actualized in their time" and created
the opportunity to appreciate the creative and resilient potential of young people once more. All
the involved students responded with interest and passion to the proposed digital activities, but
without forgetting to ever reaffirm the essential value of being "in presence". The direct contact
with the cultural heritage as well as the relational and emotional dimension of learning remain
always - and in any case - the aspect they consider essential for a truly complete path of growth and
knowledge.

2.3.1 The experimentation context in Italy (UFFIZI)
(Gallerie degli Uffizi)
The Digital Art Ambassadors represent the proposal of the Uffizi Galleries for the peer educational
activities focused on cultural heritage to be included in the HEROES Model. The very relevant feature
of this activity is that it was incorporated in the wider range of the educational offer of the Galleries
aimed to Secondary School students for the PCTO - Percorsi per le Competenze Trasversali e
l’Orientamento Program (Training Pathways for Transversal Competences and School Guidance,
former School-Work Alternantion Program), with the aim to convert the peer methodology applied
to cultural matters in a stable practice. This activity, although created to make up for the
impossibility, due to a pandemic, to carry out in presence the experimentation of the new HEROES
activity inspired by the former experience of the "Ambassadors of Art", proved to be so valid as to
be permanently included in the educational offer of the Uffizi Galleries.
Therefore, the activity has been proposed - for the school-year 2020-2021 - to the three-year classes
of the Second Level Secondary Education Institutes of the Tuscany Region and of the other Italian
schools that have decided to undertake this path. The most recurring school disciplines treated for
the activity's development were those related to historical, artistic and linguistic study related both
to the Florentine cultural heritage (in general) and to the several museums belonging to the Uffizi
Galleries (in particular) as well as those directly aimed to strengthen the digital skill required for
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cultural contents' communication through the video making. 64 classes of 20 ca. students each from
22 Italian High Schools were involved in this action. The wide majority came from the Florentine
area (e.g Liceo Artistico di Porta Romana, IISS Sassetti Peruzzi, IISS Calamandrei , Liceo Rodolico,
from Florence and its province) but the activity was joined also by secondary schools from Prato
(e.g. IIS C. Livi), Cascina (IISS A. Pesenti) and even outside the region as the Liceo Artistico e Coreutico
Ciardo Pellegrino of Lecce, the Liceo Scientifico G. Ferro of Alcamo (Trapani) and the Liceo Scientifico
Cavour of Rome.
As evidence of the interdisciplinary features of the action and of the educational versatility
characterizing the Digital Art Ambassadors activity, the involved secondary schools showed different
curricula: classical, scientific, artistic, linguistic and technical.

Experimental Activities and Outcomes
Thanks to the action of the "Digital Art Ambassadors " it was intended to pursue the following
general educational objectives:
• education to cultural heritage to educate for citizenship;
• development of operational and relational skills;
• socialization with the environment (listen, learn, collaborate);
• recognition/realization of different roles and skills.
As well as to develop/improve the following students' transversal skills:
• communication skills: linguistic and relational skills.
• operational skills: orientation to professional reality; recognition of the role and functions of
museums; understanding and compliance with operating procedures; enhancement of digital skills.
Considering the results achieved by the students of all the involved classes, we can affirm that all
the intended educational purposes have been largely achieved.
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From the strictly operational point of view, the action provided for the realization of a short video
(max 6 minutes) whose subject has been cultural heritage as a reason of inspiration for the restart
of the country. Students have been able to decline this subject starting from works or motifs present
in the museum they have chosen. The video has been shot both in a foreign language and in Italian
in order to be disseminated to schools and international institutions with which the schools are in
contact for exchanges or other reasons.
In addition to the videos many other short backstage shots were realized by the students to tell the
users what happened behind the scenes as well as the whole organizational work done for the video.
These very short clips show us the students at work with a great spirit of collaboration and in a
playful and serene atmosphere, but at the same time with discipline and professionalism,
highlighting all the potential inherent the peer education approach.
All the videos participated in a contest where a special jury selected the best 10 ones to be published
on the official Facebook channel of the Uffizi Galleries28.
The training part of the Digital Art Ambassadors was structured as follows:
A. Training and orientation (10 hours online)
Acquisition of specific disciplinary knowledge on the place of culture, identified during the
registration phase among those relating to the Uffizi Galleries, with the intermediation of specialized
staff on the museum (museum educators) and with in-depth studies developed online.
B. Specific path of each class / group includes 7 online training lessons composed by:
3 online lessons of 1h20 'each about the museum chosen by the students;
2 online lessons of 1h30 'each for in-depth analysis on a topic agreed between the educator and
teacher on which the video will focus;
2 online lessons of 1h30 'each to support the content during the making of the video.
In addition to these 7 lessons, in 2 further online lessons (“Communicating art”) of 1h each, held at
two different times during the 10-hour training course, specialized educators provide students with
the fundamental technical notions to face the creation of a video.
The response given to the activity both by students and by the educational staff (teachers and
museum educators) was collected through specific questionnaires that were submitted to all of
them.
From the answers released by museum educators and teaching staff it is clear that their initial
distrust regarding the project - due to the novelty of the content of the project itself and to the
means of communication used for training (distance learning) - was largely overcome during the
course of the project. They appreciated the fact that their role as museum educators was
significantly increased compared to previous actions, this time having the responsibility of following
28

All the videos and backstage made by the students within the Digital Art Ambassadors activity are available on the
HEROES Platform at this link: http://www.heroes-edu.eu/uffizi.page?country=en
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the project from beginning to end for each class entrusted to them. In addition, their role as peer
facilitators also involved them more in the activity, having to stimulate the interaction of students
who, like never before, were forced to work together to build a common final product.
As many teachers and educators have pointed out, classes that initially struggled to find a
motivation and an agreement during the activity found a stimulus precisely in the collaboration in
view of the realization of a collective product. In such a difficult moment of forced separation due
to the pandemic, the socialization that this activity implied has been for the students the element
of impact that mostly stands out.
Another element to note regarding the impact that the “Digital Art Ambassadors” action has had on
students is the increase in their sense of responsibility. Having each of them a specific task in the
group, each student felt responsible and empowered in his/her own role for the success of the
common project. The strong sense of responsibility that the students have acquired in this
experience has had a great impact also in the field of peer education as every “peer” has felt
responsible for the other in the achievement of their common goal.
Although all museum educators and teachers have overcome fears and doubts regarding the means
of communication used for the lessons, many have suggested, in case the action has to be repeated,
to combine the online lessons with visits to museums.
Despite the high resolution of the images of the works used during the online lessons and despite
the accuracy of their descriptions of the artworks, in fact, nothing can replace the experience that
you live by visiting a museum.

Digital Art Ambassadors at work in Florence
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2.3.2 The experimentation context in Italy (MARCO POLO)
(Istituto Tecnico per il Turismo “Marco Polo”)
The experimentation regarding “Florence The Right Way 2.0” project in the 2020 – 2021 involved
students from two senior year classes from The Technical –Touristic branch of the Marco Polo of
Florence. The curricular teaching proved to be particularly suitable for this experience as the
students applied their knowledge of subjects including
Art and its Territory, Law, Tourist
Legislation, Economics, English, Spanish, French, Italian, History, and Art History from the junior
year. The decision to have the senior students participate in the project was because they are more
mature and have a solid, widespread cultural background, capable of expressing themselves in
foreign languages, and independent at organizing work tasks. These are skills usually acquired in the
senior year of High School. Such evaluations have allowed the training of students with the
appropriate prerequisites to guarantee a successful outcome of the activities. All students, even the
more fragile ones, managed to communicate and express themselves -albeit in a different way- with
people of different ages and cultural backgrounds, both Italians and Foreigners.
Even the foreign students from countries outside the European Union successfully gave their own
contribution with enthusiasm. It was gratifying for them, they worked independently, and they were
driven by the desire to show the beautiful monuments of Florence to their local community - surely
more effective and engaging if spoken in one’s mother tongue.
From the beginning of the school year, the teachers organized their lesson plans according to their
rigorous teaching path, coordinated by the teacher-facilitator, which in this case, was the Art History
teacher. The choice of the coordinator is dictated by the method used for both the Art and History
of the city of Florence, precisely, the historical center.
The design phase took into account both the individual class syllabuses and the different teaching
approaches. At the same time, the individual teachers had taken notes of the previous discussions
from the planning stages and the Internal workshop. All of this work facilitated the coordination and
collaboration of the teachers to work in harmony, hence establishing an empathic way to approach
the students, who in turn, succeeded in perfectly grasping the idea to pursue a common goal.
(For further details on the experimental activities carried out by the “Marco Polo Institute”, consult
the HEROES Platform: http://www.heroes-edu.eu/ittMarcoPolo1.page ).
Experimental Activities and Outcomes
The teachers’ work was planned according to an articulate and rigorous teaching path, where each
teacher, regardless of the subject, fixed the common goals. In the beginning, all students took an
entry test to evaluate the prerequisites for taking part in the Firenze The Right Way 2.0 project.
Teachers’ goals for both classes:
 Knowledge of the Artistic-Cultural Patrimony of the city center of Florence
 Principles of the principles for the protection of artistic and cultural heritage,
 Principles for the enhancement of the artistic and cultural heritage
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 Verbal and/or media redistribution of acquired contents
 Acquisition by the pupil of different communication skills (verbal and not),the pupil's ability to
make himself a bearer of culture,
 To sensitize students to the protection and value of the Artistic Heritage as a matured cultural
identity through cultural knowledge of different geographical origins and idea
 Enhance the knowledge of foreign languages with particular attention to the technical-artistic
vocabulary;
 Enhance communication skills in all languages involved, even in non-EU ones but perhaps in use
in the student's family (e.g Chinese, Arabic, Filipino, etc.);
 Enhance the place of art as a place of research, protection, heritage and cultural attraction;
 Acquire ways of relating with the different types of Italian and foreign users (children, young
people, adults, the elderly, the disabled), adapting the language to the different levels of
understanding of the speaker
 Enhance cultural diversity and promote intercultural dialogue;
 Make people responsible for correct civic behavior.
Regarding the methodology, the teachers initially used different approaches such as formal lessons,
“Storytelling”, “Cooperative Learning”, and “Learning by doing”. In addition, the students engaged
in research work carried out individually and / or in small groups. Their acceptance to be open to
new methods set the base for the Peer education to develop, which in turn, generated excellent
results. The transmission between “peers” empowered the students to be active and positive, even
some of the more unmotivated ones.
Most of all the collaboration among the teachers contributed to the success of the activity, by
working in a group towards a common goal the teachers created not only an important point of
reference, but also a strong stimulus for all of the students. At the end of the project most of the
students managed to achieve a good level of autonomy, playing, without realizing, the role of tutor
for the more fragile classmates. The close collaboration with the Special Needs teachers were
instrumental for the entire activity. They were enthusiastic with not only for those students with
learning disabilities and / or physical impediments (Law 104, SLD and BES), but also for the
emotionally fragile students. The collaboration and the commitment of the teachers ensured the
accessibility and inclusion of all students, guaranteeing the specific needs of all of them.
The long Covid -19 pandemic of 2020-2021 profoundly limited teaching face to face and contact
with tourists, hence less practical experience in the field. Despite these difficulties, it turned out to
be a positive learning experience thanks to the “Peer Education” method.
To cope with these obstacles and to enable the students to somehow put into act the principles of
“Firenze The Right Way”, the teachers assigned the students the task of creating a short video in
small groups of the sites and works of Art in Florence. The themes chosen by the students, became
an opportunity to reflect on the Beauty of our immense Cultural Heritage. In these times of the
pandemic, it seemed even more important to start over by remembering the importance and value
of our Cultural Heritage.
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The results were interesting on an educational level, but weaker on the final production of the
videos, as there was not enough time for the students to master the art and techniques of video
making. The students also had very little time for experience in the field.
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ITT Marco Polo students at work in Florence

2.3.3 The experimentation context in Greece (EKEDISY)
(EKEDISY)
After the Heroes project proposal was accepted, we contacted several schools and educators that
we closely work with in various projects to inform them on the Heroes Project. We established
constant communication with two secondary schools in Athens, Greece that were chosen to
participate.
After the project’s first meeting, we held two workshops in our headquarters to inform the
participating teachers and museum/cultural educators on the Heroes Project, its planned
structures, the peer education method and the required actions for participating in the project. With
questionnaires and semi-structured interviews to the workshops participants we developed a
preliminary survey on Cultural Heritage Education activities in School and Non-Formal Learning in
School.
In the next phase of the project and taking into account the ideas of the participants (teachers,
educators and students) we developed the method sheet of the educational activity, and we tested
them online due to covid restrictions with two school groups, from Athens. The schools that
participated in the testing were involved two different school groups (approximately 40 students)
with their teachers (6 in total) coming from Kantas High school (13 year-old students) and from 15th
Peristeri High school (16 year-old students) from Athens, along with eight museum educators from
School Life and Education Museum. After the online testing activities and considering the changes
and the proposals that the participants made, we had 4 meetings (September, October 2021) to test
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the activities in person and on field to prepare them for their final implementation. As concern the
specific actions carried out for the "Treasure Hunt in Ancient Greece", the activity was done first as
a virtual treasure hunt (due to covid restrictions) in the Plaka neighborhood of Athens in the
historical center. The activity, done online via Zoom, took place 08-09/06/2021.
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Treasure Hunt Online activities

Then, we tested the activity in-person with the students in September and October, when the covid
measure allowed such meetings visiting the actual archeological sites and monuments in the Plaka,
neighborhood of Athens. The activity was split in two sessions that took place respectively 0607/09/2021 and 04-05/10/2021.
The students and their teachers were very active in co-designing the different questions for the
riddles of the treasure hunt along with the museum educators, while also stating that it is a much
more entertaining way to learn about Greece’s history and cultural heritage. They were divided into
small groups and each team had a variety of ideas for the routes and the ending of the Treasure
Hunt, collaborating with each other in an excellent way.
(For further details on the experimental activities carried out by EKEDISY, consult the HEROES
Platform: http://www.heroes-edu.eu/greece4.page ).

Greek students at work in Athens
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Experimental Activities and Outcomes
As concern the most relevant results achieved within the whole local experimentation of the
HEROES Model through the Treasure Hunt action, we can affirm that the students participated in
an activity that raised their cultural awareness and expression as well as their historical knowledge
and were able to use their digital skills on the creation of the activity. They also learned ways to
cooperate with each other and work in teams and groups. Through the repetition and the
refinement of the activity they will be able to conduct it on their own and host fellow students from
Europe in an even more articulated setting.
The impacts generated both on students and educational professionals (teaching staff and cultural
educators) was observed during the activity realization and after its ending, collecting suggestions,
reflections and remarks by all the participants.
For the students the impact was towards their personal and social growth, the knowledge that they
attained through a different method of learning. They also had the opportunity to broaden their
horizons, to become more flexible and positive in change, but also to respond better to participation
and to take advantage of the opportunities offered to them. On the other hand, for the teaching
staff and the museum educators they had the chance to broaden their knowledge in teaching
methods and how to guide their students (or audience) in a more effective way. They also had the
chance to learn digital skills and ICT tools, that are essential in their professional advancement in a
changed educational context such as the one given back by the pandemic experience.
Among the most recurring feedback especially among the young people emerged that everyone
suggested that the experience of the activity in-person was far superior and more engaging and
rewarding. The use of tablets, mobile phones, QR codes and Google maps has made the activity
easier to follow (e.g. for research of historical details of each monument) and helped the students
to learn new ways of using digital tools they already knew.

Greek students at work in Athens
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2. 3.4 The context of experimentation in Spain (University of Málaga)
(Universidad de Màlaga)
The experimentation in Spain was split in different activities reflecting the several educational
proposals that the University of Malaga prepared for the Peer Educational Method annexed to these
Guidelines. A special attention is paid to the activity focused on the Virgin of the Victory of Malaga.
To have a full and rich overview of the whole educational work done by the University of Malaga for
the local testing, and to explore in detail the various interventions carried out on local tangible and
intangible cultural heritage with secondary school students it is possible to consult the related
reports available from the HEROES Platform (http://heroes-edu.eu/library.page)
The local experimentation required a long process of preparation that began in October 2021 and
the participation of teachers from different high schools and museum educators. The initial actions
carried out by the University of Malaga team were to contact the three high schools and the two
museums that participated in the workshop phase and - among them - two schools and one museum
agreed to take part to the local test. Finally, the testing phase was attended by Museum Jorge
Rando, Education Department (the first expressionist museum in Spain dedicated to the
homonymous artist), High School Santa Rosa de Lima: Fundación Victoria, High School San José,
Fundación Loyola. Therefore, students, teaching staff and cultural educators coming from these
institutions have worked on the sculpture of the Virgen de la Victoria (XV century) and the sculpture
created by the artist Jorge Rando himself.
The whole activities’ program for the local testing has been drawn up following the principles
established by the HEROES Model. In April 2021 a workshop was organized in April 2021 to
disseminate indications among teachers and museum educators, and work in a coordinated way on
the design of their proposals. The general work indications were that:
1. Each high school designates and develops one activity with the chosen class group for the local
test.
2. Preferably, the chosen group has the possibility to participate in the LTA.
3. The class group is divided into small groups so that they can participate in the activity acting as
senders and receivers.
4. The design of the activities is done collaboratively by the members of the group (students,
teachers and museum educators), following the HEROES Model.
5. The activities are linked to the participating museum (Jorge Rando). Other examples of heritage
sites are also proposed, which may be the subject of complementary activities.
During trial of the HEROES Model in Malaga on the activity focused on the Virgin of the Victory
carried out by the three above mentioned local institutions, the students, teachers and cultural
educators worked on the holy icon between ancient and contemporary art.
The study of the Sanctuary dedicated to this image of the Virgin, the Cathedral of Malaga and the
contemporary reinterpretation that the artist Jorge Rando made of the holy icon, allowed the school
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students to find inspiration to create original creative works of the Nuestra Señora de la Victoria.
The testing has been developed in three phases:
Phase 1- Approach, research and study of Malaga's heritage with special attention to the selected
object (Sanctuary of the Virgen de la Victoria, Malaga Cathedral, Museum Jorge Rando)
In this first phase we have proceeded to the visits of the Cathedral, the Sanctuary of the Virgin of
Victoria (including the Chapel of the Virgin, the Crypt of the Sanctuary and the Pantheon of the
Counts of Buenavista, jewel of the baroque, declared BIC) - where the ancient icon of the patron
saint of Malaga is guarded - and of the Jorge Rando Museum, where the participants were able to
observe the interpretation of the patron saint of Málaga by the artist Jorge Rando. The visit to the
Museum Jorge Rando was led by one of the educators who introduced in the history of the Virgin,
relating in to the one made by the famous local artist. All these study visits have been made online,
due to the alert status for Covid -19.
Phase 2- Creative activities of the students: visual presentation of the creative process through
installations, performances, video, 3D drawings
During this phase creative activities have been carried out by the students who were able to
faithfully and / or freely recreate the Virgin icon with the realization of black and white and color
drawings, sculptures and 3D recreation. The students made pencil and color sketches with the
features that identify the Madonna of victory, enriched by different interpretative elements added
by them according to their own creativity, attitude and emotions. They also made the modelling in
clay to reconstruct the sketches in 3d (High School Santa Rosa de Lima).

Work on the holy icon by students of Santa Rosa de Lima
Photographs of the experience (by Victoria Márquez)

Also, in this phase the students of the San Josè High School made a study on conceptual installations
and artistic performances. Starting from the geometric elements present in the contemporary
interpretation made by Rando of the Virgin’s holy icon, they designed and realized an original art
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installation that plays on the themes of interculturality and inter-religiosity through geometric
figures. The installation uses the geometric figures as metaphor of the different religions which can
coexist together forming a resistant and perfectly balanced structure (the shapes are made of
paper), whereby many fragile single elements can constitute a strong integrated body, if they stay
peacefully together. The peculiar assembling of the paper shapes constituting the installation,
indeed, is strong enough to support a person's weight, symbolizing the strength and the energy of
interculturality.

Work on the art installation by students of San Josè

Phase 3- Visual presentation of the entire creative process.
Finally, the third phase consisted cin the creation of a video presentation created by the students
to illustrate the creative process developed by both groups and as well as to show the results
obtained. The work of the whole creative phase collected by the video is available from the HEROES
Platform at http://heroes-edu.eu/spain3.page).

Experimental Activities and Outcomes
As concern the impacts both on students and educational professionals, we can affirm that the
collaborative museum-school project on cultural heritage has been a challenge both for the pupils
and the teachers and museum educators. Although the pupils have not been able to experience
peer learning due to local mobility limitations during the first phase, the project carried out has been
a source of personal satisfaction since all the information obtained has been the result of group
research, something that has allowed them to understand the scope of what they were being asked
to do.
As for the museum educators, they are not used to students coming to the classroom-museum
prepared in advance, and this tailored preparatory training allowed them to delve deeper into the
meaning of Jorge Rando's work, while the teachers - who work with the project-based learning
methodology - considered this experience highly satisfactory. Thanks to this activity – indeed - in
the attitude of the pupils shown towards the proposed educational method and contents they have
EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
Project HEROES
HEritage, cultural ROots and innovative peer Education Strategies
Code 2019-1-IT02-KA201-062320

87

found the motivation to extend their research into peer-to-peer learning. Working on the
interpretation of Jorge Rando's work on the Virgin of Victory, firstly with sketches and then with 3D
sculpture with teachers, made possible to understand contents that are not usually worked on in
the Visual and Plastic Education classroom. Additionally, the work proposed (always agreed with the
pupils) to look at Rando's work in relation to the meaning of the geometric elements (cubes) as
figurative representation of pacific coexistence opened the spectrum towards understanding not
only the subject of Plastic Arts or cultural heritage, but also works transversally on interculturality
and, with this, establishes contents and objectives of the culture of peace.
Here below are presented the most relevant strengths and weak detected during the activity
implementation (unfortunately due above all to the restrictions imposed by the pandemic
emergency).
● Strengths of this methodological experience
a) The experience has involved collaboration between the Jorge Rando Museum and schools. This
collaboration has been very gratifying for all the agents involved, especially for the students who
have been able to experience and transcend the importance of this cultural object, which is also the
patron saint of the city of Malaga, from different angles.
b) This experience has meant leaving the classroom to visit other cultural agents, thus taking
teaching and learning to other environments directly related to the proposed learning. Leaving the
classroom and connecting what is learned with the reality of said learning has reshaped teaching
and especially the artistic methodology.
c) The peer education proposal has been a palpable and very satisfactory enrichment from the
methodological point of view and of coexistence between the students, greatly influencing the
transversal work of collaboration and interdisciplinarity.
● Weak Points
a) The first and most important is the obligation of having had to work online at all times, due to the
situation caused by COVID-19, and that has also subtracted the possibility of experiencing the
learning process in very enriching environments as they can be the visit to the Museum or the same
Sanctuary of the Virgen de la Victo
b) Malaga students worked with the perspective of sharing their learning with their peers from
Florence when they come to Malaga, but the experience would have been much more complete
and rich – especially for the Spanish students - if there had been the possibility of reciprocity by
participating in a similar experience in Florence.
c) To think that this extremely interesting experience for students remains an exception linked to
the HEROES project occurance: it is still not regularly included in the school programs, but the wish
is to convert it in a stable educational opportunity for the students' benefit.
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3 THE LEARNING TEACHING TRAINING ACTIVITIES EXPERIENCE
(Centro Machiavelli)
The Learning Teaching Training Activities (LTTA) represented the key of the whole testing phase of
the educational contents provided by the HEROES Model. These activities – indeed - enriched the
local experimentation held in each country with an additional experience aimed to create a real
setting for the encounter and the mutual exchange on the themes of cultural heritage both among
young students and educative professionals coming from different countries.
Through this peculiar action, the Model gained its wider application and provided all the involved
participants (students, teachers and cultural educators) different kind of benefits such as:
professional enrichment, better awareness of the intercultural dialogue potential - starting exactly
from the shared discovery of the local cultural heritage - and the broadening of the personal
relations, especially among the youngest ones.
The LTTA consisted in a training week – held in Malaga (October 2021) and in Athens (November
2021) - including specific peer educational activities focused on the local cultural heritage, study
visits on cultural and archaeological sites, museums, and to both the historical city centers. The daily
training sessions were also complemented by informal moments for socialization and leisure, that
made even more effective the peer methodology, fostering interest, curiosity and wellbeing among
the young participants, and allowing the full compliance of all the planned educational goals.
Compared with what was initially planned in the proposal, during the project’s approval, the LTTA
were subjected to a drastic downsizing due to formal reasons that entailed the cut of the mobility
flows of Spanish and Greek students to Florence. This way, the activities abroad regarded only two
selected groups of six Italian students each from the “Marco Polo” Institute, who were hosted in
Malaga and in Athens together with their accompanying teachers. It cannot be denied that this
aspect unfortunately removed the reciprocity of the whole transnational educational action that it
was initially intended to be carried out for each country. Nevertheless, the students of the local
secondary schools involved both by the Spanish and Greek partner gave their active contribution to
the training sessions prepared for the Italian ones, collaborating in a very proactive way to the
activities' implementation and showing great interest for the issues pertaining cultural heritage
education.
To perform the educational activities on cultural heritage and so test the Model in its widened
dimension, the hosting partners - the University of Malaga and EKEDISY – availed themselves of
their own professionals to coordinate and animate the peer activities and were supported by the
local cultural and educational institutions already involved in the local testing (Cardenal Herrera Oria
School, San José School, Museo Jorge Rando in Malaga and 15th High School in Peristeri and Kantas
High School in Athens).
From the pragmatic and pedagogical point of view, the LTTA action contributed to:
 Improve the synergies between educational and cultural institutions at European level for
educative purposes;
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 Strengthen teaching professions’ profiles, supporting their development through a broadened
exchanging of experience and by renewed competences for cultural heritage education and
intercultural dialogue;
 Make teaching staff aware of the non-formal learning potentialities that could be added to
traditional formal teaching, looking at their colleagues’ work on the principles and contents
provided by the HEROES Model;
 Acquire and reinforce by learners of basic skills and specific cultural competences, to be spent
both in School and for their profitable entrance in the Labor Market, according to their own
preferences and aptitudes for future professional and career choices;
 Develop learners’ transversal competences such as linguistic skills, team-working, and problemsolving capacities and self-empowerment.

3.1 Peer Educational Experience in Malaga (October 2021)
(Istituto Tecnico per il Turismo “Marco Polo”, Universidad de Malaga)
The peer educational experience in Malaga (so called Learning Teaching Training Activities – LTTA)
took place between October 25th and 29th, 2021 and involved six students of the Marco Polo
Institute from grade including the 5A -5D - 5E classes and different groups of Spanish students
coming from the local schools Cardenal Herrera Oria, Santa Rosa de Lima and San José, who
previously participated to the Spanish activities on cultural and heritage contents aimed to learn
how to carry out peer-to-peer learning activities together with the teachers of Plastic and Visual
Education Victoria Márquez and Lola Sánchez.
Over all the Italian students enjoyed their experience in Malaga and were happy about the trip in
general. They came home enthusiastic about their wonderful days spent in the Spain, partially due
to the fact of finally being able to travel after the past year in remote learning. None of the students
had ever participated in an Erasmus Project, either and most of all they appreciated the generous
hospitality and kindness of their Spanish colleagues.
For specific requirements of the Spanish local involved schools, few of their students accompanying
the Italian ones in some activities were very young (Jr. High School age), however, despite the age
difference, there was a profitable exchange among them and the Italian students managed to
practice their Spanish Language skills and exchange ideas about the Spanish and Italian cultures, the
artistic terms, etc. From the Spanish part, the opportunity to deal with older students made the
younger ones more responsible to carry out their tasks as peer educators seriously and with
motivation
The Cathedral of Malaga, the Sanctuary of the Virgen de la Victoria and the Jorge Rando Museum
were the three scenarios of the historical-artistic heritage of Malaga chosen by the Spanish partner
to carry out the peer educational activities based on the principles of the HEROES Model. The whole
educational program was complemented also by further study visits to other museums and places
of artistic interest such as: the Carmen Thyssen Museum, the historical city center with the Alcazaba
and the Roman theatre, the Centre Pompidou, the Muello Uno, and the Picasso Museum.
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Taking advantage of the peculiar cultural environments offered by the Cathedral of Malaga, the
Sanctuary of Santa María de la Victoria and the Jorge Rando Museum, the activity began on Tuesday
26th with the presentation of the Cathedral and the Sanctuary by the students of the 2nd year of
Bachillerato of the Cardenal Herrera Oria School. The students not only presented the technical and
historical-artistic elements of both monuments, but also introduced their Florentine peers to the
understanding of the popular fervor of the Malaga Holy Week, showing and explaining the religious
images of the different brotherhoods that during those days were exhibited in the Cathedral.

Florentine and Cardenal Herrera Oria students at the Camarín de la Virgen de la Victoria (a work by Felipe de
Unzurrunzaga) and in the Plaza de las Cadenas of the Cathedral Basilica of Malaga.

The peer-to-peer activity continued the 27th with students from the Santa Rosa de Lima school,
who presented the work of the neo-expressionist painter Jorge Rando to their Italian peers, while
the students from the San José school of the Visual and Audiovisual Plastic Education course showed
and explained their work on the concept of interculturality made during the Spanish local testing of
the HEROES methodology. The art installation created by the students was realized starting (and
getting inspiration) from the Rando’s work, the Patrona de Málaga, a sculpture in oxidized steel that
houses six bronze representations of the Virgin of Victory and from the study of the ancient carving
of the Virgin of the Victory that is in the homonymous sanctuary.
Going beyond the symbolism of the two masterpieces, the students of San Josè School worked on
the understanding between Christian and Muslim cultures, realizing the installation with thin
recycled paper tubes, in which the cube and the pyramid symbolize the idea of unity and strength
between cultures and complained the action through a performative part for walking on these
geometric bodies. The performance was aimed to symbolize the fragility of human relations and the
union of both cultures in order to "give strength and resistance to the fluctuations of the different
populations and - instead of rejecting the different cultural origins - find help and humanitarian
support" (Prof. Lola Sánchez).
This particular way of understanding cultural heritage from a contemporary point of view is part of
the Faro Convention (2005), which promotes knowledge of heritage as a common resource for the
peaceful coexistence of different cultures. To close the session, the Italian students - flanked by
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those of the San Josè - experienced the construction of the particular recycled paper modules used
to build the installation, working together in the courtyard of the Jorge Rando Museum's centenary
mandarin tree. For their part, the students of the Marco Polo Institute showed a video on how they
understand and narrate cultural heritage in theatrical form, based on the Tesoro dei Granduchi
collection of the Galleria Palatina in Florence.
92

Florentine and San Josè students looking at the Italian video making and at work in the centenary mandarin
courtyard of the Rando Museum.

The head of the HEROES project and Dean of the Malaga University, Prof. Rosario Gutiérrez Pérez,
received the Florentine students on October 28 at the Faculty of Education to discuss with them the
whole experience and to highlight the educational purposes (and philosophy) behind the activities
carried out in Malaga. The actions carried out intended to try to go beyond the mere transmission
of theoretical contents on cultural heritage leading towards a more direct experience with the
environment, a real personal experience with the heritage, because it is from there that knowledge
is built. This was the reason why some of the activities designed by teachers Lola Sánchez and
Victoria Márquez had to do with performance. The meeting at the faculty gave also the opportunity
to the Florentine students to discuss the video shown the day before, theatricalizing the cultural
contents they have worked on.
Among the most relevant strengths detected within the peculiar experience of the LTTA there is the
potential of the non-formal approach based on peer relationships as it was able not only to spread
significant cultural contents and knowledge about the Malaga (and Florentine) heritage through the
exchanging of experiences and information among the young participants, but also to establish
interpersonal relationships and improve specific transversal competences such as the linguistic one
(Italian students had the opportunity to practice Spanish with their peers during their stay in
Malaga).
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Students and teachers of the Marco Polo Institute receiving their certificates of attendance

3.2 Peer Educational Experience in Athens (November 2021)
(Istituto Tecnico per il Turismo “Marco Polo”, EKEDISY)
The Learning Teaching Training Activities (LTTA) in Athens took place between November 21rst to
November 27, 2021, involving six students of the Marco Polo Institute from the grade 13 classes 5A
- 5D - 5E and Greek students previously involved by EKEDISY in the testing phase of the HEROES
Model (from Kanthas High School).
The Italian students immediately emphasized the positive value of the experience, defined
beautiful, very exciting, and rewarding, especially for the educational value, as they could finally
closely appreciate the rich cultural heritage of the city of Athens.
Once again, they had the opportunity to admire the monuments, museums, and works of art, which
in the course of the last three years they had the opportunity to study and analyse carefully fundamental testimony of our western culture. Up until then the students had only studied photos,
videos, and images from internet, through which the same teachers, with great difficulty, over the
years had tried to make them appreciate.
Athens, therefore, immediately appeared to them in all its charm and beauty, its immensely rich
ancient history, and, of course, its art history. Thanks to this project, the students were able to
appreciate all of it.
During the week the Italian and Greek students had the opportunity to participate together in a rich
program of activities, visits in museums and archeological site and educational workshops with the
support of their teachers and museum educators from School Life and Education Museum.
The main event - their designed activity “Treasure hunt in Ancient Athens” -was implemented in the
second day and was very successful and the achieved educational goals pertained to:
 Understanding and knowledge of Greek cultural heritage.
 Exploration of different periods of history and the local history of Athens.
 Development of collaborative skills between the students the teachers and the museum
educators.
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Cultivation of digital skills by using different digital tools to successfully implement the activities.
Development of exploration, discovery, problem solving and critical thinking skills
Active participation in historical research and the production of historical knowledge.
Development of deep relationship with students from a different country and through their
shared experience creating a real bond.
 Development of better foreign language skills





It has to be remarked that inputs and suggestions from both the students and the teachers was very
valuable for the implementation of the activity. Their point of view enriched the activity with
valuable new methods and steps. The Italian students and teachers expressed their enjoyment of
the activity and held on to its framework to develop their own, in their town that also has a rich
cultural heritage.
The activity’s venue was the neighborhood of Plaka - in the historical center of Athens and located
on the footsteps of the Acropolis hill – which is characterized by history of centuries from antiquity
to the present day. Aspects of mythology and history invited students to discover them in every
street, building, and monument. Through the activity, together with the students of Katas High
School, the Italian ones got in touch with history taking advantage from a different methodology
that made them active participants in knowledge. This way, they created the scenario on which the
story unfolded, built the map, found the missions, riddles, puzzles that gave the opportunity to
discover the history of the monuments and the area as a magical and fascinating adventure. The
founding of Athens, the tales of ancient gods and heroes have been presented and the students
could live as ancient Athenians and as shareholders of the district of Plaka or - as they call it - the
district of the Gods. The adventure ended in the beautiful neoclassical building of the 19th century,
that houses the School Life and Education Museum, where the surprises continued.

Treasure Hunt in Ancient Greece and Workshops at EKEDISY Museum
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Within the cultural visits’ program have been included some of the most famous cultural sites such
as the Bath House of the Winds Museum, the Acropolis Museum, the National Garden of Athens,
Museum of Modern Greek Culture – Men and Culture, the Filopappou Hill, the Acropolis
Archaeological site and the Archaeology Museum.
Two exceptional guides – as they were defined by the Florentine students’ comments accompanied the group to the various sites and museums being always available and willing to
explain the importance of their Cultural Heritage. The Italian students took advantage of this
opportunity to ask many questions to further their understanding and appreciation of the Greek
culture, the art, architecture, history, and art history of Athens. The Guides always spoke English for
the activities, museum tours, and walks.

Italian students at the Acropolis and Acropolis Museum

During their stay in Athens, the students had the opportunity to show their “Ambassadors of Art”
projects carried out during the school year 2020/2021 in the Bargello National Museum and two
other museums inside the Palazzo Pitti in Florence. The objective of the task was not only to show
and describe the specific works of Art, but also to explain to the Greek students the concept of Peer
Education, a winning method of collaboration among classmates. Working on the project also
helped fill the void of distance learning during the Pandemic.
During their Athens stay, in fact, among the multiple activities proposed and carried out from the
rich EKEDISY program was the possibility of the students to illustrate their art videos to the students
of the Kanthas High School - who they had previously met at the “Treasure Hunt in Ancient Athens
“activity. It allowed to have reciprocity between Italian and Greek students in sharing and discussing
together the activities on cultural heritage done so far in their country.
Showing their videos was a very important opportunity for the Marco Polo students to explain and
illustrate their class projects. They thought they would be talking to students of their same age –
Senior High School students (18 years old), while the Kanthas students were fourteen/fifteen years
old, but the age difference between the two groups did not impede to build a constructive and
profitable exchange on cultural contents among them: each student was able to present her class
video, and Greek students appreciated the presentations in their own way, despite the age
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difference. The students of Marco Polo wanted to underline how hospitable the Kantas school and
teachers and students were: they were was always welcomed with open arms and enthusiasm for
the two times they met, experiences they will never forget.
The LTTA were considered by the Italian students a very nice and interesting experience, animated
by many expectations and the curiosity to get to know the Greek students, their teachers, and most
of all to cherish indelible memory. The Greek host students felt the same and gave each student a
small agenda, accompanied by a short dedication of thanks and good luck for the future. The
students of Marco Polo much appreciated this generous gesture of hospitality, all of which helped
to form a bond of deep feeling and friendship.
Once more, teachers and cultural educators as well as all the involved students themselves
appreciated the learning potential of the adopted non-formal methodology and the relevance of
assigning to the youngest the primary role within the educational process. It was able to push their
interest and motivation towards the proposed activities and allowed to contribute to a comfortable
learning environment, where the affective and emotional dimension sustained the achievement of
the educational goals.

Final certification ceremony at EKEDISY
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Peer Educational Method's sheets
Annex to the HEROES Guidelines
Preface
Here it is proposed the common structure to design the peer educational activities suggested within
the HEROES Model according to the thematic fields reported into the Guidelines and respecting the
historical, cultural and artistic peculiarities of each involved partner organization, which prepared
the specific contents:




Greek Intangible Heritage and Ancient Art and Culture
Italian/Florentine Intangible Heritage and Humanistic & Renaissance Art and Culture
Spanish/Malaga Intangible Heritage and Contemporary Art and Culture

Each activity is described through a proper Method’s Sheet including instructions for the teachers
and cultural educators who intend to make use of the methodological suggestions proposed by the
HEROES Model for the design and implementation of educational intervention focused on cultural
heritage education adopting a non-formal approach based on the principles of the Peer Education.
The Method Sheets are characterized by a common structure that provides the following focal
points for the activity implementation
 TITLE OF THE ACTIVITY
 FOCUSED HERITAGE to identify the patrimonial object to be focused within the activity (e.g,
artistic asset, museum, historic garden, element of intangible heritage on which the activity is to
be centered);
 TARGET GROUP to identify the addressees of the activity, their features and age group (the
actions can be proposed and adapted to the several age stages of the secondary school students);
 EDUCATIONAL GOALS to point out the main educational purposes linked with the activity
implementation;
 EXPECTED RESULTS to highlight the educational outcomes and achievements to be pursued
thank to the activity implementation;
 ACTIVITY DESCRIPTION to give explanations about how the educational action can be put in
practice;
 FACILITATOR’S ROLE to describe the role and the most important tasks assigned to the adult
figure (teacher and/or cultural educator) within the peer educational process to design,
coordinate and oversee the activity;
 TOOLS, EQUIPMENTS, MATERIALS to help the teacher/cultural educator in identifying all the
necessary material resources for the activity implementation;
 REMARKS (possible accessibility requirements) to provide teacher/cultural educators useful
suggestions to make accessible the educational activities fostering the active involvement and
the profitable participation to them also by students with special needs;
 KEY COMPETENCES FOR LIFELONG LEARNING to give a clear reference to the European
Framework of the key competences that can be improved by the students thanks to the activity.

The features of each activity make them possibly transferable and adaptable to different cultural
objects, according to the educational goals - and local heritage assets – that could be chosen by
teachers and students. The proposed activities are designed to valorize and focus both Intangible
and tangible cultural Heritage.
How to Use the Method’s Sheets
The Method’s Sheets can be used by the teachers that participate in the project, as well as the
museum/cultural educators overseeing the peer education activities. It is also a basic reference and
guidance tool for teachers, educators and peer educators themselves. How the tool is used depends
on the stage of the activity – it can be used to design a new activity or offer guidance about
assessment and quality improvement once the activity is well under way.
Each Sheet introduces the fundamentals for each standard of the designed activity and can serve as
a practical reference document or checklist.

1

EUROPEAN DISCLAIMER
The European Commission's support for the production of this publication does not constitute an endorsement of the contents,
which reflect the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the
information contained therein
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SUGGESTIONS FROM ITALY
The following activities have been designed by the educative professionals of the Uffizi Galleries and
by the staff of the “Marco Polo” Institute and they consist respectively in: the "Digital Art
Ambassadors" and the "Firenze Per Bene 2.0". The first one has been tested by several local and
national Secondary Schools during the experimental applying of the HEROES Model in Italy. This
activity was included also in the specific training offer for the PCTO (Percorsi per lo sviluppo delle
Competenze Trasversali e l’Orientamento – Special paths for School-Work Alternation) provided by
the Education Dept. of the Uffizi Galleries valid for the whole national territory, contributing to make
it transferable and sustainable in time. While the second one has been tested by the classes of the
“Marco Polo” Institute during the same phase and with the same educational purposes and
outcomes.
The “Digital Art Ambassadors” activity is complemented also by a peculiar sheet devoted to the
design of accessible multimedia contents that can represent a useful remark for teachers or cultural
educators who want to deal with these specific aspects for their daily educational assignments, even
if not directly linked with this activity.
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ACT. N. 1 DIGITAL ART AMBASSADORS
Focused Heritage
This project, conceived as a collaboration between USR (Regional Office for Education) for Tuscany and the Uffizi Galleries,
is partly carried on line and partly in presence (if the scheduled part in presence could not be carried out because of Covid
emergency, the project will take place entirely online), with the purpose of making young people think about the difficult
social and economic phase our country is passing thorough and about the potential of cultural heritage as a motivator of
the restart, not only from an economic point of view, but also from an ideal one and concerning the identity whether in
terms of “ local identity” or universally as human beings.
Florence is the place of origin of the most effective and reliable proposals that young people will entrust to their mates in
order to transform them into collective conscience and hope for the future. These proposals will set out from the knowledge
and from the precise observation of the material and immaterial heritage owned by the Uffizi Galleries (Uffizi, Lodge of the
Lansquenets, Palatine Gallery, Modern Art Gallery, Grand Dukes’ Treasure, Fashion and Costume Gallery, Boboli Garden)
that will be communicated by a video, as a free creation of the students and as the final product of the project.

Target Group
Students of the last three years of High Schools of Tuscany and from all the parts of Italy by doing request.

Educational Goals
• Education to the cultural heritage as an education to citizenship;
• Developing of operative and relational skills;
• Socializing with the environment (listening, learning, collaborating);
• Recognizing several roles and competences.
• Communicative competences: linguistic and relational.
• Operative competences: orientation to professional reality; recognition of the role and the functions of museums;
comprehension and respect for the operative procedures. Developing of digital skills.

Expected Results
The expected result is to give to young people the incentive to think about the current social and economic hard times and
about the potential of cultural heritage as a driving force for a restart of our country, not only from an economic point of
view, but also as an ideal and in terms of identity.

Activity Description
1. Education and orientation ( 4 hours in presence or online and 6 hours online)
Acquirement of specific knowledge about the cultural site, chosen in the moment of inscription between all the ones
belonging to the Uffizi Galleries, with the help of specialized museum staff and with in-depth analyses carried out partly in
presence by visiting the chosen museum and partly online.
As regards the part in presence, a morning of lessons in the museum will be organized including two visits in the gallery and
an in-depth classroom-taught lesson. If this procedure won’t be possible, the 4 hours in presence will be replaced by an
online lesson made up of 3 modules with a duration of 1 hour and 20 minutes for each one of them. The education will be
completed by four speeches led by an educator who will analyse some aspects of the chosen museum and could also give a
help in choosing the topic to develop in the video and in suggestions about the images to use.
2. Laboratory (40 hours)
Making a short video (6 minutes maximum) whose topic would be exactly the cultural heritage as a source of inspiration for
the restart of our country; students could analyse the chosen matter starting from works of art or from subjects related with
their reference museum (for instance talking about the Gran Dukes' Treasure you could start from the artistic and
handcrafted techniques used to create objects, or as concerns the Modern Art Gallery you could analyse the poetic Italian
landscape, one of our main cultural assets, but even an attractive resource for tourism).
The video is supposed to be made whether in a foreign language or in Italian in order to be spread out among schools and
international institutions that are in touch with your school for exchanges or for other reasons.
3. Contest
Making a contest among all the videos that is meant to be published in a specific space inside the Web site of the Uffizi
Galleries in order to be voted by the audience and judged by a commission made up of important personalities of
Museums and Education domain. The ten videos that will be chosen will be highlighted on the WEB site of Uffizi Galleries
and awarded during a public ceremony.
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Facilitator’s Role
The whole Heroes project is based on the “Peer Education” method, in addition to the prominent function of Education to
cultural Heritage, indeed the final aim of the educative process is to make young people able to share with their mates
several contents and thoughts about cultural heritage. The expected goal is the education of young “heroes”, so that they
could communicate to their peers contents and thoughts about cultural heritage, hoping to convey the concern and to create
and to produce curiosity. The key position in this process will be the “Facilitator”, whose role is giving a contribute to a
precise education of the students, encouraging them to a collaboration that should go beyond the formal and informal
education categories and even making the professional categories closer, so that they will be included in stable educative
practices. The “Peer Education” methodology is meant to be applied not only with children, that's to say the final target of
the project, but also at the performance in its entirety, in order to strengthen even among the adults an innovative and
efficient way of working. In particular, during the education period the “Facilitator” is supposed to encourage the equal way
of learning, stimulating the dialogue, the analysis ability and the reworking of the understood contents, that have been
learned through more or less traditional educative paths, such as school and museum educators, and then those contents
should be taken in so that they could stimulate the dialogue between the educators and the students, encouraging the
sharing of thoughts and the mutual help along the learning project.

Tools, Equipment, Materials
Use of contents that are uploaded on the official Uffizi Galleries website (www.uffizi.it ) concerning the collections and all
the institutions belonging to the Uffizi Galleries, thematic PPT and digital didactic materials for the necessary detailed studies.

Remarks & Possible Accessibility Requirements
In order to create an activity that would be accessible for everyone we can first of all follow 5 basic rules: diversify the
proposals for the activities; achieve information about the future participants before starting the activity; use of a pleasant
approach; use of a simple language; limit the weariness. When there is a scheduled presence of disabled persons or with
temporary special needs, or coming from another country, we can plan more useful devices in order to aid the inclusion and
especially the sharing.
As regards the making of accessible multimedia contents you should read the worksheet related to activity 1 “Digital Art
Ambassadors”.

Key Competences
Communicative competences: linguistic and relational; operative competences: you need to identify which are the main
technological skills that are basic in making the video, that’s to say to final aim of the project.
(EU Key Competences for Lifelong Learning: Literacy; Digital competences; cultural awareness and expression)
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ACT. N. 1 DIGITAL ART AMBASSADORS – Design of Multimedia Accessible Contents
Premise
Before a short list of rules that can aid in planning a high accessibility video, it’s necessary to make some preliminary
remarks:
- Accessible means “easy access”
- Accessibility is a common interest: working for accessibility means working for guaranteeing a good usability of rooms,
services, contents, to make them usable by most people, even if disabled. If that is the goal, accessibility must be taken
into consideration since the planning, and not applied later on rooms, services and contents that have already been
prearranged.
- The aim of accessibility should not contain creativity: on the contrary, it’s got to be an incentive to find new solutions
and face variable challenges. We should ask ourselves: how can I make a balance between the aesthetic needs and the
use ones? For instance: in creating a book, how can I make an engaging graphic style live together with the right tools to
guarantee a good readability?
- It’s not always possible to get a perfect accessibility: on the contrary it’s hard to make something perfectly usable by
everyone at the same way, even if disabled. For example an historic building sometimes can’t allow the insertion of a lift
because of its architectural features (even if the elevator would be really useful for people on wheelchair); the
worksheet describing a work of art to blind people (who usually love an exact description, with many details and want to
have information about its position or dimensions, etc.…) is often hard to be read by deaf people, who are accustomed
to an easier language.
So we can’t always make the needs correspond with what is possible to make according to our skills, our budget, and the
context we are in. But we can try to do our best using what is disposable.

How many kinds of audience are there?
Before starting the making of video contents dedicated to museums and their collections, we have to wonder: who am I
supposed to address to? The answer should be “to everyone!”. The problem is that everybody has its own needs!
For instance, we could divide the target audience into several categories: Scholars; Families (babies/children + adults);
Schools (babies/children + teachers); Elderly people; Foreign tourists; Domestic tourists; Local Visitors; Migrants.
Each one of these groups could include disabled people, therefore in addition to needs that usually deal with those
categories, we could also have more specific needs due to the presence of several kinds of disability.

Suggestions for Accessibility
The Choice of Language
In videos as well as in written texts the choice of language plays a fundamental role. A complicated language, even rich in
technical words, is easy to be understood by scholars but really hard for the mentioned categories. For this reason it’s better
to choose a simple and clear language. That’s one of the hardest work to do, according to the famous scientist Galileo Galilei,
who wrote that “anyone can be indiscernible in speaking but just a few people are able to be clear”; for sure it is a work that
requires a deep thinking about the use of words and the construction of sentences, but it’s the right way to get intelligibility.
In general, it’s suggested to: Choose common use words (rare instead of peregrine); Prefer concrete words (sons instead of
progeny); Explain the specialized words (someone doesn’t know what a predella – or altar-step- is).
For people who have cognitive disability (autism, etc.…)some more expedient must be taken into consideration, such as:
Preferring short words (ex. house instead of living accommodation); Avoiding metaphors, periphrases, synecdoches (they
weigh down the speech); Avoiding common sayings; Syntactic choices: in making a sentence, it’s better to prefer
coordinative clauses to the subordinating ones, the active construction instead of the passive one, the personal form in place
of the impersonal one, and as regards the verbs we should have a preference for the indicative mood.
The blind and partially sighted people, on the contrary, prefer a descriptive language with a lot of details that make them
able to piece together exactly the work of art or the location we are talking about. Anyway, these expedients don’t forbid
them from the enjoyment of the video.
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The Care in Diction
If the video we are making requires an audio track, the diction must be clear, avoiding speaking fast and it requires the
necessary pauses.
A good diction, not bothered by background noises, is essential for blind and partially sighted people because they can
understand better what they are listening to. As already mentioned, blind people have a preference for very precise
descriptions that can even remind sensory experiences not based on sight: if I have to describe a fountain, I can pause on
the description of the sense of freshness given by the gushing water, the cold of the marble basin or the moss smell
emanating from it, etc. Since the 90’s of the last century several important rules for audiodescription for blind have been
developed, especially because of the work made by the American Association for the Blind.

Subtitles
Subtitles should always be added, so that the video can be accessible for deaf too. If subtitles are written in one of the main
international languages (usually in English), they can make the video enjoyable by an audience that is larger than the
domestic one.

Alternative Languages
The majority of deaf people consider the use of Sign Language as a distinguishing feature giving them the sense of taking
part of a community, so they don’t feel as disabled persons. For this reason videos including Sign Language together with
the spoken telling are very appreciated (even better if the speech is led by a deaf person, but also an interpreter can do it).
In fact, sometimes subtitles catch the entire attention of a deaf who strives for reading them but could miss the vision of the
images played in the video, on the contrary the Sign Language (a language with its own rules, not a simple translation of the
spoken language) makes them able to understand easily the contents, because it’s more concise in comparison with the
spoken language.
If you choose to add the Sign Language, you have to keep in mind that every country has its own one! Nevertheless it is
possible to use the American Sign Language (A.S.L.) as interchange language.

Editing
As concerns the editing we suggest not to overdo with special effects, because they could bother people with cognitive
disability who are more accustomed with slow rhythms.

Format
The format should be as light as possible, in order to be easily downloaded by using a smartphone and opened with the most
common screenreaders (a kind of program that enables blind people to surf the Internet and to access to contents).
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ACT. N. 2 FIRENZE The Right Way 2.0
Focused Heritage
The artistic and cultural heritage concerning the historical city center of Florence is the subject of the activity. The city of
Florence, enclosed inside traces of Medieval walls, houses many important cultural monuments, and in 1982 it was declared
Unesco World Heritage Site. From ‘Piazza Duomo’ one can see many symbols of the Middle Ages and the Renaissance – The
Cathedral of Santa Maria del Fiore (Il Duomo) with its beautiful Bell Tower by Giotto, the Baptistery of San Giovanni, and
close- by the church of San Lorenzo. Not far from the religious center is ‘Piazza della Signoria’, the political center of the city,
with Palazzo Signoria next to the Uffizi Gallery, to the east the Santa Croce church, and last the Oltrarno neighbourhood
located on the south side of the river Arno, where small historical workshops still survive today and whose artists and
craftsmen use traditional techniques from the past to create their works - giving continuity to the old Florentine traditions
of the artisan workshops, an element of identity for the capital of Tuscany.

Target Group
The activity includes Third, Fourth, Fifth Grade High School students from Lyceums, Technical and Vocational schools. After
an appropriate training period conducted by the teacher-tutors, the students will be engaged in the field as “ambassadorguides” to provide information to the visitors and residents of the city who intend to discover the historical, cultural, and
environmental beauties of the territory, in addition to suggesting hospitality, leisure and catering services with the
underlying aim of raising awareness and disseminating among residents, tourists, and city users good practices and etiquette
to fully appreciate the city center of Florence. The method used by the students will mostly be “peer-to-peer”, as the
students will be specifically instructed to communicate with the visitors and citizens of the same age, teens (millennials).
The “language” used to communicate with others will be strongly oriented toward the technological world: web,
smartphone, social media, through which students will receive practical information e.g. about museums opening and
closing hours, museum prices, etc., art and history, and information to explore lesser-known corners, piazzas, streets of
interest, and also affordable places for the young traveller where one can buy games, music or appropriate clothes.

Educational Goals
 To learn how to interact with the people of different ages, from different countries and cultures
 To present oneself in a polite and kind way, with respect for others
 To learn how to promote the learning of how to appreciate, sustain, and respect the city center with its numerous artistic
and historical monuments
 Learn the art, history, and culture of the most well-known monuments, piazzas, and streets of the historical city center
 Be able to speak in foreign languages (at least in English) to visitors to give directions and how to use the different means
of transportation to reach the artistic and historic places of interest
 Be able to explain on a map in foreign languages (at least in English) where the main monuments and places of historical
and artistic interests are
 Be able to provide information in a foreign language (at least in English) about the most important aspects of the artistic,
historic, and cultural interests of the city
 Be able to provide to the younger visitors or “juniors” tips and suggestions for events, activities, and places for teenagers
- always with respect towards others, and for the local cultural heritage sites
 Be able to communicate to the visitor, in a foreign language (at least in English), information regarding the info-point,
water fountains, places to eat, restrooms, first aid, pharmacies, police, bike paths, public transportation stops, and any
other essential services available in the area of the assigned piazza and also of the city center
 Be able to give advice about the proper behaviour or etiquette of the visitor (no smoking, show people where the trash
bins are, dress accordingly for excursions in public places, etc.)

Expected Results
•
•
•
•
•
•

Awareness of the exceptional nature, uniqueness, and beauty of one’s own cultural heritage
Development of a sense of civic duty and Enhancement of self esteem
Strengthening of communication skills
Strengthening of language skills
Enhancement of artistic, historic, and cultural knowledge
Development of speaking skills, interpersonal skills, specifically from people of different ages, cultural backgrounds,
and needs
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Activity Description
“Firenze the Right Way” is a project born out of the collaboration between the Education Ministry and its Tuscan territorial
bodies, the Unesco office of the City of Florence, and Cultural Association “Firenze per bene”. The goal is to educate the
younger generations of high school students so that they can become “ambassadors” of a sustainable fruition of the
Florentine historical center. They will interact with the occasional visitor and local resident of the city while showing them
the beauty, culture, art, for its unique characteristics and universal value. The Florentine historical center, listed as a Unesco
World Heritage site since 1982, is the patrimony of all peoples of the world and is admired, protected, and respected by
everyone.
The training activity of the students is composed of different phases to be carried out during one school year. The teachers
can establish the amount of time necessary for these activities depending on the assessment of the designated class. A
teacher-tutor coordinates and follows the various activities. The stages steps can be organized as follows:
1. Explanation of the project to the class (One hour)
2. A series of curricular lessons and guided tours around the city (about 20-30 hours all together) conducted by the teachers
of the respective subjects.
More weight is given to the teachers of Art History, Foreign Languages, History, Literature, Tourism, Economy, Geography,
and ICT. At the same time the students enter into contact with the present- day world. Particular attention is given, in fact,
to the typical artisan workshops of the city along with the characteristic shops. In fact, the curricular classes as well as the
guided visits whose objective is to learn both about the past and the present to fully and consciously appreciate and live
the more well-known places of the city - thanks to the Peer Education method, where the student himself encounters the
residents and visitors in those well-known Florentine places. Thanks to these lessons, which have not only been selected
under specific school-based curricula, they also include guided visits of the city where students acquire and enhance their
curricular and transversal knowledge, starting from the ability to become sensitive to tangible and intangible Cultural
Heritage, recognizing its exceptional and universal value as well as knowing its history, art, anecdotes, and peculiarities. The
students, even when doing individual study guided by teachers, learn the history, the art, and the traditions of the more
well-known monuments of the city, as well as the so-called "minor" works, which, in reality, are equally as important bearers
of beauty and tradition. At the same time, pupils also come into contact with the present-day characteristic shops. In fact,
the lessons in the classroom like the guided tours with teachers have share the same objective to live the city fully and
consciously in both its past and present.
3. In addition to the curricular classes, there are also extra - curricular encounters conducted by the Unesco office of the city
council of Florence (6 hours approximately) Other offices with the same mission of the UNESCO one can be chosen for this
purpose. These visits are useful, not only as a means to enter into contact with a public office in the city, but also to get to
know how Unesco works, what role it plays in the world, and what are its distinguishing features regarding the Florentine
World Heritage Site. The students acquire more sensitivity, responsibility, and confidence, conditions which enable them to
become communicators of the extraordinary, unique, and also fragile, historical city center. At the end of the experience,
the students declare their satisfaction for having been protagonists and participants in the enhancement and protection of
their heritage.
4. In curricular and extra - curricular hours, the teachers together with the Florentine Unesco city office employees of the
Florence Municipality the students perform simulations of different situations which could arise in the city center: meeting
residents and the occasional visitor, expressing themselves in the languages of study and, perhaps, in the languages also of
non-EU origin. This last aspect is particularly important to strengthen the sense of belonging of all citizens to the same
community.
5. The students are organized in groups (4-6 per each) and assigned to the more well-known locations of the city, equipped
with uniforms, and badges with UNESCO symbols for recognition, where they then carry out their ambassador “Firenze per
Bene “activities which last from 20 to 30 hours. During the activity the students must be able to provide information in
foreign language (at least in English) on the following topics:
 Street directions, and information on means of public transportation (tram, bus, bicycle) to reach places of artistic,
historic, cultural interest.
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Maps of the city center (the student should be able to indicate in a foreign language how to reach places of artistic,
historic, and cultural interest, including museums, artisan workshops, also providing information to indicate the user friendly places e.g. easy access, ramps, wheel chair access for people with disabilities).
Brief pieces of cultural, historic and artistic information about the more well-known places of interest of the city (the
student should be able to provide info in a foreign languages).
Suggestions about info - points, the public water fountains, restaurants, restrooms, first- aid stations (hospitals),
pharmacies, police, and any other essential service in the city center (the student should be able to provide info in a
foreign languages).
Correct and responsible behaviours bot for residents and visitors (no smoking in public places, indicate available trash
bins, wear adequate clothes when visiting museums, public places, etc.).

The help of maps printed in Italian and English to give to visitors and the possibility to have a tablet with access to information
sites around the city, allows the ambassador “Firenze per Bene” to guarantee answers to the various questions that may
arise from the visitors and residents.
To help the student become an ambassador of “Firenze per Bene” the Unesco office of the city of Florence has drafted the
following Code of conduct with the following main aspects:







Enjoy the beauty of the historical center with ease. Take time to think about what you are seeing and the importance of
your actions.
Do not dirty or damage the city.
Use the public restroom, bicycle paths and public water fountains. Do not sit on church and palace steps to drink and
eat; instead, comfortably relax while enjoying yourself in the gardens and the squares.
Respect the culture, the local people’s way of living and their sleeping habits. Remember to demonstrate appropriate
behavior in places of worship and in the city’s museum.
Remember there are people with disabilities. Avoid obstructing the sidewalks and their access point.
Find time to visit, in addition to the most popular, the smaller museums and to experience the less famous streets and
squares of Florence: it will be an extraordinary experience.

At the end of the experience the students state their gratification in having participated as protagonists in the enhancement
and protection of their cultural heritage.

Facilitator’s Role
The facilitator contributes to the activities and coordinates the actors, the resources and the external contacts with other
offices and institutions required to perform the activity. He is the essential figure who builds the group from the beginning,
communicates the goals, and organizes the learning material for their instruction. Motivation is the main engine as the
project foresees the transmission of cultural values and excellence of the city, keeping in mind both the tangible and
intangible aspects of the report. The facilitator of the project will construct a method which will be tailored to the individual
personalities of the students - performers of the experience.

Tools, Equipment Materials





Dress code: Blue or Black suit jacket, blue or black pants, (jeans permitted), white shirt (other colors can be chosen,
according to the specific School’s customs).
Badge with name of student and UNESCO logo, and/or the name of the School.
Station: table with posters, flag, official UNESCO symbol which distinguishes the students involved in the project from
other “unofficial” services for tourists.
Maps of the city center of Florence- both paper and online. The online map will be sent in real time to the visitors’
smartphones via Bluetooth with essential information for restrooms, restaurants, and info-point locations; each student
will provide free maps to the visitors reminding them of the correct etiquette to have when visiting the city of such great
human, artistic, and historical value.
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Tablet connected with free wi-fi easily accessible from the different piazzas (squares) of the city, which will allow the
students to look up information via geolocation apps (e.g. Google maps, Four Square, etc.) for resident, tourist, and
visitor questions on places to see, shops, restaurants, etc.

Remarks & Possible Accessibility Requirements
Right from the planning of the activity, the close collaboration with the Special Needs Teachers for those students with
learning disorders and / or impediments is decisive and essential (Law 104, SLD and BES). The principle absolutely to be
pursued is to guarantee the accessibility and the inclusion for each student; therefore, the activities in the classroom, as
well as the experiential ones, will have to evaluate in advance the specificities and needs of the student, in order to allow
him/her to find more suitable tasks.

Key Competences
In the specific field of tourism, it is necessary to cope with a continuous growing number of needs tied to the diverse
panorama of touristic challenges: it is indispensable to be versatile and efficient, consequently, the idea of peer to peer
education - tied to a methodology which underlines the approach among peers, in particular, adolescents, is an exceptionally
good skill to have. The continuous evolution of the tourism market has led people to trust their peers. Once the peer
education approach has been acquired by a student, in the long run, this will be a viable skill for a future job. The student
will also be able to apply this method to other situations. Lifelong learning is an option required by the job market, hence,
for the student who has already acquired the Peer-to-Peer approach from a young age, he will be able to use and apply it
throughout his entire working - life. The students will also acquire digital citizenship skills as they will have the opportunity
to experiment and use communication methodologies based on the use of multimedia and interactive technologies (web
tools, social media, geolocation applications). Finally, students will be able to strengthen their transversal skills such as
relational skills, socialization and interaction both with target users/ visitors of the same age group, and with an adult
audience, from diverse social, cultural and linguistic backgrounds.
(EU Key Competences for Lifelong Learning: Multilingual Competence; Personal, Social and Learning to Learn
Competence; Digital competences; Cultural awareness and expression)
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SUGGESTIONS FROM GREECE
The following activity has been designed by the educative professionals of EKEDISY School life
Museum and it has been tested during the experimental applying of the HEROES Model in Greece.
The activity here presented is the whole face-to-face version of the intervention, including the real
tour of students within the neighborhood of Plaka in the historical center of Athens located on the
footsteps of the Acropolis and the real performing of the treasure hunt. Considering that the field
testing in Greece has been carried out in June 2021 while the restrictions due to the Covid-19
pandemic emergency prevented the activities in presence, it was organized using multimedia
supports for the online exploration of the territory. Within the online treasure hunt, the discovery
path across Ancient Greek History and Athens tangible heritage - aimed to learn about different
periods of local history and masterpieces - was made by the adoption of specific technological
requirements and distance means so as to perform the activity in remote (e.g online satellite maps,
street views, virtual tours of museums and sites of artistic interest, remote connections with cultural
educators, etc.). Anyway, during the activity replica in October 2021 as well as during the Learning
Teaching Training Activities (LTTA) done in November 2021 and involving Greek and Italian students,
all the addressees got the opportunity to test the treasure hunt concretely.
The suggestions on how to realize the activity online make it very transferable because it is suitable
to provide a distance educational setting that can be adapted to other similar contents and used to
promote knowledge and appreciation of cultural heritage assets even far from the place where a
school is located, supporting inclusion, meeting and exchange among students from remote areas.
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ACT. N. 3 TREASURE HUNT IN ANCIENT GREECE
Focused Heritage
Ancient Greek History – Tangible Heritage

Target Group
High School Students (The activity can be declined by age group, adapting contents and learning objectives, which makes it
suitable from 14 to 18 years)

Educational Goals
The educational goals of the activity, are for the students to:
 Learn the Greek cultural heritage
 Learn about different periods of history and the local history of Athens
 Develop collaborative skills
 Cultivate digital skills
 Develop skills of exploration, discovery, problem solving, critical thinking
 Actively participate in historical research and the production of historical knowledge.
 Be entertained

Expected Results
The students will:
 Learn history of Plaka and Athens
 Learn to cooperate and work in groups
 Develop arguments
 Learn to design their own treasure hunts
 Learn to plan digital activities
 Learn to highlight aspects of the local educational and cultural history and the area in which they live
 Open their school to the wider community.

Activity Description
The neighborhood of Plaka in the historical center of Athens is located on the footsteps of the Acropolis hill and carries a
history of centuries from antiquity to the present day. Aspects of mythology and history invite us to discover them in every
street, building, monument. And yet even for the local residents and students parts of the history are unknown. Through
this activity we want students to get in touch with history with a different methodology that will make them active
participants in knowledge.
They will have to create the scenario on which the story will unfold, build the map, find the missions, riddles, puzzles that
will give the opportunity to discover the history of the monuments and the area as a magical and fascinating adventure. The
founding of Athens, tales of ancients gods and heroes will be featured and the students will live as ancient Athenians and as
shareholders of the district of Plaka or as they call it the district of the Gods. The adventure will end in the beautiful
neoclassical building of the 19th century, that houses the School Life and Education Museum, where the surprises will
continue

Facilitator’s Role
The facilitator will provide the historical context and information for the monuments. Each group of students can create
with the help of the facilitators their own unique treasure hunt as there is a very large number of choices regarding both the
historical period (Mythology, Classical period, Roman period, Byzantine period etc.) and the monuments and archeological
sites that can enable in their activity. The facilitator will also help the students develop their “clues” that will lead the
participants to the next step of the treasure hunt. The clues will be cards with riddles questions , αντικείμενα, and/or qr
codes that will lead to a digital hint (photo, video, online game etc.)

Tools, Equipment, Materials
 Cards with QR Codes, Riddles and Questions
 Smartphones
 Maps of the places where the treasure hunt will be performed, Objects that will play the role of clues
EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
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Remark & Possible Accessibility Requirements
The use of digital tools enriched the experience of the students and their focus and attention. They enjoyed using their
phones for historical research, clue solving, riddles etc.
The activity can be implemented by students with special needs, with the help od their teachers and museum educators by
making the clues and riddles easier, the use of more objects in the activity and substituting some of the digital tools with
printed cards and photographs. Overall the activity is designed in a way that you can adjust it in any educational level by
using different tools and different monuments (more or least known) as steps in the treasure hunt. In case of students with
possible motor disabilities, pay attention that the path for the treasure hunt does not present obstacles, architectural
barriers (e.g. stairs, narrow passages, etc.) and that all spaces are easily accessible for them.

Key Competences
(EU Key Competences for Lifelong Learning: Personal, Social and Learning to Learn Competence; Citizenship Competence;
Digital competences; Cultural awareness and expression)

13
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SUGGESTIONS FROM SPAIN
The following activities have been designed by the experts of the University of Malaga together with
the educative professionals from several local cultural institutions involved in the project, first of all,
the Jorge Rando Museum in Malaga. Thanks to the Spanish contribution, the Model benefited of a
wider peer-educational proposal. The first activity is that carried out during the local testing of the
HEROES Model in Spain. It involved three local institutions: the Jorge Rando Museum, the first
Expressionist Museum in Spain dedicated to the homonymous artist, the Santa Rosa de Lima High
school and the San Josè High school. Students, teachers and cultural educators carried out an activity
focused on the “Virgen de la Victoria de Málaga”, working on the holy icon between ancient and
contemporary art. Starting from the study of the Sanctuary and the Cathedral of Malaga devoted to
the Virgin and of the Jorge Rando Museum, where the contemporary reinterpretation of her icon
(by Jorge Rando himself) is kept, the students created original creative works inspired by this sacred
figure. As fruitful enrichment of the activities included in the Model from the Spanish part, UMA
proposed this one totally based on the concrete participation of the young secondary students
involved in the testing. The students – indeed - took actively part to the whole designing process of
the educational activity in which they were engaged: they were invited to choose directly by
themselves the cultural object on which work, following a fully participatory approach.
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ACT. N. 4 THE VIRGIN OF THE VICTORY OF MALAGA
Focused Heritage
● The sculpture, of unknown author of the fifteenth century, made of carved and polychrome wood of the Virgin, kept in
the Malaga Cathedral.
● The sculpture made by the artist Jorge Rando: a figure of bronze and rusty steel, which represents the Virgin of Victory,
and which welcomes in its six chapels the Patron Saint of Malaga.

Target Group
The activity approaches the Malaga heritage of the fifteenth century and contemporary art and is aimed to Baccalaureate
groups (16-18 years old - Last years of Secondary School)

Educational Goals
● Expand the references of the students in relation to the artistic heritage of their city.
● Identify contemporary art as an integral part of the current cultural heritage.
● Reinforce the individual and group identity through the knowledge of the artistic heritage of Malaga.
● Recognize the museum and the city as spaces for experimentation, interaction and learning.
● Promote the autonomy of students and decision-making in relation to their training process.
● Enhance the knowledge and artistic processes of valuation and interpretation of the heritage under study.
● Develop the expressive capacity of group members to approach peer-to-peer communication.
● Promote the creative development of the participants, based on experimentation and artistic production in different
media.

Expected Results
With this activity it is expected that high school students will be involved autonomously in their own learning process,
focused, on this occasion, on an example of the artistic heritage of Malaga of the fifteenth century, the Virgen de la Victoria,
and on another of the contemporary art of their city. For this, the educators (cultural and the center) will adopt the role of
'inducers' or 'facilitators' of the experience, and the students will assume a protagonist, active and participatory positioning,15
which will allow them to manage the contents on which they will work and decide what type of meeting between peers they
want to propose to access the works integrated in this task.
Although, given the emerging nature of the learning process, its results cannot be specified in advance, it is expected that
students will build a meaningful knowledge about the heritage under study and that the recognition of a shared cultural
identity will strengthen the relationships between group members.

Activity Description
This activity is proposed to promote the knowledge of an example of the artistic heritage of Malaga of the fifteenth century,
the Virgen de la Victoria, relating it to another of contemporary art that inhabits the city, as a member of the Jorge Rando
Museum. Getting students to discover the connections between both heritage contexts and their forms of representation
is the central idea that determines the proposal.
The proposed activity has three phases:
1. Phase of research and study of Málaga heritage linked to the proposed heritage objects: the ‘Virgen de la Victoria’ and
the sculpture of the same name by the author Jorge Rando.
2. Experimental phase split in two sub-steps:
2.a. Interaction with the works: Visit to the Sanctuary of Victory, the Cathedral of Malaga and the Jorge Rando Museum in
which the members of the group involved assume the role of mediators with their peers.
2.b. Creative production: design and elaboration of artistic products of the students related to the heritage objects studied
(e.g. plastic sculptures, drowns, multimedia realizations, and everything can be proposed by students according to their own
creativity and interests)
3. Informative phase: communication of the process and the results by the group.
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Facilitator’s Role
Throughout the process the activity will be followed both by teacher and cultural educator.
The teacher will act as a facilitator of the several actions planned in the different phases of the activity performing the
following tasks:
1. Start with the group the research and study phase, promoting in the classroom an initial debate about the proposed
heritage environment, and supporting the active search, by the students, of documentation (visual and written) related
to heritage objects.
2. Guide the organization of the group to design and develop the interaction with the works and the work between peers of
the experimental phase.
3. Induce the artistic creative processes that arise from the study and interaction with the works.
4. Provide students with resources for the presentation of the process and the results of the information phase.
Together with the teaching staff, the museum cultural educator will also facilitate the development of the process,
performing the following tasks:
1. Identify what contents are relevant for the group to properly document the works under study.
2. Provide, if necessary, an informative dossier for this purpose, which supports the initial research to be carried out by the
group.
3. Support the visit to the museum and the work among peers, facilitating access to the rooms and providing the material
resources proposed by the group.

Tools, Equipment, Materials
 Documentary dossier, prepared by the group, relating to the heritage objects that motivate the experience.
 Access to virtual platforms (Google Meet, Zoom,etc.) for possible virtual meetings.
 Computer and image projector in the center and in the museum.
 Artistic materials.
 Students' mobile devices to make visual records that serve to document the development and results of the activity.

Remarks & Possible Accessibility Requirements

16

To promote the motivation of the group and promote the work of peers, it is essential that students feel protagonist in
making decisions about the activities, that they respond to their interests and that they dismantle, where appropriate, the
previous negative experiences or of little formative value, that they have had in relation to the knowledge of the heritage.
In this sense, we refer to cultural visits in which they have participated in a captive, passive way, and whose didactic
methodology has generated rejection or disaffection towards culture and heritage.
On the other hand, it is an essentially inclusive and accessible proposal even for students with special needs.

Key Competences
EU Key Competences for Lifelong Learning:
 Digital competence, which is addressed through the use of photography and video, as necessary tools to document the
experimental phase and the informative phase.
 Personal, social and learning to learn competence, motivated by the necessary involvement -individual and grouprequired by the different phases of the activity and the management of the process.
 Entrepreneurial competence, promoted from the decision making that is demanded of the students to design and develop
the activity.
 Citizen competence, which derives from the knowledge of the specific rules of participation proposed by the cultural
environments under study (Jorge RandoMuseum, Cathedral of Malaga and Sanctuary of the Virgen de la Victoria) and
from the respectful awareness for the heritage generated by the activities.
 Competence in awareness and cultural expressions, which is addressed implicitly and transversally in each of the proposed
phases.
 Multilingual competence (in Spanish and English) essential to address the communication demanded by the different
phases of the process, always led by the students
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The second activity that is presented is part of contemporary art as a contemporary artistic
manifestation to students and that connects with its own historical, cultural and social context. The
exponential growth of the cultural offer of the city of Malaga in recent years and the emergence of
cultural centers of the relevance of the Picasso Malaga Museum (MPM) in 2003, of the Carmen
Thyssen Malaga Museum and the Russian Museum - both inaugurated in 2011 - or the Centre
Pompidou Málaga in 2015, demands a specific training of young people that favors the experience
of their city from a cultural perspective and to which, on many occasions, he seems alien.
Specific References


Gómez-Redondo, C. (2013). Processes of Patrimonialization in contemporary art: design of
an educational artifact for identification. Doctoral Thesis



Antoine-Faúndez, C. D., and Carmona-Jiménez, J. (2014). Museums and young people:
between misunderstanding and desenchantment. Perceptions and youth arguments about
the cultural consumption of museums in Chile. Art, Individual and Society, 27(2), 259-274.
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ACT. N. 5 WE’RE CONCEPTUAL ARTISTS!
Focused Heritage
Contemporary art, as a living heritage, proposes a double aspect from the field of heritage education. On the one hand, it
acts as a framework that brings together the previous artistic heritage which, in turn, is the one that enables its own
materiality and configuration as an artistic artifact. On the other hand, the approach of contemporary social problems that
it proposes, directly challenges what it promotes, not only the resignification of the work itself, but also our positioning
before it, thus contributing to the identity configuration from a local perspective, connected with the present day.

Target Group
The activity is proposed as an immersion activity in contemporary art for Baccalaureate groups (16-18 years old - Last
years of Secondary School).

Educational Goals
 Knowing contemporary art as a living cultural heritage that enables critical analysis of today's social reality
 Experience and understand the heritage from the link between the collective and the object, thus overcoming the
conception that limits it to an intrinsic quality of objects (Gómez-Redondo, 2013)
 Experience the museum space as an open environment and experiencial trying to overcome the museum disaffection
of youth (Antoine-Faúndez and Carmona-Jiménez, 2014)
 Expand artistic references through outreach to both international and local artists
 Contextualize the museum ins or environment through knowledge of the interactions that occur between the museum
and the city
 Participate in participatory and active teaching proposals in which students develop autonomy over their own learning
process
 Generate educational experiences that contribute to identity creation from the meeting with heritage
 Provide training experiences that provide a real alternative to the pseudo-life experience offered by media
environments
18

Expected Results
The proposal, as an immersion activity in contemporary art, aims to deconstruct the initial conception that students
generally have both on contemporary art and on the art center itself. On the other hand, from the group experience in the
proposed museum, it tries to generate its own individual and shared conception. During the process, the experience of
heritage is fostered from an active and participatory positioning in which the prominence moves from the artistic object to
the encounter that occurs between the work and the group. In essence, a reformulation of previous conceptions and
perceptions is pursued that fosters new experiences based on autonomous learning and for life.

Activity Description
The proposal is organized into two distinct phases, one in which the teacher acts as facilitator with the initial group and a
second in which this group assumes the role of mediation with its peers. Thus, after the initial sessions and experience of
the process by the receiving group, it is proposed to extrapolate the structure in a second phase to its peers in which it will
act as a mediation group from the role of facilitator. In this way we seek to "replicate" the process lived antis, during and
after the visit to the museum with the peers.
Phase 1. Experimentation
1.1. Dismantling artistic and educational myths. Prior to the initial visit, dynamic classes of questioning will be generated in
relation to our schemes about current art. In this way, we will review our collective imagination by gaining awareness of the
reproductive gaze, eurocentric, androcentric and limited to the work of the past that makes up our schemes.
1.2. We are conceptual artists (initial visit). The session is organized in different phases that will include:
- a brief intervention by the pedagogical department (contextualization of the museum and brief tour).
- a free and individual visit. Personal encounter with the work will be encouraged.
- meeting in the space of the group's museum to share impressions. The recorrido for the works posed by the group will
show a subjective and personal selection associated with our interests, experiences and the cultural background of each
student. The open debate will demonstrate the validity of the various readings andencouragethe responsibility of the
views that are raised.
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- a group activity based on significant works for the group. It is a question of interacting collectively with the work by giving
it a consensual meaning that will try to be represented in space and that one of the components of the group will
document through photography.
1.3. Enlargement of the imaginary. After the visit, the process lived will be shared in class. Through virtual environments,
significant works will be shared for the group-class including relevant information about them.
Phase two. Replica
2.1. Dismantling artistic and educational myths. Prior to the initial visit, virtual dynamics will develop between the two
groups so that the facilitator group begins the analysis of the schemes that its peer group has in relation to contemporary
art. To do this, the journey through a sequence of "key" images that the facilitator group has previously selected and
discussed is proposed. It is also contemplated to carry out an online questionnaire to know their previous experiences and
thus adapt the content to the group
2.2. We are conceptual artists (peer encounter). The session is organized in different phases (as proposed in point 1.2)
The intervention of the group or facilitator will be limited to ensuring that the session takes place as planned: the initial
meeting is individual, the debate encourages the participation of all, etc. In the group activity of interaction with the work,
the working groups will be heterogeneous and integrate their peers. The facilitator group will visually document the process.
2.3. Enlargement of the imaginary. After the visit, the peers will share the process lived through virtual environments by
affecting significant works for the groups.

Facilitator’s Role
The construction of the role of facilitator is built on prior experimentation and first-person experience. Once this phase has
passed, the group assumes the creation of an alternative or "replica" of what has lived in which it takes on the role of me by
sharing the prominence of the proposal with its peers.

Tools, Equipment, Materials
 Students' mobile devices
 Access to virtual platforms: Google Meet, Zoom...

Remarks & Possible Accessibility Requirements
To encourage peer motivation, it is essential that they have contacts prior to the visit. In this way, the proposal can be
adapted to the interests of both as well as the specific needs of the students, if any. It is an inclusive activity that
encourages public participation from diversity. For its part, the school is accessible to the extent that it does not have
physical barriers and its action plan includes proposals and extensive experience with very diverse groups.

Key Competences
EU Key Competences for Lifelong Learning
 Digital competence: it will be addressed through the use of photography in individual and shared authorship creations
that will later be shared between groups from virtual environments.
 Personal, social and learning to learn: it will work from the necessary coordination between the students that is being
pursued and the interaction with peers.
 Citizen competence: the preparation ofthe visit implies a knowledge of the specific rules proposed by the museum
space and the activation of a respectful awareness of the heritage, by the environment itself and by the rest of visitors.
 Competence in cultural awareness and expression: this competence is addressed implicitly and cross-cuttingly in each
of the proposed phases.
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The third activity corresponds to the learning of the intangible heritage, in this case the experience
and the construction with the own body of scenes of the Holy Week of Malaga. From the work
between pairs, experiences of corporal expression are canalized that project the sensibility and the
work on the own body towards the experience of feelings and emotions that have to do with the
knowledge of the socio-cultural and religious tradition of the Holy Week.
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ACT. N. 6 CONSTRUCTION AND EXPERIENCE FROM MÁLAGA’S HOLY WEEK
Focused Heritage
The importance of the Holy Week as an intangible heritage of the city from the cultural point of view, and material for the
artistic value of the works and sculptures that every year are paraded through the streets of Malaga, gives content to this
activity between pairs that has as a basis of work the dramatization related to the collective iconography. Declared as of
tourist and cultural interest, this festivity constitutes a great annual event of religious, social and cultural character. From
the 17th to the 19th century, the school of imagery was developed in Malaga, with artists as distinguished as Pedro de Mena.
Fernando Ortiz and Francisco Gómez de Valdivieso.
Choosing for a dramatic work from the own body for the construction of sculptures will give the opportunity to the
adolescents to live emotions and sensations that it has to do with the aesthetic recognition in the sculptural groups chosen
to such an effect, as well as to develop empathic behaviors and to collaborate in a project in group.
Working with the image as an alternative to verbal language follows the proposal of Augusto Boal (1979) and Motos Teruel
(2010).

Target Group
Secondary Education and Baccalaureate (12-18 years)

Educational Goals
 To know the popular religious expression as intangible heritage of the city
 To facilitate the approach to the religious imagery with the most representative sculptures of the baroque heritage of
Malaga.
 Develop skills in theatrical expression and dramatization.
 Exercise skills of body control and mastery, becoming aware of the possibilities of movement of the body itself (Motos
y Tejedo, 2007).
 To exercise the faculty of perceiving the other to interact with him.

Expected Results
From the perspective of intangible heritage, the activity is designed for students to discover the values of Holy Week as part
of their local culture, while also learning about the cultural projection it has for the city. On the other hand, it is expected
that they will build a formal knowledge about Malaga's imagery and that they will be able to understand and value its most
significant artistic components.
By performing a corporal reading of these sculptural groups, it is intended that they develop an aesthetic perception as soon
as the interpretation and valuation of these works of art have been carried out from the human body itself.

Activity Description
The following procedure will be followed for the creation of collective body cadres:
1. As many groups will be formed as there are thrones to be experienced physically. Each group (approx. 5 people) will be
given a reproduction of the corresponding throne. In this case: The Rescue sculpture group; The Descent; The Last Supper;
The Arrest; The Calvary.
2. The groups are told to find out what the reproductions of the sculpture groups have in common with respect to the theme,
the reactions it provokes in the members of the group, the corporal expression of the figures.
3. Once they have discussed and found the common points, they are asked to form a plastic picture, using the appropriate
postures, in which the fundamental ideas they have arrived at are recorded.
Sound music can be added to the experience.
Optional: Participants can be listed. The facilitator says a number and the person to whom the number corresponds comes
out and proposes a posture with their body. The image is kept frozen until the whole exercise is completed.
4. Present the results to the partners.
5. Comment on the experience.
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Facilitator’s Role
The facilitator or animator must stimulate expression, help the development of personal initiative and encourage
participants to express their ideas and feelings in complete freedom, respecting the creative proposals made by the young
people.
He or she should promote the idea that artistic works are a collective heritage, which must be respected and preserved.
He/she should coordinate and guide the implementation of this activity.
He/she shall maintain a flexible and creative attitude.
He/She will not lose sight of the fact that it is a theatrical activity based on an aesthetic experience provoked by sculptural
groups belonging to the Andalusian baroque and neo-baroque imagery.

Tools, Equipment, Materials
Photographs of:
 El Rescate
 El Prendimiento
 La última cena
 Dulce Nombre
 El descendimiento
 El calvario
 La sangre
Music

Remarks & Possible Accessibility Requirements
It will be convenient to recreate the atmosphere through a sensory and auditory experience with the reproduction of music
typical of Easter as well as with smells typical of this festivity (incense recommended).

Key Competences
EU Key Competences for Lifelong Learning
 Learning to learn competence as they will have to organize their own learning and manage time and information
effectively.
 Social and civic competence which would include personal, interpersonal and intercultural competence. Forms of behavior
will be worked on which will prepare them to participate in a constructive way in social life.
 Sense of initiative and entrepreneurial spirit from here, skills will be worked on to transform ideas into actions. Creativity,
risk-taking and the ability to plan a project are fundamental skills for achieving the planned objectives
 Cultural awareness and expression. The appreciation of the importance of the creative expression of ideas, emotions and
experiences through visual art, music and performing arts.
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The HEROES Partnership
The Education Department of the Uffizi Galleries
(Applicant Coordinator, Florence ITALY)
The Education Department of the Uffizi Galleries has a long history. The Department - which was
once called “Didactic Section” - was in fact founded in 1970 by Ms. Maria Fossi Todorow and this
year, on November, 9th, the office is celebrating 50 years’ activity.
At that time laboratories were carried out with primary and middle school students according to the
didactic methodologies that had been developed until then. Then for years these activities suffered
an interruption and lessons and visits to the museum were the main activities of the Didactic
Section.
Since 2016 the Education Department of the Uffizi Galleries – which includes School and Youth Area
and Cultural Mediation and Accessibility Area, both managed by Ms. Silvia Mascalchi – has been
carrying out several projects aimed at different audiences: families with children (divided by age
group 7-10 years; 10-14 years), schools of all levels (pre-schools, primary schools, secondary schools
of first and second degree: i.e. pupils and students aged 3 to 18), people with sensory disabilities
(deaf, blind and visually impaired) and cognitive disabilities, people with autism, immigrants and
people from different social, economical and cultural background, in order to meet the needs of
various types of public.
All the educational activities of the Department aim to be not only accessible but also inclusive:
the Uffizi Touch Tour, for example, has been designed to be a tactile experience on original ancient
sculptures not only for blind and visually impaired people, but also for students and visitors.
Recently a new instrument has been designed to improve the museum experience of people
afflicted with autism: the Uffizi Activity Bag, containing educational materials for exploring the
collections and relaxing objects to help reduce stress. All cultural mediation projects aim to
stimulate participation besides inclusion: during Factory of Stories project a group of museum
professional and foreign citizens created some narratives based on the Uffizi masterpieces and
personal experiences of life (all had been recorded and can be listened to on the Uffizi official
website). A project dedicated to unaccompanied teenage immigrants was also started up in order
to stimulate a positive attitude to life through museum experience and share the value of global
cultural heritage. Some immigrant citizens of Florence were also involved in offering free guided
tours inside the Boboli Gardens to reflect on the theme “Migration of plants, migration of people”
(AMIR project in collaboration with Stazione Utopia).
As for activities dedicated to families, last year a quite unusual project aimed at children aged 0 to
5 years was inaugurated. This project, by Quarteto Gordon, is called Pam Pam: a series of workshops
for kids took place at the Modern Art Gallery in Pitti Palace and inside the wonderful location of the
Buontalenti Grotto in the Boboli Gardens. Inspired by the principles of Edwin Gordon’s Music
Learning Theory, the Quarteto Gordon gives life to concerts made up of sounds from preverbal
language only, which helps to enhance musical skills in preschool kids.
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As far as the laboratory activities are concerned, now these are developed in a modern key both for
families and groups of children attending the Summer Camps organized by the City of Florence.
As for schools - from the Primary up to the Secondary Schools – the Department organizes many
different projects (lessons, labs and visits) led by specialised Museum Educators which cover many
areas: from the basic introduction to the Museum for the primary schools (My First Museum) to the
various historical-artistic tours in all the museums of the Uffizi Galleries for primary, middle and high
schools.
Furthermore every year extra activities are organized in collaboration with particularly creative
teachers for special events.
As for high schools, much of the Department’s work concerns Work Related Learning Projects for
Schools (the Italian law called Alternanza Scuola Lavoro, now PCTO), the most important of which is
the project called Art Ambassadors: high school students offer visitors free-guided tours for a work
related learning experience in the main museums of the Uffizi Galleries. Thanks to this activity the
office has won a European grant for the Erasmus + KA 2 project, with the HEROES (HEritage, cultural
ROots and innovative peer Education Strategies).

Centro Machiavelli
(Partner Organization, Florence ITALY)
The Machiavelli Centre, founded in 1978, is a consultancy and training organisation since 2008. The
Centre has two departments corresponding to its two main fields of activity: Language School for
Foreigners and Training Agency. The latter, involved in this project, was born from the many years
of work experience of its professionals in the environment of the traditional economic realities that
make up the social and cultural fabric of Florence.
The Training Agency has been set up with the following aims:







Promote collaboration and integration among different subjects involved in high quality
education;
Promote training paths and models of professional development, functional to local needs,
which contributes to the preservation and development of innovation in very traditional
sectors;
Foster methodological and technological innovation in education and training, through the
creation and testing of innovative projects and practices;
Promote the training of trainers, teachers/educators, youth workers in general;
Promote interculturality, social inclusion and participation of young people in democratic
and civil life in Europe.

The Centre has an important experience within EU programmes and in training activities; in the last
10 years realised several multilateral and mobility projects (both as coordinator and partner) within
EU Programmes like Lifelong Learning and Erasmus+. CM has experience and runs several activities
for promoting the inheritance of Florentine culture. Among them, we mention:
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Florence in Art: courses on artistic techniques learned by working with artists and craftsmen
in their workshops.
study visits to traditional art exhibitions and workshops in the historic centre of Florence;
apprenticeship and training in traditional Florentine art and artistic craftsmanship.
the “Cultural Education” program: visits to Italian museums and historic cities combined with
Italian language courses
103

Istituto Tecnico per il Turismo (ITT) “Marco Polo”
(Partner Organization, Florence ITALY)
ITT Marco Polo is a public Upper Secondary School based in Florence, which proposes a specific
study plan oriented to preparing young students for working in the Tourism professional sector. It
also offers a field of studies as a Linguistic Secondary School. More than 1500 students are enrolled
in the School, and about 130 teachers are employed.
According to the latest evolution of Web 2.0, in recent years ITT Marco Polo has massively invested
in the adoption of new technologies both at infrastructural level and also in terms of teaching
approaches. Professors of Arts History, Economics of Tourism, Computer Lab, Mathematics, Natural
Sciences and Foreign Languages are all deeply involved in the promotion and adoption of innovative
educational activities and students are stimulated to use new technologies, such as Augmented
Reality and Virtual Reality, not only to research information and prepare materials, but even to learn
in a more challenging environment. The study plan has been traditionally oriented to integrate
conceptual contents together with practical activities that are deployed by the students.
Among the most compelling learning activities implemented at ITT Marco Polo, there are several
projects developed in collaboration with the Education and Research Department of the Uffizi
Gallery aiming at promoting among students the knowledge of the historical and artistic heritage of
Florence. These activities have played a part in enhancing education first, then they have become
work-linked training. Classes from the Technical Tourism and the Linguistic School have been
involved in the following projects: “Firenze perBene” promoted by the Unesco Office of Florence,
“Communicating Art” at Ognissanti, “Ambassadors of Art” at the Bargello Museum and the GrandDucal Treasures Museum at Pitti Palace, “Ambassadors of Art and Green” at Boboli Gardens, and
“Practitioners in Cultural Heritage”. In all these projects students have been trained through a peerto-peer learning process as tourism guides presenting to visitors and tourists in different languages
(English, French, Spanish and German) the main art works on display in the above mentioned
museum.
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EKEDISY – School Life & Education Museum
(Partner Organization, Athens GREECE)
Ethniko Kentro Erevnas kai Diasosis Sholikou Ylikou (translation: National Centre for Research and
Preservation of School Material, acronym EKEDISY) is a non-profit organization aiming at promoting
the values of Greek culture and education. EKEDISY has founded the School Life and Education
Museum in Athens, Greece which displays part of its collections covering a period of 4 centuries.
The collections include objects from school life (one of the biggest collections of school books,
costumes, supervision, archives, types of writing, photographs) and tokens of intangible cultural
heritage (audio documents, testimonies, interviews on school life and education)
The Museum operates under the auspices of the Ministry of Education, Research and Religious
Affairs and participates as a regular member of the Network of Museums and Cultural Institutions
of Athens, the Balkan Museum Network and NEMO - Network of European Museum Organizations.
School Life and Education Museum employs 5 permanent staff members, equips 25 volunteers with
a wide range of abilities, liaises with 50 external associates and lists 300-plus members. In every
daily basis, 100 children participate in Museum’s workshops and educational programs (in 2019
only, 15126 children from 385 schools visited the Museum), while at the seminars 3000 educators,
teachers, parents and students took part during the same year. Among its activities are:










Design and implementation of educational programs for students of all levels
Design and implementation of workshops for children, for families, intergenerational,
intercultural, environmental
Organization of training sessions, seminars, workshops for adults and teachers. (For
example: Yearlong Museum Education Seminar, Yearlong School Classroom Management
Seminar, Yearlong Intergenerational Program connecting children and grandparents, School
Classroom Management Seminar, Art and Drama Therapy in Education Workshops,
Theatrical Games Workshops, etc.)
Organization of Scientific Conferences (collaboration with the Hellenic Educational Society,
the Hellenic Children's Book Circle and other institutions)
Organization of guided tours and cultural walks in groups of adults, students, clubs.
Organization of cultural events, book presentations, art exhibitions, theatrical performances
Publishing of books, monographs, conference proceedings
Design and implementation of European Programs in collaboration with Museums, Cultural
Institutions, Universities and Schools abroad
Networking and collaboration with the Ministry of Education, Research and Religious Affairs,
the Institute of Educational Policy, Universities, Municipalities, Museums and other
institutions.
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University of Màlaga (UMA), Didactics of Languages, Arts and Sports Dept.
(Partner Organization, Màlaga SPAIN)
The history of the UMA cannot be understood without Malaga: the impulse of the province on all
fronts (citizens, personalities and media) would be key in the achievement of our University. The
process began in 1968 with the creation of the "Asociación de Amigos de la Universidad de Málaga"
(Association of Friends of the University of Málaga): organized to get the province to have its own
university, it managed to make the Malaga society aware of its importance and to mobilize it until
its foundation. From there, a long process of progress began in which the creation of the University
College of Malaga in 1971, and the grouping of the already existing School of Technical Engineers,
School of Education, Faculty of Economics and Business (dependent at that time of the University
of Granada) and Seminar, stood out.
Finally, on August 18th 1972, by means of a decree, the foundation of the University of Málaga was
approved. The Faculty of Economics and Business and the Faculty of Medicine would be the first to
become part of the global university that is today the University of Málaga.
With the aim of becoming a complete institution of the highest level, the UMA developed an
expansion plan in terms of knowledge branches and infrastructure. In this way, once settled in the
Campus of El Ejido, it was developed in the university city of Teatinos, area that at first would house
the Faculties of Medicine, Philosophy and Letters and Sciences to gradually grow and become an
increasingly complete campus in both academic offerings and university services.
While the UMA grew physically, it also grew qualitatively: since the end of the 90s, the strong
commitment to new technologies and research stands out.
In this sense, the University of Málaga began a strategy to become a reference point for innovation
and scientific development in southern Spain. Like as a result, it designs an extensive collaboration
framework with the Andalusia Technology Park, multiplies its research projects both nationally and
internationally and in 2007 enters the Spanish Supercomputing Network with the Picasso
Supercomputer. All this line of scientific and academic progress, combined with the efforts of
researchers, students, teachers and administration staff, would lead to the University of Malaga
(together with the University of Seville), to be recognized in 2010 as a Campus of International
Excellence, under the brand Andalucía Tech.
Currently, the University of Malaga continues to be committed to scientific development and
innovation as a way to bring progress to society as a whole. In these years, the promotion of mobility
and the effort to attract international talent stands out, achieving an open and cosmopolitan
university, capable of integrating itself in scientific projects of the highest level. 40 years later, it has
more than 35,000 students, 58 Bachelor's degrees, 53 Master's degrees, 278 research groups and
45 patents registered in 2011.
Innovation, dynamism and internationalization are the principles that mark the history of the UMA
and in turn, the basis established by the university to overcome current difficulties and strengthen
its service for knowledge, society and the future.
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Currently, the University of Málaga has two campus, located in two different geographical areas of
the city:
CAMPUS OF TEATINOS
It is the nucleus of the university city and integrates most of the academic centers and services of
the UMA. It is a modern and functional campus, very well communicated with the city center and a
reference point for young life in Malaga. With the recent extension of the campus and the
construction of new buildings, the University of Málaga ensures a superior educational space,
equipped with state-of-the-art facilities and laboratories that allow the development of our
research and technological activity at the highest level.
CAMPUS OF EL EJIDO
Located next to the Historical Center of the city of Malaga, it is formed by the Faculties of Fine Arts,
Economic and Business Sciences and the School of Architecture. It also includes the University
Government Pavilion, the University Auditorium and the Cánovas Theatre. Thus, the El Ejido Campus
is an important space for knowledge and culture in the heart of the city.
Below are the main actions carried out in Master and European projects as well as specific subjects
in different degrees that address the management and study of heritage.
MASTER'S DEGREE IN MANAGEMENT OF SPANISH LITERARY AND LINGUISTIC HERITAGE
Among its objectives are:





To provide the scientific preparation corresponding to the field of Spanish Literature and
Language, both for research and for professional practice.
To provide internships in public and private companies that understand the different areas
of professional and/or research projection of Spanish Literature and Language.
To respond to the needs of cultural management in any social and geographical
environment, both for public and private institutions.
To attend to the study and dissemination of Spanish literary heritage from a multiple and
interdisciplinary perspective.

MASTER'S DEGREE IN HISTORICAL AND LITERARY HERITAGE OF ANTIQUITY
The Master's Degree in Historical and Literary Heritage of Antiquity is a firm commitment to quality
training and specialization in the major areas of knowledge dedicated to Classical Antiquity:
Archaeology, Greek Philology, Latin Philology and Ancient History. The studies on classical antiquity,
besides providing a historical education have also been in the forefront of research, scientific and
didactic methodologies in our country. They offer, in addition to a qualified professional
specialization, a civic and intellectual formation adapted to the characteristics and demands of
today's society. In fact, the historical-political evolution of recent years shows the need to recognize,
within the European Union, the diverse cultural identities that make it up. In this sense, historical,
cultural and heritage knowledge constitutes a key element and the Mediterranean basin the ideal
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field of study, as a scenario for exchanges, conflicts and relations between East and West.
In order to achieve this objective, the knowledge areas involved in the teaching of the same propose
the following basic, transversal and specific competences:










A specialized training in contents and knowledge in the different fields of Classical Philology
and History and Archaeology of Antiquity.
A knowledge of the different sciences for the study of classical antiquity and its legacy
(Numismatics, Epigraphy, Papyrology, Paleography, Codicology)
To deepen in disciplines in which the study of the Antiquity is determinant (Art, Philosophy,
History of Science, Medicine and Law, Religions or Gender).
The advanced training of the student in the techniques and tasks of investigation, to facilitate
the access to the Doctorate as culmination of the academic and research career.
The ability to apply the knowledge acquired and to solve problems in new or little known
environments within broader (or multidisciplinary) contexts related to their area of study.
Capacity of organization and planning in the accomplishment of academic and professional
works.
Ability to reflect critically, define concepts and expose contents in the subjects related to the
master's degree.
To know and critically evaluate recent research results in the field of Archaeology, Ancient
History and Classical Philology.
To define topics and develop innovative research projects in the field of Ancient Sciences.

PROJECT 'EXPLORING EUROPEAN CULTURAL HERITAGE FOR FOSTERIING ACADEMIC TEACHING
AND SOCIAL RESOPNSABILITY IN HIGHER EDUCATION (EU_CUL)
The project 'Exploring European Cultural Heritage for fostering academic teaching and social
responsibility in Higher Education (EU_CUL)" brings together international researchers at the UMA
to discuss European cultural heritage and the role of universities in its protection and conservation.
Coordinating institution: Dolnoslaska Szkola Wyzsza, Poland
Partner institutions: University Of Malaga; Goeteborgs Univesitet (Sweden); Open Universitity Of
Cyprus (Cyprus) And Universsiteit Leiden From The Netherlands.
Objective of the project: the aim of EU_CUL is to recognize and enhance the potential of European
cultural heritage for higher education by improving its educational and social dimension, to realize
the idea of preserving cultural heritage and to foster a sense of European identity and culture.
The project focuses on supporting universities in three relevant dimensions:
1.Improving institutional capacity to create sustainable networks with external stakeholders
involved in heritage promotion and preservation European culture for wider social benefits (third
mission
of
universities
and
idea
of
social
responsibility.
2.To promote the European dimension in education for a better understanding of the European
context, the common heritage and the awareness of the diversity of the EU Member States.
3.To add an international dimension through collaboration and exchange of knowledge about the
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diversity of ECH, as well as the exchange of successful practices to improve teaching and the third
mission of the university.
MASTER'S DEGREE IN TOURISM MANAGEMENT AND PLANNING
Elective course: Management and dissemination of cultural
GRADE IN PRIMARY EDUCATION (Faculty of Educational Sciences)
Elective subject: Didactics of Andalusian Heritage and Culture.
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LEGISLATIVE APPENDIX
Legislative landmarks and experiences in partner countries about cultural heritage
education
In this section are presented the most significant contributions coming from each partner country
concerning the legislative landmarks for Cultural Heritage Education and the related initiatives for
its promotion and enhancement. Here are also explored some general references and key aspects
for cultural heritage education – experiences, reflections, possible improving leanings - as they
emerged from the witnesses’ contributions, collected within the preliminary mapping phase. The
achieved results show many similarities among partner countries, first of all because they all follow
the shared path for Cultural Heritage traced by the European Heritage Strategy for the 21st
Century. The European Strategy was defined within the “Recommendation CM/Rec (2017)1”29 to
member States, and it was officially launched in Limassol, Cyprus in April 2017. The ministers of the
States Parties to the European Cultural Convention met in April 2015, adopting the Declaration of
Namur to promote a shared and unifying approach to cultural heritage management, then, in
February 2017, the ministers' deputies adopted the above-mentioned Recommendation, inviting
Policy makers, stakeholders and citizens to address the challenges for the common European
Heritage through different courses of action. These actions should be aimed to pursue an
interdisciplinary and participatory approach to have an effect on each of the three components of
the Strategy that consist in:
A) The promotion of social participation and good governance
The “social component” focuses on the relationship between heritage and societies,
citizenship, the transmission and sharing of democratic values through participatory
governance, and good governance through participatory management.
B) Territorial and economic development
With due regard for the principles of sustainable development, the “territorial and economic
development” component focuses the relationship between cultural heritage and spatial
development, the economy and local and regional governance with due regard for the
principles of sustainable development.
C) Knowledge and education
As it aims to the increase of knowledge and education with the contribution of research and
training, the “knowledge and education” component focuses on the relationship between
heritage and shared knowledge, covering awareness raising, training and research.
The recommendations provided within this peculiar component of the EU Strategy have
been fully accepted and combined with the aims of the HEROES project, which completely
reflect in the European objectives and developmental lines for the cultural heritage

29

Recommendation CM/Rec(2017)1 to member States on the “European Cultural Heritage Strategy for the 21st
century”, https://www.coe.int/en/web/culture-and-heritage/strategy-21; (https://rm.coe.int/16806f6a03)
EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
Project HEROES
HEritage, cultural ROots and innovative peer Education Strategies
Code 2019-1-IT02-KA201-062320

109

education. Among the most representative recommendations that inspired the research on
the contents for the HEROES Model - indeed - we can find those referred to the need of
incorporating heritage education more effectively in school curricula; implementing
measures to encourage young people to practice heritage; providing optimum training for
non-professional players and for professionals from other sectors with a connection to
heritage and exploring heritage as a source of knowledge, inspiration and creativity.
For these reasons, the main national policies and measures for cultural heritage education
highlighted in each country present a strong structural and functional character involving both the
central and local levels of governance. The actions for cultural heritage education – indeed – are
ruled by the related National Plans and provide for strong connections between different
governmental areas such as Cultural Heritage and Education that are put in effect by the synergistic
action of the two ministries. The same synergy is actualized also at local level, where specific
interventions or programs focused on cultural heritage education are actualized, providing for the
active involvement of cultural and educational institutions.


Italy

Italy is the cradle of an invaluable cultural worth thanks to its international record of sites declared
by UNESCO as a World Heritage (55 in 2019 and 41 candidate sites) and to its geographical position,
that since ancient times has enriched it with history and art. For this reason, the promotion and
protection of the heritage always represented a key topic in Italy, although the governmental
supporting schemes and resources aimed to cultural heritage conservation and valorization need to
be steadily cared and enhanced, to ensure its long lasting preservation and transmission (e.g
restoration and maintenance, but also knowledge deepening and widespread, public opinion
awareness, etc.).
From the institutional, the Italian General Directorate for Education, Research and Cultural Institutes
(Direzione Generale Educazione, Ricerca e Istituti Culturali) represents the central institution of the
MiBACT (Cultural Heritage and Tourism Ministry), that is in charge of several and multifunctional
actions aimed to promote, safeguard and protect the national cultural heritage (DPCM n. 169, 2
December 2019, art. 15). Among its main responsibilities – indeed - the Directorate leads and
sustains tailored research programs within the cultural heritage, cooperating with public bodies and
private organizations active in this field such as European and International Research Institutions,
the Ministry of Education (MIUR), and the CNR (National Center for Research). In particular, the
Directorate cares specific international training projects, where the Italian excellence is universally
recognized and appreciated, it carries out supporting activities for the central and peripheral
institutes hosting internships in the cultural sector and promotes the permanent training of teachers
and educative professionals in tandem with the MIUR. Also, the Directorate attends to educational
policies as it coordinates and manages at local level the whole system of Museums’ Educational
Services through the Center for Educational Services and it designs and runs integrated information
campaigns on educational issues focused on cultural heritage.
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The key task of the General Directorate consists in promoting the knowledge of the Italian cultural
heritage and of its civil function at local, national and international level. This peculiar function is
carried out by the Directorate essentially through the issuing and the adoption of the National Plan
for Cultural Heritage Education30. Since from the first introduction of these Plans (DPCM n. 171, 29
August 2014, Plan 2015-2016), every year the Directorate drafts their main operational indications
and prepares them, taking care of the development, verification and evaluation of all the actions
included in31. As for the contents, the main purposes for the Cultural Heritage Education outlined
within the National Plan are strictly linked to the European dimension of the Heritage itself,
underlining its innate value of inclusiveness and the relevance for the pacific and united coexistence
within the European Community.
The three pillars on which is based the Italian National Plan for Cultural Heritage Education and
toward tend all the specific goals included in, are represented by:
1. Accessibility, physical, socio-economic, sensory, cognitive, as an essential right;
2. Communication as subsequent process to the recognition of cultural heritage;
3. Participation as enshrined right by the Universal Declaration of Human Rights, Paris 1984 and by
the principles set out in the Faro Convention 2005.
Concerning the specific goals of the National Plan for Cultural Heritage Education they are mainly
related to:
● the steadily consolidation of a heritage education governance;
● the promotion of the educational sectors, so as to make systemic the educational/training offer
for heritage education and to continually innovate its strategies and practices;
● the constant improvement of the acquisition, analysis and dissemination of the results obtained
by the educational policies and interventions for cultural heritage.
All these objectives are pursued through special agreements with the Regions, local authorities,
universities and private no-profit institutions/organizations active in the cultural field that
implement the Plan.
A further interesting Italian legislative landmark for Cultural Heritage Education is represented also
by the Law 107/2015 so called "La Buona Scuola", that officially systematizes and makes compulsory
- during the Secondary School - the "School-Work Alternation" training experience.
Within the Italian Dual System for Education, the "School-Work Alternation" is a complex but very
useful testbed to establish and expand innovative educational partnerships between School and
cultural institutions, identifying original synergic pathways for their mutual collaboration.
30

https://dger.beniculturali.it/educazione/piano-nazionale-per-leducazione-al-patrimonio/
In addition to the National Plan, the Directorate is also in charge to periodically report the implementation state of
art. 9 of the Constitution (“The Republic promotes the development of culture and the scientific and technical
research [cf. Articles. 33, 34]. It protects the landscape and the historical and artistic heritage of the Nation”).
31
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This particular activity - indeed - favored the implementation of different programs and projects
focused on the educational value of cultural heritage and on its relevance as contribution to social
cohesion, economic growth and job creation. Through their experiences within the cultural sector,
the Secondary School students can taste the several opportunities offered both for their personal
progress and possible (future) professional development, experimenting different working
positions, environments and roles in this area. According to its main features and objectives, we can
affirm that the "School-Work Alternation" program contributes to a stronger openness of the
cultural participation among the young people.
Moreover, we can find several activities and project focused on Cultural Heritage Education for
young students also within the initiatives supported by the Ministry of Education (MIUR) through
the PON (Operational National Programme), the tailored action-plans - supported by the European
Structural Funds - for high-quality school system based on the EU priorities for Education.
Making the most of the results gained within the European Year for Cultural Heritage (2018), in June
2019 (20-21/06/2019) it has been held in Rome the first International Conference “Italy-Europe for
Studies: the new challenges for cultural Heritage Education”32. The conference was organized by
MiBACT General Directorate (See above), Rome University “La Sapienza”, European Council,
Specialization School in Historical Artistic Heritage and ICOM (main Italian network of museums and
museum professionals) Italy, and it reaffirmed the civil and cohesive role of the national educational
and training policies for heritage education as well as the relevance to carried out them according
to the programmatic choices made within the European scenarios. The several experts intervened
in the Conferences also underlined the importance of the constant methodological research in this
area, taking into account the professionals’ specific training needs, and the necessity to gain the
most openness of working (and educational) networks and partnerships in favor of new
participatory governance strategies for the proper promotion of the cultural heritage education,
involving all the educational levels according to their own features and pedagogical goals.
As for the general considerations coming from the key witnesses, there is unanimity in attributing a
fundamental value to cultural heritage education as unavoidable means to promote consciousness,
participation and critical thought, especially among the youngest. The knowledge of cultural
heritage, indeed, allow the full awareness of the real role of Culture for the historical and social
genesis of a nation and - more extensively - of a union of nations such as the European Union. Being
aware of the historical, aesthetic and social value of the heritage and knowing the heritage itself are
the precondition for the active involvement of the young citizens, not only into the "res-publica",
but also into the heritage protection and transmission processes: there is no protection without
knowledge, there is no identity without roots. Tangible and intangible heritage - indeed - constitute
the founding element of a people's cultural identity. As especially concerns to the intangible
heritage, another aspect emerged from the witnesses’ contributions, regarding the Italian reality:
there is the necessity to give it more relevance, as it too often risks to be postponed if compared
with the tangible one. The intangible heritage has to be considered as integral part of the whole

32

“l Convegno di studi Italia Europa. Le nuove sfide per l’educazione al patrimonio culturale”.

EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
Project HEROES
HEritage, cultural ROots and innovative peer Education Strategies
Code 2019-1-IT02-KA201-062320

112

national or local cultural heritage and it equally contributes to community’s identity and history and,
for that reason, it deserves to be known and appreciated by the youngest. Therefore, within the
HEROES Model are proposed activities regarding both tangible and intangible heritage, so as to
make aware young people to their importance, giving them equal worth and prominence.
For these reasons, it is crucial to promote synergies between cultural and educational institutions
aimed to these main purposes as well as to pursue their constant updating and enhancement,
limiting the possible bureaucratic difficulties that can be met for their mutual cooperation. Many
witnesses - indeed - agreed on the fact that sometimes the administrative rules for the collaboration
between School and cultural institutions tend to slow down the educational projects, risking to
make the formal aspects prevail over the substantial ones and subtracting precious time to the
detriment of the students.
The openness towards the cultural heritage should pass through different forms of education, not
only those offered by traditional and formal pathways but also promoted in Non-Formal or even
informal ways, so recalling the fundamental concept of the Accessibility (in its extended meaning of
inclusiveness) of the heritage. Among the most important challenges that a cultural institution - for
example a Museum - should face there are the fight against the ignorance and, at same time
paradoxically, the cultural snobbery, very amply diffused in Europe and especially in Italy.
Overcoming the idea that the heritage is only "something destined to the elite" is one of the most
important goal that a proper cultural heritage education should promote and pursue. A real and
effective cultural heritage education should capture the attention of its addressees and transmit
incentives and tools to understand, enjoy and appreciate the related benefits. That becomes more
and more relevant when the target is represented by the young generations. Being educated to the
heritage, for the young people means to get an inter-disciplinary view on it (both if it is referred to
master pieces, painting, architectures, literature or to traditions, celebrations, craftmanship
techniques, that are deeply innate in the identity of human being) and to be able to connect it with
the contemporary events. These considerations are perfectly in line with the pillar philosophy of the
HEROES project and to the features of its non-formal learning method to approach young students
– regardless their own educational curriculum – to cultural matters. Also, as strongly underlined by
several witnesses, it is really relevant that students are not passive recipients of training actions, but
that they themselves become active protagonists in educational paths and activities promoting
cultural heritage, even as tool to fight against possible racist and authoritarian attitudes. The central
role to be attributed to the students is fully reflected by the choice to base the innovative
educational strategies provided by the HEROES Model on the Peer- Methodology.


Greece

The first large and systematic program for culture in education was the "Melina-Education and
Culture" program, organized by the Ministries of Education and the Ministry of Culture (1994-2004).
Named Melina by the Minister of Culture Melina Merkouri who was the pioneer of cultural heritage
and arts in education.
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For the first time, teachers were systematically trained in the Use of Arts in Education (Theater,
Music, Dance and Movement, Visual and Audiovisual Expression), so that they can use and promote
the cultural dimension of education.
The study and design of the program began in January 1994 under the Greek Presidency of the
European Union and continued in collaboration with the Ministry of National Education and
Religions and the Ministry of Culture, while the pilot implementation of the program began in
September 1995 in 46 Primary Schools of the country33.
In Greece, while there is a strong network of protection of cultural heritage, material and intangible,
there is no national strategic plan for education. However, the importance of establishing a policy
and the part of education can be seen from the choice of the theme for the celebration of the
European Cultural Heritage Days 2020, which are celebrated every year on September 25-27. This
year a common theme across Europe was "Cultural Heritage and Education". This year’s anniversary
was
honored
with
events
by
50
organizations
and
museums.
(https://www.culture.gov.gr/DocLib/EHPK_%202020_dameep.pdf)
The Ministry of Culture with its Directorates has developed a framework of educational programs
which are posted and renewed every year. These educational programs are available on the website
of the Ministry of Culture https://www.culture.gov.gr/el/service/SitePages/education.aspx
"Follow Odysseus"34 is also a node of the Ministry of Culture created in 2015 under the Act "Update
and digitization of cultural educational material to enhance the educational process", implemented
by the Directorate of Museums under the Operational Program "Education and Lifelong Learning
”and co-financed by the European Union (European Social Fund) and national resources. The
fourteen thematic units of the node are based on the educational material designed by the
Department of Educational Programs and Communication of the Directorate of Museums from 1985
until today, which was updated in the context of the above Act.
In addition, the Directorate of Modern Cultural Heritage together with institutions such as cultural
and educational institutions, museums, universities, scientific organizations have created
educational material for the preservation of intangible cultural heritage with examples of good
practices to facilitate teachers to include various activities in the curriculum related to cultural
heritage. http://ayla.culture.gr/educational-material/
The Greek section of ICOM also organizes many training programs. Among other things, it has
organized a Working Group on Educational Activities in Museums (CECA). CECA has been operating
since 1986 as a forum for the exchange of ideas, experiences and views on the various forms of
museum education, the existing problems, the possibilities and the perspectives.

33

https://www.culture.gov.gr/el/service/SitePages/view.aspx?iID=2583

34

http://followodysseus.culture.gr/
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Through regular meetings, CECA brings together museum education professionals from both public
and private bodies. These meetings present current museum interpretive activities for various
categories of audiences, as well as new educational materials, such as museum kits, educational
folders, printed or digital products.
CECA also organizes training meetings and participates in the design and implementation of pilot
applications and European programs, such as the European Program "The School Adopts a
Monument" (1995-1997) in which ten schools in Athens participated. This program is currently
implemented in many schools in the country.
From 1988 to 2002, the Training Seminar "Museum - School" was organized, in collaboration with
the Ministries of Education and Culture, in a different prefecture of the country. This program has
contributed significantly to the connection of education with culture and the philosophy of this
program is based on seminars, workshops and other events organized at the regional level at the
initiative of Museums, Directorates of Antiquities, Education Directorates of the Ministry of
Education and local cultural institutions.
In 2011, a national training program was launched by the Greek Ministry of Education entitled
'Major training program' and was aimed at teachers of primary and secondary education.
In the pilot phase of the program 8,000 primary and secondary school teachers were involved while
a remarkable supplementary educational material was created. Among the thematic units of the
program and the educational material created were:
• Cultural programs (a 200 pages handbook - including the pages of the basic training material)
• Utilization of the Arts in education (a 300 pages handbook - including the pages of the basic
training material)
• European dimension in education (a 200 pages handbook)
Between 2011-2013, the Greek Ministry of Education commissioned the development of new
curricula aimed at introducing arts and culture to education. New school curricula were written and
ready to be implemented, but the program stopped before it was implemented.
In the structure of the Greek Educational System, there is by law, in every Education Directorate a
Cultural Programs Manager. Within his responsibilities is to inform and educate teachers on cultural
issues and to enhance teachers’ and students’ involvement in cultural and arts projects. Lastly the
educational programs that are being implemented in all Greek Museums must be approved by the
Ministry of Education.


Spain

Heritage Education in Spain is a relatively recent discipline, as the result of a concern for improving
the protection of Cultural Heritage, so much so that Fontal (2014) speaks in terms of an emerging
discipline to refer to the dispersion of research, actions, resources and materials demanding a
collection, categorization and coordination in that way. However, the need for Heritage Education
EU PROGRAMME ERASMUS+ EDUCATION KA2 Strategic Partnerships
Project HEROES
HEritage, cultural ROots and innovative peer Education Strategies
Code 2019-1-IT02-KA201-062320

115

in the context we are dealing with is a real demand if we consider the immense richness of heritage
on the world list drawn up by UNESCO, which shows how "actualmente España ocupa la tercera
posición, ascendiendo el número de bienes culturales protegidos a un total de 61.352 y 46 bienes
Patrimonio Mundial” (Fontal, 2018, p. 8).
In order to manage this high volume of heritage, two important initiatives have been launched in
recent years with the support of the Ministerios de Educación, Cultura y Deporte y de Ciencia e
Innovación35, trying to articulate heritage education from a holistic approach, so that its different
concepts and realities are considered from the diversity of heritage assets, the agents involved and
the crowd.
On the one hand, the design of a specific action plan stands out, Plan Nacional de Educación y
Patrimonio (PNyP)36 (Domingo, Fontal, Cirujano y Ballesteros, 2013) which, from an ambitious point
of view, tries to bring together heritage education with the current reality, detecting strengths and
weaknesses. On the other hand, progress in this area has been consolidated thanks to the launch in
2010 of the Observatorio de Educación Patrimonial en España (OEPE)37, which allows the collection
of research, materials and resources that are decisive for the improvement, evolution and
dissemination of Heritage Education.
Como podemos advertir, los dos grandes instrumentos con que cuenta España en materia de
Educación Patrimonial -Plan Nacional y Observatorio-, se generan desde el ámbito institucional,
concretamente desde dos Ministerios del Gobierno (Educación, Cultura y Deporte, en el caso del plan;
Ciencia e Innovación, en el caso del Observatorio) y se sitúan en órganos que coordinan al Estado
con las Comunidades autónomas (Consejo del Patrimonio Histórico, Comisión de Seguimiento del
PNEyP, grupo interuniversitario de investigadores del OEPE, etc.), de manera que afectan a dos
niveles de legislación y concreción. (Fontal e Ibáñez, 2015, p. 18).

35

Ministry of Education, Culture and Sports, and Ministry of Science and Innovation.
PNyP: National Education and Heritage Plan.
37
OEPE: Spanish Heritage Education Observatory.
36
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Figure 1. Summary of the instruments available to Spain in the field of Heritage Education.
Source: Fontal e Ibáñez (2015)

El Plan Nacional de Educación y Patrimonio (PNEyP) was born after different national cultural
heritage plans (Planes Nacionales de Patrimonio Cultural38) generated from the eighties and as a
consequence of a concatenation of revisions of the same initiated in 2010 (Domingo et al., 2013).
Thus, contemplating the formal, non-formal and informal areas of education, it proposes a series
of objectives among which we highlight
- The definition of theoretical bases and criteria on the discipline of heritage education in Spain.
- The implementation of the educational regulations, in order to favour the curricular insertion of
contents related to Cultural Heritage, its preservation, valuation and public enjoyment.
- The creation of coordination instruments that guarantee the collaboration between educators and
cultural heritage managers in the field of heritage education.
- The promotion of Spanish cooperation in international programs and actions of heritage education,
promoting its incorporation in policies and networks of a supranational nature. (Domingo et al.,
2013)

In order to achieve these goals, the plan is based on three lines of action that seek to guarantee
global work on heritage education: research and innovation in heritage education; training of
educators and managers of cultural assets; and dissemination of proposals.
El Observatorio de Educación Patrimonial en España (OEPE) has become an essential instrument for
finding out the current state of Heritage Education and, although in its initial phase it tries to
diagnose and analyze this situation, along the way different projects have been alternated making
possible to generate a much more complex structure capable of: systematizing processes,
contributing to scientific dissemination, generating work networks or evaluating programmes,
38

National Cultural Heritage Plans.
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which is a decisive milestone for the evolution of Heritage Education in Spain. In relation to the
OEPE, its external website (www.oepe.es) stands out as a meeting point and for the dissemination
and generation of networks in relation to heritage.
Cultural heritage education actions in the Spanish context are very diverse and, as evidenced by the
OEPE, include both formal and non-formal actions that, thanks to the Observatory, can be
registered.
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Desde 2010, el observatorio ha generado una base de datos (BdD OEPE) con más de 1.200 entradas, que
inventaría hasta 19 tipologías educativas de programas sobre educación patrimonial diseñados e
implementados en España y en el ámbito internacional especialmente en la última década, aunque hay
referencias desde 1998. (Fontal e Ibáñez, 2015, p. 24)

In the Comunidad Autonónoma de Andalucía39, and within the national context described above,
actions relating to Heritage Education are channelled through the Instituto Andaluz del Patrimonio
Histórico40. In this way, the Cultural Programme “Vivir y Sentir el Patrimonio41” stands out, which
is part of the "Programas para la Innovación Educativa42" of the Consejería de Educación y
Deporte43 and that part of the Spanish heritage education plan (PNEyP).
From a local point of view, it is essential to make reference, together with Malaga's rich historical
heritage, to the exponential growth of the city's cultural offer in recent years, which began with the
opening of the Museo Picasso Málaga44 (MPM) in 2003. To this first milestone we must add the
implementation of specific projects such as the Proyecto MAUS and especially, the settlement in
the city of international museum headquarters or, what Silva and Fernandez (2017) call minifranquicias of them such as the Museo Ruso45 in 2015, the Centro Pompidou Málaga46 in the same
year and the Museo Carmen Thyssen Málaga47 opened in 2011. To this phenomenon we must add
in 2016 the opening of the Museo de Málaga48 placed in a historical building.
The commitment to cultural tourism in Malaga in recent years is notorious (García y García, 2015)
and to this increase in the number of museums - currently 4049 - is added a strategy to enhance the
brand Málaga Ciudad de los Museos50 as a strategic action of the municipal tourism department.
Para ello han alentado la instalación de una serie de museos, no articulados entre sí, pero con significado
conjunto. Entre ellos destacan los museos de mini-franquicia como símbolos de la nueva imagen urbana; estos
generan un potente bloque de recursos culturales que, unidos al Museo Picasso Málaga (con más publicidad
y resonancia simbólica que fondos estables propios), expresan el nuevo carácter cultural de Málaga; carácter
39

Autonomous Community of Andalusia.
Andalusian Institute for Historical Heritage.
41
Living and feeling Heritage.
42
Programs for educational innovation.
43
Andalusian Ministry of Education and Sports.
44
Málaga Picasso Museum.
45
Russian Museum.
46
Málaga Pompidou Centre.
47
Málaga Carmen Thyssen Museum.
48
Málaga Museum.
49
http://www.malagaturismo.com/es/secciones/ciudad-de-museos/17
40

50

Málaga, city of Museums.
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que no solo viene reforzado por este nuevo patrimonio, sino que se legitima en su convivencia con
monumentos tradicionales, algunos de ellos redescubiertos o resignificados en el nuevo momento histórico y
con una vocación global. (Silva y Fernández, 2017, p. 97)

The configuration of this new contexts, in addition to contributing to the notable diversification of
the city's artistic and cultural offer, demands the development of specific action plans based on the
synergies between institutions so as to favor a diverse and coherent treatment of heritage. In
relation to heritage education and through its municipal educational programs, the city council
offers a plan of specific actions that includes an offer of school visits to different museums, centers
and environments of the city thanks to the so-called program Málaga para los Escolares51.
Legislative landmarks
The Spanish legislation on education in relation to heritage is sufficient and shows a special interest
in this area, however, it seems that “la realidad educativa no responde a esa extensión de la
normativa y por lo tanto es necesario que se implemente la normativa” (Fontal, 2014).
In view of the evolution of legislation on educational heritage in Spain in recent years, it is essential
to highlight the Ley Orgánica de Educación (LOE)52, and the proposal for improvement developed
through the Ley Orgánica para la Mejora de la Calidad de la Educación (LOMCE)53.
En la LOE se ofrece una visión completa y compleja del patrimonio cultural, especialmente centrada en la
dimensión artística e histórica, sin olvidarse de la dimensión contemporánea. El enfoque incorpora tanto la
dimensión tangible como intangible del patrimonio, de acuerdo con un enfoque de corte internacional,
especialmente derivado de los tratados de la UNESCO. [...] Con la LOMCE ya en el RD 126/2014, de 28 de
febrero, por el que se establece el currículo básico de la Educación Primaria, encontramos un incremento en
la presencia del término patrimonio con un total de 14 entradas, una más que el RD 1513/2006, al que
modifica. (Fontal e Ibáñez, 2015, p. 28)

Recently, already in 2020, Isabel Celaá, Ministra de Educación y Formación Profesional54, has
informed of the imminent parliamentary processing of the draft organic law for a new education
law (LOMLOE)55, and which entails the repeal of the LOMCE.
Specifically, la Educación Secundaria Obligatoria (ESO)56 en Andalucía, regulated through Orden de
14 de julio de 201657, which develops the curriculum for compulsory secondary education, provides
for the treatment of heritage education especially in the field of development of the key
competence Conscience and cultural expressions (Conciencia y expresiones culturales), whose
direct antecedent in the previous law, the LOE, is the basic cultural and artistic competence to which
they refer (Fontal and Ibañez, 2015):
En la ESO, aún refiriéndonos a la LOE, numerosas materias se ocupan explícitamente del patrimonio, también
en su contribución a la consecución de la Competencia básica cultural y artística, entre sus objetivos,
contenidos y criterios de evaluación: Biología y geología, Ciencias Sociales, Geografía e Historia, Educación
51

Málaga for schoolers.
Organic Law of Education. Law 2/2006 of 3 May.
53
Organic Law for the improvement of the Quality of Education. Law 8/2013 of 9 December.
54
Ministry of Education and Professional Training.
55
Organic Law for the Modification of LOE.
56
Secondary Compulsory Education.
57
Order of the Andalusian Ministry of Education of july, 14, 2016.
52
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Física, Educación para la Ciudadanía, Educación Plástica y Visual, Latín, Lengua Castellana y Literatura. Por
tanto, la LOE contempla amplia y suficientemente el patrimonio en sus diferentes etapas educativas,
especialmente en primaria y secundaria. La siguiente cuestión es en qué medida se está cumpliendo lo
establecido en dichas normas. (p. 29)
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UFFIZI GALLERIES
Education Department
IT – Firenze Italy
www.uffizi.it

CENTRO MACHIAVELLI
Training Agency and EU Projects Dept.
IT – Firenze Italy
www.centromachiavelli.it

MARCO POLO
Istituto Tecnico per il Turismo
IT – Firenze Italy
www.ittmarcopolo.edu.it

EKEDISY
School Life and Education Museum
GR – Athens Greece
www.ekedisy.gr/en

UNIVERSIDAD DE MÀLAGA
ES – Malaga Spain
www.uma.es
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